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knowledge d1ssem1natxon and knowledge use in staf deveiopment Y,
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. . questioninaire was derived to collect data on worKshop: partxcxpants'"
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-+ workshop characteristics. .This follow-up of the first phase focuses. .
= ‘on 468 participants in 14 teacher. workshops. Each site is described.

~via a seven-part\format: (1) the overall -setting and the school'_(z)

the origins of the workshop idea;. metﬁods\of announcement and -

fecruitment; and incentives for attendxng, {3) respondents'

V'vv_perceptions of school district and community environments as they

appear to affect professional development; (4) characteristics of- ‘the -

workshop, the consultant(s) involved, and instructional methods’ uSed"
o (5) knowledge acqu1s1t10n and knowledge use as outcomes of the - R
Ey workshop experience; (6% respondents suggest;ons about 1ook1ng for

ev:dence of the use_ of kng 1edge ga1ned 1n workshops' and (7)
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&“;-Massachusetts Departﬁéht of Educatlon. lt thb]VESféXEWIhatldh of over 120

K & Est}tutes and uorkshoos, to determlne wavs in whlch : |
: ‘ ﬁgraﬁsmltted and used in sCHool settlngs. . -
lrst phase of thls stﬁdv, a cdﬁceptual model was developed and
'o?roﬁhitjvav?ﬁ?téen page questlonnalreLWas derlved{
oarticioantsjibackgroundﬁand personal@characterush?fji_, ﬁ;ru ;;
and WorkshoﬁxcharacteriStics. ‘The questlonnalres Wer B oy
- 1981, re%inedt and admtnlstered in June otﬁi981 to ov —
TS . .
educat;on; and “other - The rnrtlal phase of th|s studY depended heavlly OR
nﬁformal pollcles and typés of tra:nlng Tunded by the CommOnwea1th inserque o T i,k?t
G e S o : > , |
1nst|tute. B T e i'"zl ‘. Lo "' ‘ o
The partqcnpants, all volunteers, fllled out the questlonnanres and re@urned .
them by mall to TbR The queStlonnalres (n = U468) were coded and subJéctéd ¥ g k
i statis' JaJ anaiysis and |nteg?retat|on (multlple and step-wnde regresSion,' ';; '
‘ analysis o¥ varlance, and correlatlon analysis). o |
The conceptual model deveIoped earlier was tested through th|s data- ,Aibha' o
. 2 ! > -
curves (as developed by Cronbach, et al/) "”1cated that the. model accounted for
. _ :
K RS : ST -2 . , . -

ERIC - | | n
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: approxlmately 6#% of the varlance ln tﬁfln

Sponses .fﬁFangﬁ”Fégiééégaﬁ’énéiysis

.
!

. . ~,_.
- -

the seventy-elght pFOJECtS were plotted sn a b;-axlal plane, Wlth the horzzontal

S

——"‘aXTs‘TepresentTng—the‘pTedrttnve rmoeer model and; tne vertlcal axis the observed

tlght elllpse, and Wlthln that elllpse, a regress'on llne was. fltted The slope
RS .

ax1s at an obthue angle
' - t

PFOJECtS then fell into four general lmpacé ca' gories ,(l) hlgh predlcted and

hlgh observed ﬂi)- low pfedtcted and low obs rved (3) low predlcted and hlgh

- observed ””d (#) hlgh predlcted and low ob erved ; f

! The plan of research called for snxtee"

" &Eadrant;'for mone'careful study“and-analy is.’ lnitnally, those sltes wnth the

I o .
greatest variance from the regre55|on llne were chosen : However' application of

P s .
. . ~ R . ra

.'other crlterla requnred replaCement of several of the |n|t|al sutes in the in-

7,"
»

unry that folloWed Thésé Crltérla‘Wéré: I approxumately equal réprésenta; -

tion from,each of the four maJor subJect categorles of the Commonwealth lnservnce
1ﬁsiii6fé'(i;é; baslc‘skllls, spec1al needs glfted and talented and caneerl'

/ . . -

V'edUcatlon),»(')' at least minimal representatlon from each of the;slx eduéationalf"

. reglons of the Commonwealth (3) s|m|lar representatlon from’ eaeh'of thelmajor
;organlzatlonal categorles of Cil projécts (l.é.; glementarysthoolt_secogdary
school; single ‘school ;- and ﬁuiti:schooi) (4) at least éouf,eérticipéﬁtg in the

prOJect who returned the questlonnalre used in .the flrst phase of the studys;

.

e Suxteen ‘sites and four alternates were selected that met all of these~cr|terta;

TDR admlnlstratlve staff applted the flve sets of crlterla and selected
- s o .
potentlal S|tes for |ntenS|ve smudy, malntainlng the\sltes quadrant locatlons

tohf,l"déhtiél ﬂfi"'d'm ﬁfiléld bé'rsdhhél' éhd st‘\iﬁ{( coordinators. This was dbr‘ié. in 'o'i"dé'i"

oW

.f:tolfedUCé'boténtial Eias-amoﬁg field héfsonnel whlch mlght(jj/e occured as the’

4
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SRRt FOULOW-UP INTERVIEWS: - DESIGN AND-METHODOLOGY - |
Anél"y"si's ‘of .data 'fi—étﬂ the 78 W'oi.—kshbps:.zléd t'o’ several ref'o'rrﬁ-ulatians of the
:_origlna] conceptua] model, although rt had provedzto be unusual]y robust in iés
';{f*itiaihffpllcatxon. Addntlona] |nformatxon on each pFOJECt was Féaaégféa and
, Y

rom the CII offlce, and questlons were generated for therfollow up
ST )

-y

,.antervxews As mentloned above, ratnngs and outcome meaSures concernlng the

-

blas ThIS was essentlal, we feel xnce)jhe follow up study ns lntended to help

s'aff refune and adapt the flrst phase questionnalre* and become the basis of
f (8 . . . Y. o

" the second phase of the séudy v : '7- 4*11' ,

- . . ': ,' . <

' vnewed from each workshop, all on the same. genera! areas of |nterest. For the

- ’

D
most part, four or more |nterv1ews were conducted at each snte Howeveﬁ—jdﬂé

i

to d|ff|cuIt|es of schedullng and transfers of staff occasnoned by Proposntlon

2: and other factors, in four of the sites fewe? than the target number of intéF-
. 4

vlews were‘obtarned. Ih one case— only the convener was avallable'to taﬂk to

‘the fieid §taff in ‘three, "the convener and two of the orlglmal questlonnalre
-respondents partlcnpated in follow up unterV|ews : ." ‘-;n "":“'

The |ntervnews focused sequentlally on tOplCS concernung the workshop, the

' participant, and his/ r school and dls&rlct, many of wh|ch had been deait With

w

in the in'tial questlonnalre The |dea for the workshop, how |t had been announCed i

.. ‘and/or pub]uclzed -methods of recruutment emp]oyed and lncentlves Wthh prompted

‘ .the lnleldual to partICIpate Second qUestlons were asked ‘about the schooP

'tc

77

. "
o . .
Sy, . . . B b .

. R s . . : . 3 . T

oy L

o




P

>

staF?-communlty relatlonshjps ; Thind' the workshop |tse]f was éxpioréd,. 6vef

s
'

3

what tom//span d| |t occur? How many sessnons’ How long was each sessuon7

.

————————Wheﬁﬂ—d+d—%he—w0FkSﬁGpS—%aKe—piéCeiiZWeIEZIheﬂiiquEITTﬁﬁTﬂTﬂafV*SESSTOnS*“*“““‘*

' the convener. and other partlcipants.

_ they fétjﬁd,;,— 'p"o's‘i‘tiyé-v hégétive,'o"r a TﬁlXtUi"é of B'o’th'“" about the consultant's

s . \ .
Fourth we examlned connectlons\among partlclpants Were they from a snngle

lnterViewees were also asked about 'nformal relatsonshlps among themselves and g :

. Sie s . PR
S ' - N Sy
. o s o R
’ —
) .
P

Flfth questlons focused on the ponsultant Participants were asked!what;f

LA o o .

,“manner and behaVJor‘ They rated the methods of lnstructlon and/or d|ssem|nat|on

' used-+n the workshop The snxth sectlon oF the lnterV|ew concentrated on: know-

~——

,“"V
\)4 s Jv
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K

Iédge acqu-sltnon and knowledge use. InterVIewees were asked how much new

nfor-'>

.
|

matlon they galned from the workshop experlence _ Then they were asked to rate

in- the workshop Eroduct |nformat|on (l ‘s |déas, actrvntles skllls techanues)
DR

. and Erocess“mnformatton (|.e., materuai that moght lead them to change their

attitpdés'énd.uéhaa|ors or examine thlngs in new and dlfferent way} lntervnewees'.

. e

were asked to idé%tafy spec|f|c piedes:of informatAOn.that;they obtalned in the

Workshops the sngnlflcance of lt to them,‘three months afterwards, and aga|n¢51x‘”

'I Ly (;

months Iater. They were asked how they declded to u5e Or not use the lnfermatlon,

’ @

and whether they had modnfled thelr orlgnnal dec on and/or the lnformatlon ltself

e -

: Seventh |nterv1ewees were asked to asslst in. devnsnng Ways of ldentlfylng

Sgom A de
3

"cTassrooms. ‘,_-

. ",,

,_»_a

know!edge obtalned |n the workshop |n use |n partlc\pants‘

-
5L

wi



j ] s . .
.

5_E|nterv1ews Among them were'

4

—&POﬁgijaﬂmDQMhem@es—as—fﬁc:hefs—ﬁmg simitar—di méinisi lacr)inisi,i

S -

e co]lege and unnverslty courses in thelr areas of profess;onal responslblllty f/ﬁé *f;'d

h) partlcnpants oplnlons of the strengths and progﬁems of d|strrtt ini- servnce .f;, a

Lo - I
» . v

programs that are- not Gll-sponsored 4nid tha%Vare frequent]y components of thelr i ‘f

o . . . _ .

union contracts.r T ' - . : - ' o .

Intervuews foilowed thls general elght part structure; mos t questlons were

open- ended

questuons to. the tntervnewer. lntervnews typlcally Iasted from thlrty to forty i

r"

minutes. Nhen posslble, the project convener was |nterV|ewed frr t ”from h| /her,_”~ g

,,,,,, s S e
data on\the oruplns of the idea for the workshop and on: relatlonshlps wuth the b I

‘.
s

Cll; and other ”background” materlal were to]lected ' Intervrews wnth conveners S

generally Tas ted an hour to an hour and f|fteen manteS. : ',;_ d.-_" ;1‘ j:'. [

After'the=1nd|v1dual 1nterv|ews were completed' theffLeid“worker?gatheréd all
. h B A . .
respondents to dISCUSS nn a group format two thlngs-“itheffirst‘phase-quest|onna|re

Furst, the~study and the questlonnalre wera

= and the quantltatlve results thereof

s

% RS

N

;relatlon to the oruglnal conceptual model of the study, |ntervnewees were re-. f;’r

e :
que@ted to.critique each questibng Next;: the fleld worker summarnzedothe f|nd|ngs
- . R e
of ‘the flrst phase of the study and a brlef”dnscussnon usually followed Th se.

— . 44:_.4»,» - o

sessions lasted from forty mlnutes to orie hour. Often,Jthe f|eld person wou]d“

spend an entire day |n a sChool

- and aftérjthé'formal |nterVIewnng .

P - ) : -
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ST ;' ﬁprmat FPart OneuprOVIdes descF]Btiéns o?'the overa]l settlng and the choo] g :

- i
- i )

fsid person; ; ﬂ%;:ﬁ??h?ﬂﬂrth_the—Ofrg1n:df~ﬁhé

_;59 as they appeared to tn

B

’ s .

attendlng Part/Three summarlzes respondents descrlptlons of schoo] dlstrlct

uses on the orkshop,‘jté

} @

8 'v'él"'\’?éd and the methods of ins
7 . . B ’ |

Iedéé'achisition and knowledg

summaF 2és resPO"de"tS' su@ges

a

SéVén inc[ud**

Tevnsrng the'questlo

'aife for the second phasauof quantrtatlve data co]]ectlon

ERI
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Fhis
‘r."aomporierit .-in S R
3 as other chult_;{;and ;arents, and was- held durlng the summer of 1980. Further: b B
’ IR NS : Lo,
moré, faculty members who attended l;verev paId by\the ‘schoot d:cstrlct on as ne .

- 3
. .

'Partlcn.pants Will ex
development models, 1and 'se
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Kdevelopment in thls town to .be very hlgh and that adm1n1Strators and colleagues

I’y

‘had hlgh standards and were very well prepared to: deal w1th thelr professlonal ’,5g ;”;,

‘tasks.

Interv1ewees c1ted many examples of the adm1n1 tratIOnlbrlng in

:,,staff deveiOpment workshOps.‘ The atmosphere for staff deVeloPment 1n thlS -

e

B . ' i P . / - . FIEIERIRI
l_hlstory of the school System~; It started w1th one, of the guldance people ;“'*“"

‘V'He w15hed to estabirsh a career center for students that would help them

2

< decide.on collegeS'and-careerfpaths; The career center weuld provrde drrect

"'; : ’

‘ch01ces and the world of wori Whlle most students go on to colleges from

L.

: the Herrtage schools, there IS stxli the feellng that they outght to do

SO more 1nformed.and;w1th clearer goals”'n terms of academmc requlrements

: 5

r
. E

and vbcational possibilities than has heen‘the case;

.;'r

,,,,,,

pe0ple, the pr0pOsal 1tse1f was’ wrltten by a d1str1ct admlnlstrator, .the .

0

DIrector of Puprl Personnei Servxces, who functhnsren,a level 51m11ar te bilff’5fh3
’ . . " }

’han ass1stant superlntendent. He wrote the grant under the convener s name,;'ﬁ””
eti.. ( ) NS .

,,,,,

The\appllcatmon“propo‘ed that the dlStrlct pay‘

'*1mp1ement career centers ,




tlvely-endorsed pro;ect.w No dlrect pressure was brought to bear 1n terms ‘

f;themvwork on Issues, background and deveiop the center s program "The..'wuw

second phase, tcta&llng three days; f0cused on 1mp1ement1ng the career de'."“

’ ercwever, they'felt that e 1

g ol «.....;.. R S
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»4@‘ characterlstlcssof the WOrkshop

vServ1ces 1nterv1ewed all of them., He selected

. "
_consultant s p051t1ve
' Echaractertrst cs to be. l) his. command of a great dealrof knowledge In
his erldi 2) h1s openness, 3) h1s general knowledge off .
Sl

“iwhlch has been 1abe1ed'Arole afflllatlon" '1 e., the c0nsultant

. made them feel they were all career;e_ucatlon and guldance people, tOgether, h-
hlmself Inciuded), and 5) he was-not an expert "who came xn from the coid";

w,guldance person not a unrver31ty professor.

'jhe aiways presented hlmself as

rtAnother factor wh1ch helped the c0nsultant WIth the partlclpants was that
many of them had been hlS as students at the unlverslty in- the pastt

When asked to comment on the negatlve or 1ess posltlve characterIstIcs

3

:lof the consuitant, 1nd1v1duals mentloned he was "at tlmes too non-dIrectlve

~and open-ended " Other partlclpants commented that the workshop could have

" been more thoroughly”organlzed. R 7
| The overall format of the workshop was multifaceted, involving lectures,

0

CQ‘




o ¢

,dlalogues; and small group consultatlon, and was drvxded 1nto two phases.
" In the f1rst (seven days), the problem was - presented aLternatIve solutIons

explored, and an overall plan for thHe Center establlshed Thls phase, accord—i

— o TN ~

';ng o all partxcxpants, went very well In the second phase (three days)

~ f: ParthlPantS were to devlse Implementatlon and evaluatxon procedures to: } ;4 -

of the success of the fIrst phaseggbnt realltzsfell short of these

'Texpectatlons and for some was "a llttle dlsappOIntIng."»

Looklng at the 1nformatlon presented 1n the workshop, partIcpamﬁjii§

E

remarked that llttle that was - new to them .was offered 1n terms of activitles
X z

or-productsi' However, a process was establlshed and set 1n motlon for changlng

]5.' Knowledge Use and Impact

That the career center is in operatlon in 1982 and thht offshoots
éfé Béiﬁg éstaﬁiishéa in the ju’n’i'o'r high s'ch"o"o'ls, are tesﬁt'aments vt’o’ the -
""Iong-term Impactfof'the wofkshop'ahd the;career development céﬁtér,iééa;-

”Partlcpants agree that the workshop played a major role in launchlng the

new program,_and that 1t changed the way that Informatlon IS presented to

_-students concernlng careers and colleges.‘ However,‘certaln events that

'“occurred dnrlng and after the workshop blunted at least 1ts short terti 1mpact.

PR

DurIng the second phase, the Pupll Personnel Serv1ces Dlrector reslgned

~

The workshop thus 1ost 1ts hIghest 1eve1 sponsor thhxn the central admlnlstratlon.

+

e As a. result the convener stated,_"Some aspects of the program never got

'off the. ground others d1d. It was really far more ambltlous at the begInnIng._e“"

"-mgwhat we have now xs good but it could have been better




.

S 7°ﬁ : The re51gnatlon of the Director requlred many changes 1n the 1mplementa-
. . . L K N

‘tlon plans that had been worked out. ‘Most 1mportant, ‘the role of the person

3 -
v

'or1g1nally wr1tten in as the convener was greatly enlarged »gdmuch responsi-

f,blllty fell to him: to see that “the | center got g01ng.'

o

Ev1dence of the lmpact of the workshop is abundant. 'Students,now

‘3choose colleges dlfferently. Career development centers- are :ﬁfﬁiéaé in

;of__ PE

‘Thls has enhanced o

.The'convener reporﬁed

fpthedimportance of career cholce.
h‘and 1mproved the 1nteractlon between classroom people and guxdance people

_1n the hlgh school "'

rtxcrpants c1ted the dIfference in the two phases of the workshop

:as one of the problems in. generatlng an 1mpact. vFollowlng‘phase*one, early»
o

‘in the‘summer, part1c1pants felt well—prepared and exc1ted about prospects.
o After the re51gnatlon of the dlstr1ct admanlstrator and the lower 1evel

of success of phase two, some people iost enthusxasm and became skeptlcal.

.Serv1ce Elrector, and most workshop participants were commltted to théiéstabliSHment

of thls career development program. Control over;it‘was vested-in,the.Guidaﬁce"'

~_Departmént, ensurlng 11m1ted vulnerablllty to obstruct:on:sm and a degree

- of. admlnlstratlve d1rect10n. The greatest dlfflculty to 1mplementatlon, RIS
’ respondents reported lay in brInglng the full range of admlnlstrators to .
'"support the program, W1thout the "cover" of at least one dlstrlct—level e

, execut1ve who regar; 7d the program as hls/her speclal enterprlze. One participant‘

k”reported that
of how 1mpossmble career educatlon 1s 1f undertaken only by guldance people.d
.,‘She became more aware of the need to Integrate career development 1nto the

_currlcula of other subjects.‘,,, oL :f' R ,hf»f’*”' T




.:not even been addressed and thlsgwas dxsapp01nt1ng. Partxclpants also

'-,can take in precxpltatlng and developlng 1nserv1ce programs.‘"

1

In assesslng outcomes, partlclpants Observed that in .some schools

G

career development centers are in place, but are hav1ng m1n1mal 1mpact.

Whlle some needed changes have been made in these sett1ngs, others have

PR S

sa1d that workshop results were 11m1ted beéguse the Scope of the program

-

';had“been llmlted, and because mostly guldance personnel had been involved.

;particlpatlon'of the full'range-of people on=wh1ch the program”s success

,wrll depend, such“as‘classroom teachers:and.schoolhsrte»admlnlstrators;

'765 Looklng for Evldence of KNowledge Use

Partrc1pants(1nd1cated that‘the surve?'téchnlque,could be used tq

mEasure iﬁawiéagé agé. They suggested thht 1t is very hard to éistingﬁish

" the’ c1rcumstances in Whlch you, learn somethlng frcm the circumstances in' :

-

-}fgwhiéh-ybu first use it. One method they though m1ght be effect1ve would"

| . be to ask people how the1r expectataons had changed as a result ‘of. experlence

.in an inservice workshop. Other than these comments,_there was'llttle 1nformatlon

of knowledge ga1ned in 1nserv1ce settlngs.‘

7.

1ntent of the CIf is to fund teacher-1n1t1ated programs, the follow—up stud1es'

ﬂ

c'indicate that-an 1anuentIaI admlnlstrator often serves as’ the protogonlst

and/or catalyst in program development;‘-’ 'In this instance, -".the ad_xnln:l:strator..": )

. was: the author of the proposal wh1ch was forwarded underva:facuity member's
“"name. ft was clear that everyone in the district understood‘that relationship;

" This case 1llustrates how rrskyfrt 15 to assume that propbsais aréutruiv 4

Ly

teacher—1n1t1ated, when in: most_school dlstrrcts approval and f1nanc1al

1



o

- control fof projects must be obtained™from the central administration. -

Participants‘in this workshop felt that their diStrict's "curriculum

Lo

' days" are of mixed value. Some are good; especially when speakers and other

O

ERIC

Aruitoxt provided by Eic:

outside rescurces are brought in; and many are bad; requiring peopie to

go, through games and other exercises that tHeir ‘district administrators -

seem to like. They also ‘felt that curriculum days, and other inservice

%

programs run B¢ district administrators, too. often focus on nuts and bolts

Vo8 : D ’ . e .
v CE T

inssures, and are repetitive and pedantic:

3
9 .

Turning to college and university courses; one participant noted.
N e O
that each u§iversity seems to have its own atmosphere for education. In‘

S Y-S B T S
guidance, for example, one university may have a strong Statistical and

analytic focus, emphasizing testing and quantitative measures, while another

may tread:lightly in the quantifative area and emphasize clinical ‘evaluation:
. C .« : .
' N o o e o ]
Those people currently involved in university programs and classes did not

feel that the information offered them there was too theoretical, but those

£

not involved in a program felt that the occaSional university course they

did ‘take sometimes lack practical “grounding™. - !

- : _ P 7

2

$
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- 1. Background and” Introductxon imi',qfé = o
e e 2 ) e N N S T
:";ﬂ: - Thls case anvolved a PrOJL:nfﬁhicﬁﬁﬁéé-éaﬁaﬁéféa SéEWééﬁ Séﬁﬁéaﬁéf ¢
- b of 1980 and January of léél It 1s a‘unlque~pr03ect 1n many respects,l S

throughout the Sudbury System, and 1t has resuited In a. serres of multrple  :3{'

~ e o "'

: ,1mpacts ranglng through not only several schools, bﬁt also affectIng

.;\' .

°'surround1ng 5ystems.
,,,,ﬁa L ’ ; e ’ L "»5 L
Inservrce course for a cr0ss—sectxon\of krndergarten through elghth Bt S
grade educators was defrned in the proposal'as; RA vﬁi,w’;jﬂgf
i § ._ P : : et . _— Wt e ,I L Py
'To 1nclude theOrles and researc}i .
< “of . glfted and talented stude%ts,' s
. e :_'and selctlon, and the' development - of approprlate tea .
SowE f_:f strategies. . ThEomajdr émﬁha51s w1ll focus on ‘the development
SR ., of the rdentaflcatlon and selectlon processes %o Sudbury' s . ,
. " .. needs,, coupled ‘with teachrngisfrategles spannlng elementary L B
R Lo grades. ';“ﬂv . S . '--vv. v_.“..\_ o
“’_7" B ThereQWere'only three 1nterv1ews conducted in thIs fcilow- N .

i upnstudy, of the three 1nterv1ewées one. \a'co—conveneryfand the other {3'_

- vi A .
' . = ~

-more than one year.- Some of thjjdata collected'
o tifactors thaf’inflﬁence that ‘process:- }fm‘ﬂx;ffv . ;; h .' 'f"f;;ﬁ“
Thls study should be of further Interest because of the hIstory
e ‘ ' s P23 ’ . e B
Q . R . . . . : . ST KK

Eg:éé;‘ : . o P ‘_: ntif.idldr_i .?7i'f jiégijll .2. : ,T_j'-;,zlnf_pl. ;:i :'b' .;



which will be discussed below. It started as ansided fox an inservice -
Jf&hi'c,ﬁ then became a full course which was adopted by a university and

.u A , . . N [ o . .o SIS - . . .
'Péiﬁtéia two-semester'course for credit at-this ﬁniversity; sFﬁrther; } ;

e

”

Loty ‘iSAmiles west‘offthe ﬁoston.mEtrob itan area., It IS a whxte coltar

v

e ‘ N S .
.ﬁ'communlty 1n Wh1Ch the parents have hxgh regard for educatlon, and put
- a great deal of emphaSIs On‘educatlngaglfted and talented %
T

',;;ﬁ-MV The school system 1s d1v1ded Lnto five elemtnary schools,
one junlor hrgh school, and is a member of a reglonal ‘high school. Theifore;

v

~a;great deal of emphasis is placed on the educat:onai ‘quality of the

‘due to Proposition-z 1/2,

town s elementary and junlor hxgh Recentl

the dlstr:ct has ‘had to ciose dowr one ot two fo the elementary schools,

g f” and IS currently functlonlng with elther three orﬁfour elemen@ary schools

and ‘one- hlgh school. Bécausé of the size of the commﬁhity and the aiéfféﬁaéé

H?vbetween resldences, many of the\students are bused to the schools, espec1ally
. ‘ .
the 3unlor hlgh The system serves\approXImately 2,400 students. _ »
T . \" ) B
T ' DrscussIons wIth the partxcléants, indicated -that the commun ity

places a very high vaiue on educatlon; and is generally supportive of = -
" both professional development for téachers and good education for the
stuaents. .Aiso, teachers iﬂéicatéé that paféﬁts;pﬁE a ﬁigﬁ.éiﬁééééiioHV’J

on the competence of the teachers, and a high demand for quality educatlon.-'

However, they noted that due to P#opOSItlon 2 1/2 and issues of school
ciosrng s and;consolldatlons; the'enhad been a great deal“of énXiéty
generated for staff about the organization of the schodls and the quality
o s o S - - 4H159 f~““
WJ;EW DR e L ETTET L T e em



i

of, educational programs aaiiﬁa the cut-back periods. -
’ ¢

Interv1ews were conducted in and wrth members of the faculty

of - Ehé Junior hlgh school The fac111ty is ‘new and many Of‘the faculty

BT A

5members, due to reorganlzatxon and consolidatlon, are also new. Two~

-»‘\~. ., .

'»fo the particmpants have not been In the school.before, and the schools'.

The amount of communxty support wh1ch ex1sts for prbfess1onalr

éévéiopment in.§udbur§, Gan be Illustrated through the follow1ng examples

First. the system, up to last year, 1981, pald for eIght unxvers1ty credlts

‘

,anywhere in- the area. Furthermore professlonal days in thed:.strlct

are co—sponsored bp the central admlnzstratlon and the Sudbury Educatlon
Associatlon, there is, as part of the teachers aSSOClatlon,‘a profess1ona1
é growth sub:committee, which is in charge of thIs,co4piann%n§;

3. ﬁIIgIHS of the WOrkshop 1dea ) .
. &

Thls program for gxfted‘% \d talented arose- from a grass roots

.,feelinq among teachers and admrnstrators in the dlstrlct, that - somethlng

I shouldlhe done for thevgifted and talented that ‘might requlre someladdltlonalc

*
»

B e LN
‘funds, The community had high expectations for education and there

was a feelxng that there were many glfted students in the d1strIct
However, many teachers weren't tralned 1n the technologles or Skllls
“hich mlght be requrred to deal with extraordlnarlly glfted or talented

students. As a result of a needs assessment which was conducted in

i97§ thIS feellng galned some focus and substance Several teachers

got together and developed a glfted and talented curr1culum commxttee,

and from that .committee several members put together a pr0posal,- Inltlally,

D EQ | ) | B '

Q . o : o v




}"*%H%Y*ﬁéa*iééfﬁéé°§5%ﬁff$ﬁé’ééﬁﬁbﬁﬁéa&%ﬁﬁxnééfaicéffﬁgfiEaféwehfsaaﬁ@-*ﬂ~>*'haﬂ=*$m

-a Dr John Venagrow, who had held workshops 1n the dlstrlct .The most i

—

senlor member of the commIttee, a- Mrlllcent Changler had rn fact wrrtten 1r,fg§

”””1'thefproposalﬁco—sponSGring~it'with-othef”members-of”the"committee::fin' '

»

- ~#
and talented

grant Called Ciimmantoa—

B to:undertake;

‘JkﬁoW'edqeﬁﬁf;f?_dr

as follows NIn 1978 79 the dﬁstrlct was awarded a- T1tle IV~C grant

for Progect ICE- 1n 1979 as a result of the professlonal growth sub—.

Y

commltteéaof the teachers' assoc1atron; the school undertook a needs .

-assessment, Wthh focused ‘on. the 1ssue of g1fted and talented in lééﬁ;"
‘ the grant Wag,rECélVEd frbm thé CbmmOﬁWéalth IﬁééfVlCé.IﬁStltuté. Eheré

e - .

Millicent Chanalérj‘;:gma-éEﬁfral office pérébn and ébérdihatéa_spééial
services for students As Eﬁé iﬁEéEGiéa‘ﬁiEﬁ the Eé-oonwenéf;indiéated;

’

Chandler had the tlme and energy to put these thlngs together, to do o
‘the leg work she was akso 1nstrumental in’ locat1ng several of the consultants
o for thé pragram., AmOhg those who were to bécomé involved 1nvthé 1nse§gleérf
were Mary Ann cathéraii; from ca1if6fhia;-nr..n. oéiAHaVS%”?;ﬁénbaig‘
stété§ ahd étﬁér'meﬁﬁéfs of Eﬁé Boston eoliégé aﬁa BS%Eéﬁ‘ﬁﬁiGéféit?l- ‘ ;i
academic commumity: Initially the program was to be a series of speakers
- _'o'f interest to facultﬁi members, who would address vario,us t’opi'c,s and
*issues of identifying gifted and'taléntéd stuéénts,§as the §rbgram grew,
= _ . ‘ :
it became obvious that there was énough substance to initiate a full-

)

o year program so that in the first semester; the plan was to develop

identification»processes and strategies for serv1ng gifted and talented




R . T R
- S ey i i® ”, . .1

g e : S A T S
«d seme ter was to deal W1th the p&ocess.of curriculum‘updating,"

and the seco

. el

Implementatlon, and reflnlng of programs or what the co- convener referred '

Ly

2 iy 3

2

‘to as a revolvxng door approach to 1mpr061ng curr1cu1um

[} . -

& variety of methods of recruxtment were" used from announcements

to the varlous profess1ona1 assOC1atlons, through admlnlsxrator

[N S

'iof the/grant has theIr supervxsor._

' r - "ﬂ. “ ;)
o _; . One. unlque feature of thls workshop was the fact that 1t Was
O <t

refunded for a second semester so that there were, 1n fact two workshops-

[
| ,..

funded under two dlfferent grants, but deallpg thh the same subject.-f

~7.

{

. The parth1pants “in the course referred tb th1s phenomonen as the fxrst S
] L . . 4.,‘-7_

. semester ‘course. ani the second semester course. Whlle severai peopre fj“:
K S 2 527

!

took both semesters of the workshop, several onlg took one. Those that K

B '5 -

took one feit that the time alotted to the background on the subaect

‘.a.\
I3

. . /and the speakers was. quite sufflc;ent. Those.that took both felt that Lo

the second workshoP was qulte worthwhlle but tended to labor,on certain'??

+

-
R
©

/ p01nts, ary dld not meet a1l>of 1ts goals.

' / ; A Another unlque feature of; thls program was the f et,that, :z' :
SRRRAY
through a ser1es of 1nterre1atlonsh1ps and,coin01dences, the program

!
. ) ,‘/ )
B /
\; /

. /

»/ = unxverslty system and the school system, thelr ﬁere dlfferlng cred1tsan 3
: ’ w 4"

f
/, . offered; For those people who w15hed to take. advantage of the course J

r

f as 1t was offered through FItchburg State College, they reCelved three o

'x / - full-crédits. For those teachers who wlshed to slmply partICIpate 1n o

LS o . . ) -.‘ . 2 a N
, ) . 2 : B

EEBJ!;/'- : S ' ‘ Co S o o }'~j'{ G;,;
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vj ho atteﬁded ';

’?on afternoons on
a,q, ;‘ N

o -

-Djuf’iﬁ'g’ E:

B oo o
ﬁ%S-SO,peqp‘ie”in

currlcuium updatlng,
. . »J,gc

ERI

Aruitoxt provided by Eic:



(ORI T . s

% o=t

e . organlzers of the WOrkshop themselves, and approved

ThlS grew ’ut‘of a*common b 11ef that there was a 1arge glftedz nd talented

tate and by the dlstrlct people 1n Sudbury

cshoppxng for consuitants,_but uitlmateiy the group leaned very heav1ly

on people at the Un1ver51ty of Conne tlcut and Renzu111 and hrs peopie
S

for approaches to the glfted and\talented.: Sally Reese was also 1nvolved

Q

-

A runtoxt provided by exc I8

A do it agaln in the future, they wouid not have-’;

_“'o'n'cé 'pe'o'p'le feilt_fth';at it was finde:

g

sQ much,time’on;;dentificatlon'strategies. as

'their.belt

L '.5'»

regular'classroom;" Further conversatxons W1th part1c1pants 1nd1cated

that teacher efforts shouid focus on more practlcai 1ssues and less

that speakers are good, but that there needs to be fidre consultants

‘-theory The results of needs assessments 1n the currlculum area 1nd1cated

who focus on ciassroom appllcatxon and practlcal needs to br1ng skllls AR

24



hm'and readlng were hlghly successful due in part to,the determlnatlovA

‘r57that was: generated through the workshops AdmInIstratlon and the communltyﬁ.

o anve'the program a; great deal of support but there was less success

:course, or the sprlné of 1981.

TN i

From coﬁvei-sat'ions with other participants it i:s’e’came cie‘ar
that there was a- lot of soc1al 1nteractlon that also evolved around 1?’j"{ ’

the workshop5, and that partlclpants in the workshops had started to

-

RS

_However, the problem of translat1ng thlS knowledge 1nto practlce was’

a

‘nsnot as. successfully handied in the v1ew of the part1c1pants ConversatlonS' s
'flthh the co—convener 1nd1cated that the workshops on .areas such as‘mathﬂft
. . . - R ,/ . ?

£ .
. . 4 3. e
R M -

and avallablllty of consultants and the strenght of an Internal network A';ffgif:"y

9 A3

*“fi”inAterms of thé gifted and talented program, than in temms of earller‘, S

[

;ffefforts on spec1a1 needs whlch were dealt w1th in a slmllar way. : {f'lff

A

"One of-the.consequencespofwthe experience, as:was mentioﬁed”

_ author of the proposal developed a great deal of both vxs:bilrty and

‘,‘i

*contacts through her worklng in thls course.f She had come to the dlstrlct v“l';

'only a few years eari:er, ‘was known by several people ‘but got much

w1der V1s1b111ty and Contacts through the’ course, wyach were to help -

her in as much as she was promoted to a d1str1ct—w1de posltlon in the‘ff‘ B

ygcentral offlce of the school system, durlng the second;semestereof the“

L3

o
5 B '
i

Coas
A i

e



Another xntenestzng 31de impac

“,of an 1nter—dlstr1ct network

SOme of the part1c1pants 1n the c

~for cradit, had~C'”"'"’“

aha-ccﬁcara

: These contacts developed a qua51-reglonal aspect,‘;“

Tback to Sudbury* Thls lnterpiay'betWeen both Indlvxduais'andgvarzonsmf‘"“"

\“schools,‘central offflce admlnlstrators, and surroundlng‘dlstrlcts 15;

e e

'<ffand,impact fqr theqprogram ;though on51dered falrly succe E ul by partlcxpants

fln our glfted and talented efforts,‘ 0bv1ously we need-more work 1n‘:

G }
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on knowledge use..

"~ dealt wﬁ-h hﬁen-al‘l"

‘being observed looklng for ev1dence through student behavxor of 1mpact '"'?“E&th

" of the knowledge, and looklng at teachers notes and records as a means

s

questlonnalre.'

?. Incidental Findings' :

‘Because of the sttucturlng.of the lnterv1ews.1n thls‘partlcular
‘case, and the need to flnd more 1nformatlon,‘the maaor issues ralsed : h
by thls case study Wlll not be presented as flndlngs, but ratherras-gr
questlons for further 1nvest1gatlon | |

1. What factors in a communIty and school system lead to or support

teacher Inltlated inservice or professlonal development programs’

*

. 2. | wWhat are the factors that 1mpede or promote knowledge use -
o . in dlfferlng sltes° , i : o s

3.7 What is the lmpact of redlstrlctlng on the acquI51tlon and
utlllzatlon of new. 1nformatlon° :‘
. . P . : ,,;;._ T R S P
4. How are networgs formed for knowledge use and dlssemlnatlon, ‘
§?§,?§?? are the factors that promote and impede stuch network a
: formatIon9 . S v S
- s 5. What is the 1mpact of a dlstrlct level admlnlstrator on knowledge .

6. What can be learned from workshops that are put together by

teachers and are then adopted by coiieges and universities?

As some participants indicated, many teachers in the dlstrlct

. = L. - __ :

"are active seakers of new 1nformatlon, ‘and part1c1pate in o

vunIversIty/college courses in the area frequently, however S

'many of them found that it was both more convenlent and there
A to thelr system. It is one of the cultural features of the
' ‘jSudbury School system, that the administration often goes
- outside the district,;’ and brings in speakers to talk to the
teachers in the.schools and to work with them: Teachers also

indicated in thgﬁ partlcular .case that the value of consultants
: Y?rE%?g,Y}§§, em* in the schools i immeasureable compared . -
"~ to the impact, of someone speaklng to: them about a theory.




r

further investigation.

.-

)
. '.;H‘

3 ‘
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Project 116: Wellsburg Pubiic Schools, Wellsburg, HA:

Ery 2-”.“3 cne—oas+e—buFFf catam

Background: and ‘Introduction .N;‘Jﬁ,:ﬁa' ¥

s-.ﬁenter, as part of the publlc school system in the Clty of Wellsburg

A'“:program was deslgned to :

N

Th|s case unvolves a program conducted at the Teacher 5 Resource

: “faCIlltate the malnstreamlng‘of hth and 5th grade glfted

- ..and talented students (many of.whom are" bllingual
- and” Iearnung d|sabled) Partncnpants will choose to focus

‘minority

on"either science or math as. the curriculum areas to be -

.~developed The consultants- will conduct five; two and one-

~ half:hour ‘sessions and-will provide individual classroomv

'consultatlon

* -Participants will develop a resource . guide

. of su|table mult|-d|sC|pI|nary enr|chment actnvutnes

The xnformatlon presented here was gathered dur|ng a four-hour |nterV|ew With

Wellsburg Publlc Schools Later conversatlons W|th other teachers

vin

Th?sf"':' j

¢

.and the olnteerew was held ln her offlce, in the central offlces of the

;,7Wellsburg sndlcate that the converner 5 account was factually accurate‘and

M

her opinions are reported as be|ng falr and generaliy shared by the other

partncnpants. .In'alif there were e:ght partncnpants in the workshop represent-

_\. .

e

Wellsbirg is a iargé suburban “éity“ on the ﬁéFEﬁéFﬁ"éagé of River.

%’Eity. One of the oldest ”towns" in. the commonwealth Wellsburg has a diverse -

racnal, ethnlc populatlon representlng a very broad range of econom|c status

T

’“:thé proJect convener The convener is a SUbJECt coordlnator for the dlstrxct,_



The Wellsburg schol system |s one of the Jargest ln the state and is

.

,Li“:;[ﬁt,jeﬁQ“;ji 'ej

-

b4
iy

| organlzed on a K'- 8 elementary and 9 - 12 secondary.médel: Ve o “gv““

Recently; the town has undergone a rapld decll ne fn 'rollment ‘and ”

flnances wh|ch has resulted |n large reductlons in the teachjng force, aaa ;

» ~

low staff morale. The school commnttee ns an - actlye and controyer3|al politlcal

forum in: the caty and sapport for varlons educatlonal lnittattyes eEhs and flows

with the compoSituon of the board. However because the system 50 iarge

feels“nnsulated from the storms at the'top'.“i o ;

Ll

: e L s
The workshop’which was funded by the'CommonWealthfInseryice-lnstitute

had its orngln ina Tntle IV C program called A1l Our Glfts, ”Educatlng

~.our glfted.” Under this program a workshOp was, held on educatlng the glfted

Bl °
&

and talented in advanced readlng skllls. As,a result of an’ in |'|al workshop,-

group teachers desxred another workshop Whlch‘WODld focus on enrlchmen in

mathematncs: The-f[rst All Our Gifts Project had~created a_network.of teachers

through partlclpatlon |n dlstrlct-wlde workshops and cour es. The: partlclpants

had worked together in earller programs though they were from yarlous schools ‘ \dﬁu.

‘and conttnued“the{r worktngiunder,the Commonwealth [nserytce grant.

MR

- e . . ) _ , ST

: 1 S e R o R

' Tﬁe'ééhéeﬁér; She Eéiané; lndléated that the lnﬁtltute coordlnator
:

worknng as a l|a|son between the group of teachers ‘and the Commonwealth Inserylce'

lnstltute. There was. clearly eytdence that the conyener felt that thls w s a :

‘e



E

-
t

j,learning experience for~herrin that she did not. know”the policlesvand functions.

of the Institate and ”went exactly by thelr rules She learned that |f she
' 5
had gOtten more SIgnatures they would get more money hut she felt; "we were

‘real]y very honest. . The workshop |n|t|ally“attracted ten people and generated -

&

'lfa level of fundlng of approxlmately SSOO “ﬁe WEnt hy»thé Eook. Lt had to be

teachers AdeaS»for teaEhéf lfséthce l felt that the Commonwealth lnserynce

. e e

. Money and Programs did not always go by their own rules

The consultant was selected by Sue Malone thraugh her experiences in

the fleld of mathematlcs. They looked through yarlous reference works and -

TS
iy

found names of people who were often cnted Among them was Bruce May of

Boston Unnyersnty; ”He was an ace, really excellent. Though they dld not
put the. program together with. hlm ln_ﬁl’d’ the éiaﬁlnatlon of:pn&llc puhlre ?'

catlons and “sh0pp|ng for a consultant” ynelded what they helleye was a yery

iﬁtéréstmg and iportant resource for the téachers,. The yarfous peoplé who < .

E

were in the network were contacted and a total of elght flnally enrolled ih.

e

the workshop Gne lmportaﬁt factor of thls workshop was the ylsltlng tlme

: S
they had bUIlt into the prOJect for the consultant to go to the teachers

classrooms.' The consultant was requured to spend about one or two hours in
each partlctpant § clasSroom as.: part of the workshop Whlle the consultant-~

- was*umportantland sympathetlc, the fact that he was to go to the po{nt of .

practice, fﬁéf'lscthe;teachers classroom was consldered one of the more
important aspects of the project: .

Asude from the group expectatlons and norms generated hy the IV 6

proJect networkl ‘the conyener felt that there Was:no pressnre 'lyvd'rn-. .

4 - - -

. e . Nmy i .oy
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recrcutlng partlcnpants. .

30

Although:there was only one dlStrICt inservice

ERIC
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of the duratlon of th

.-

' wehe.f.ve two-Hour

K

Eps

~ ) .{

o

;~'Vj5ftéff6ﬁ$ to tHéE:J”'d

' L

e ; o Sl

 Workshop Characteristics.

vnsntatlons ‘to |nd1v1dua1 teachers'

held_after school;

“
~

o —

v

Lk

‘"4nvolvement

classrooms.

The convener felt that Thurs

J_Increment offered attached to the proJect, she,felt thaf

ln the

worEshops;g ?here_

these were

R

fhéié Weré flve two hour group worksho §é§§iohéiifoifoWéd 5?

The group workshops were

v

important -

s T

déy |mmed|ately after school

_was both a convenient. tlme, and although teachers had to travel to a central

bertebtjoh was that there ooUId_héVE'bééh mor

consultants visits to the clagsfabﬁs,weré”éxtrémély-i"m

Ste.

/

A '7'

meetlng place, she dnd not consnder such travel ve ry ihcohvenient;; Her

c"‘ K

o

§é§§ (

‘at- tlﬁes for workshops,gthe convener lndlcated A

.

prefer mornlngs.”‘

N

-was pransed for h|s sensztnvvty to the problems-of teachers.,

“and aware;whe wanted to khow what the teachegé:wanted;

ey

- R

The project ran’ “from Gctober ;to. January o

Furthermore, the convener tho

s .
-

t,”

d&;

ons’. but that the
a

3

(I ’ ':"'.'
® °

ln Iooklng

e "

-

‘;7 g *,,

don t th:nk‘after school

'

F 1980 198?

lﬂwould

-

The consultant

“He was

|nterestgd

r

.,»'w'-'

‘He;came’here*aﬁafwés;f

T

o4




sat down and just: wrote*down what we: wanted.—,:lhe7teachers,léft,Wlth:hlghg;

. v .

T expectatlons, and lndlcated that the cour5e dld meet thelr expectatlons._ hls

. . ¢ .
L B

was due,«ln part;’ to the consultant comi'g |nto the|r classroom.r Teachers

-

7were be:ng used and he had gaihed some valuable |nformat|on about teachlng

Y - o T K -
T ]

. oo T ln exam;ntng the con5ultant 5 behavnor, the partlclpants |nd|cated

Re

a 'ay that

-the teachers could handle It.. Sessnons concentrated on “what you can do

K

M;=u,'f gtomorrow” to make math more excltlng for kids.  She felt that he was a great

role model - He was a regular person, not condecehdrn ;, ot overly academlc.
: H|s enthusnastlc, pos ”";,and helpful attltude comblned "Eh his. 9}55;3 _ : él

knowledge of the subJect area, made teachers feel that e was;lndeed a person

o - -
- L

they could count on for help.' The workshop was generally product orlented

"»fOcESIng on act|v t ies. "h ch would brlng math to more students, especdally

.

¥ R "_ tf» ln addlthﬂ to blendlng theory with act v tl" teachers |nd|cated

; ']

that the consulxant was Very effect|Ve ln hlS use o? materuals,,many of whlch

} 7, ~'hie brought w'th hime hen coupled WIth hlS approach the materlals tended to
R » P . e
' bring teachers closer to. h:s concept .of the subje;t matterl The des:gn of the
' " SHRE IV L .
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%;.school system as. a resource bank The convener felt that thlS was a very

.

v}”by the consultant |n hlS V151ts to thelr |nd|v1dual classrooms. 'The-conVener-

fevrdence of knowledge ”se) says thevconvener, is‘baSed on: the fact that

* l

'the skulls learned |n the workshop are rennforced through seyeral aspects

of the ﬂll Our Glfts network or?uhe Tltle uc program in the dlstrlct. In

':reflectlng on her own practlce; the convener |nd|cated that she still brlngs

q“,.

'|nformat|on acqunred from the workshop to teachers in the classrooms to help g

.‘.

“them in thelr dally practICe and wnth problems wnth mathematucs

,,v"

.‘1 ",y-fi when reflectung on the tlme llfe of a partlcular slel or set of

*unformatlon, the convener |nd|cated that It probably depended n,how trendy

—~
L) $5

- or glmmlcky the subJect matter oF the lnserVICe was.f “lf ltaS a fad 1t w1ll
;J:‘f V;probably fade, ' She also lnducated that |f thlngs conld be less faddy or
| '.:gnmmncky thus ﬁb”ld probably help, but that often pe0ple who come,to lnserylée‘

:;Vprograms feel that they must present neW and glmmlcky |deas whuch Yhas §i§énj :

F ef some of them

Qoo

to flt thetr own sutuatlons as they change over tlme Generally, teachers were*»

R B s




,F-

more lukely to usée thlngs once the- consultant came to the|r classroom,

[}

- demonstrated them wnth the|r students and  then suggested dlfferent waf%

of applylng the actlvntles ln '|tuat|ons;l

i

g o : v
! .

] Looking for the Evidence:  Knowledge Use

e © The convener was asked where to look for evidence of knowledge
L ' e .

jﬂ afuse of the appllcatlon of skills and |nformat|on ach|red in an inservic

e

dseSS|on and how to go about it; ”’d 7stand|ng the dlfferentes between class-

P

room and the'time factor involved: - She suggested the following:

. % (1) Look at the classroom - its physical appearance; the

_ signs. of activities and learning on the walls, and look
for signs of iﬁhavatiaa or changes over time.especially

in elementary classrooms.

g (2) Ask;thegteacbéis,-' Be open ended and ask them what they are

o ' doing and where it came from: Do this throughilntervnews

similar to the ones being conducted in this follow-up study..

(3) In some cases, ask the kids - Is there anything different?

, What's going on here? -

| 1 |

oCC”vs 50 slowly that it's hard to identify a deflnlte sodréé of somethlng /

/ You need to. spend time in a classroom looklng for thlngs 1 Sue Malone

.f
N K !
RS o N . . o

o

e further stress d h' he glmmlcklness o' | 't|V|t|es, made |t less_!‘ 3

?@5M

.
e




'Inrldrsnral Fmdmaq
' .

" The partiéidants,»particuiariy the_cchvener, féit,tﬁét their in

things that they dld were yery fotmal becausa theY antncnpated that the polncnes
‘wouTd be very strlct When Sue Malone had expernenced a litt'é of the |
'vprogfam;'ShE reallzed.that there.may,be.more flexih[lttz than -they had at

first realized. Though the Commonwealth Inservice Institute issues circularg ~
and policies, many teachers in schools 6ﬁiylﬁéar'abbut it through. central

of fice people and fﬁ’rf’o'agﬁ; a&éﬁi;ﬁistfaiafs: In a city like Wellsburg; that is
‘not nECESsarlly the most effectlye way to go about promotuﬁé teacher lnltlated
(. | '

inservice. ~ :.'f L
Second, Sue looked at the question of.district inseryice and said,

"'Release time ?br;systém4wiaé pfbbiémé'ih this district is generally a waste.

PR

dmlnlstratlye Ieadershlp, for‘%reatlng lnterestnng

There is a need for a

educational issues, f;r pramotlng staff deyelopment a]ong educatlonal

Ilnes - not for all the Bdréaﬁ&fatlc stuff " She fnrther lndlcated f@at there

has to be-mbre crgahnzat|6h‘ahd that those whb'are brgah121ng need to be in
_closer touch With the teachers' needs themselves and the issles” hhucb teachers
face in the classroom rathér.thah pérépétti96§ of the Eéhtrél bffité.

‘"Tthey felt that Massachusatts had a yery broad spectrum of offerungs partlcnlarly

around Rlver~6pty;45d h’t these could be lmproved lf,more attentlon conld

-

v

AR

"be given to bresentihé gdod 5351c teachlng techn1quesrfbr teachers; ThlS iéﬁ

what -she’ felt’ was needed rather than . theoretlcal thlngs that were both o
- gimmicky ahd-ﬂréhdy ahd tendéd tb_Cbme out bf Uhlyérﬁltléijmbré often than not.

PRt



2 L N . . l\\'
5 _ e | o
S P sy
"—," - ; ‘v , ;o ;_' . _ . ”_ -
i Part:ctpant =lndiéa ed *hat maﬁysbébpie.iﬁ Both‘uanersltles and
at the d|str|ct Ievel approach staff development from a def:c:ency modeT .-
She suggested tha 'ins'ructors?ﬁnd consultants shoﬁld look for the pos:tlve B
[oe— B N L
_ tthgs and try to create networks among teacherstthemseIVes. ”Flnd the
B ; “bujld:. Bon t keep h|tt|ng people overﬂthe head w:th thelr defucnen-
¢ 3 face enough i the classrooms, eSpeClally now EE
- ays in w” 'h she would make proposals or programs e
indlvidualnpartICIpant teachers' classrooms work:ng wnth them and obServnng
- . thelr Iocatlon or situatlon of practlce, Two, that the Commonwealth lnservnoe ;
T lnstltute should be more ~flexible irhlts funding ¢ ategorles. They should
\,“‘ . .;r. 77777 ‘i;;’ R -
. be more avall ble. for basi skills On. the other hand there should be
a non- categorlcal fund whlch woul d alloW teachers to try thlngs out, try S
4' riew: .ideas arfd promqte |nnovat|on |n:the[r classrooms. It is not that the ;
teachers don't know how toﬁteach but that changing pobulations and demands.__
R redﬁlre that they have a much broader repetoire of'teaéhlng skills than
o many _of them now possess. o 4 .
| R N k2
/ ’ I\‘f'
? . -
y R , L
i < . :.)
. -
\‘1 7 ) . : o
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Indavaduallzlng ACurrieular forsspec1ai:ﬁeedg:ﬁtudents - :. d' — .~;/!

1.: Background and Introductlon ?, .5r¢v»‘i§;~ ; PR f}" ;h' L

: Thls Commonweaith inserv1ce program was des1gned to traln part1c1pants:

e - . P
; .

_and how to 1nd1v1duailze programs and modlfy currlculum to meet the needs of

2 . . —

"specral,educatlon students who are maln streamed 1nto regular classrooms. AmOngj,'

’ltS objectlves and procedures the program called for, "tectures, dIscussIons,.

-~
2

PO understandlng of learnlng styies of specral needs students by classroom

TIAA

3w

_'teachers.ﬁ Another objectlve was to 1mprove "Communlcatlon between classroom

T T . ...;:
'teachers and SPEClallsts " T S

e

The 1nserv1ce program was held between October of 1986 and January

t

of 1981 and 1nvolved fourteen ciassroom teachers, spec1al educatlon teachers,

u

T
PR, BT ik Bl S muranpn e N PR L S

'and,admlnlstrators. Three eIementary schools and one 1ntermed1ate school

o unit: were represented by the part1c1pants‘ ’;~ o

o~

. o -

5. Community, District and School Characteristics

ﬁockport 'is a small caastal co'rﬁmunity in Northeastern M&égééﬁﬁéétié';_

;Desplte 1ts small s12e there are- three dlstlnct subd1v151ons in the communlty.

3

The north end known as Plgeon COVe in whlch many of the old - resldents llve,v*

eenter which comprises the center of'town;'a commercial district,'and the.-ﬁ

. . . .
®

%

professronal lnhabltants arevsettllng.n It ls by enlarge an oid and estabilshed

e — e e Sa g n L e

1commun1ty._

S A The'schooi §§§Eéﬁs sérVés approx1mately l 000 students in three"

Joe

I elementary schools, one m1ddle school, and one high school It is 5156 af-'

B

..member of a reglonal vocatlonal technlcal unlt One 1nterest1ng factor about

e

'the schools in Rockport 1s that they are d1vrded by grade 1eve1 so that each

,>;' . ,/;.-U';f‘f’i7;, L’ - - . »"i_ ﬁ?h:ﬁ 'ri..“.h;, . :‘." -
El{l(j o /‘/I S : : QQ . .
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" that there 1s a def1n1te h1erarchy 1n terms of school membershlp, but that .f;fi_u

"

-

'sc'h'o"o'l A woyld serve kindergarten and first graders. -s&ﬁaaféf-&aﬁa"fservé

X .’.- B
second and thrrd graders, school C fourth anih

ifth, and S0 on: ‘The high;

-

school serves students 1n the ninth to twelfth gré@ _ For the most part the

elementary schools are not led by pr1nc1pals, but by what are called head

teachers, who also assume the roles of the pr1nc1pal.” These schools'are-

generally between 106 and 156 students in 51ze.m;"f7f',~‘lfr._ e ?

“3;j_' The partrcrpants who were part of the follow-up study'1nd1cated

~ T

- o

/ra‘..
o o - !

members and members of the cOmmunlty enjoy by enlarge a qlose relatxonshrp.

v

the current superlntendent who one descrlbed as a "Executlve leader, more‘

= "_

“of the bureaucrat1c admlnlstratlve type rather than an educatlopal leader.

v

S 3. Grlgrns of the Workshop idea

Conversatlons wrth varlous(part1c1pants In the program 1nd1cated

A ) .

a cirious perceptlon ‘of the workshop orlgln. ,There1waS'a clear d1v1s1on;
; S . R

bétwéén thosé -classroom pédplé who workéa m séizé"ra-i of the s'c'h"d'o'is .an'ci 'th"‘o'sé N

-

speclal needs people who worked in. the same schools as to where the 1dea camefl"

.
»

'-from; The claserOm people 1n one school belleve that rt was in fact a

'
R

'proéram which they_had started several-Years"eariierfand was being extended

: )

through the dlstrlct. _Eonve'rsa’tﬂi'ons w'i‘th"p?rticipants«in ‘another 'schooi |

corroborated the fact pe0ple 1n th1s school had asked for th1s program and

were trylng to br1ng about a new referral system for spec1al needs‘students.'

v
~o

‘mﬁut conversatlons w1th those peOple who were in’ the Speclal Ed bepartment

- . .‘

1nd1cated that they percerved the program to have come from the offxce ofwthe

IR




. i & . - - \)ﬁ »;‘_f B' =
f‘tlme was spent dlscu551ng the prOJect with: the prog:aﬁ .

A'Q.wonkshop Idea. The convener was well known An the dlstrlct as an lnnovato -

—

_ grants and funds and therefbre had the reputatlon for beIng a hIghiy effectxve:fi
R i prostai wrxter. As the head teacher of one of the elementary schools she S
~i; was able to help dlrect her staff in trylng out varlous assess”ent toolb and f”?;

proaects in the SpeClal needs area.‘ Especraiiy siﬁéé~this,was,a fiéld“of‘her-’f,j
~l% L own 1nterest. Thls convener mlght be descrlbed as a hlghiy energetlc and

. very aggre551ve seeker of new 1nformat1”
- x Cx ,."

-and technques.. Though in her 1ate

flftles she appeared to be very 1nvolved in. on go;ng educatlon and a%areness
g v “

, ..‘

'~of new developments In theafleld of learnlng abllltles and asse551ng spec;al

o S e B AT

needs'students. S : f; : L, : j-ih.“:» e nuhf

an& actrvely sought 1nterested people and approached classroom teachers 1n'~

PO . . . 1,.“:M
'?"i . : several schools through her own extenslve network developed over her years in..

5
7 .
-

P

CLe

the system.' The peopie ‘in speclal needs area were requlred to attend and

N

”y'account for theIr Perceptlon that the 1dea came out of~thei::”

.9

" therefore thlSr

'7.1‘ 1

e

y uh S central offlce and out of - the offlce of the ﬁrrector of SpeClal educatlon 1n Coe

the drstrrct.
L

IR bear she would readriy admlt that she went around and "Talked up the rdea andt--"

. - .
: P

s e T <

F

afﬁ' f,v~-d the program as I often do around here _ff_ oS '”", ;f Sy

Though thethad wrltten a. proposal, the consultants for the program,’f"
had not been recrulted prlor to the awardrng of the grant; ~The convener feltp
R 2 . -

Lo
%

) that thrs was a weakness in thls partlcular program* both in texms. of the
Q " . YIA‘.n. E C . .

Aruitoxt provided by Eic:










consultants who they f1nally got and the process that tﬁe§ had- to go through_”7

' to get them. As she sa1d "We're ieast giéagé& about the managenientof this

) grant of all those grants we' ve been 1nvolved w1th in the past ". Her'partiéﬁiar

concern was around the issue of recrultlng a consultant She noted; "Yoﬁ have

¢

fto know the people at the un1vers1t1es in order to know who to get.; shek

. I

"further stated that 1n the future she wouid prefer to have the people (consuit~v:'

':‘ants) before she wrote the grant. ThlS partlcuiar inservice inéoiveafa screening

********* an’ts., Those who were

'ﬂassachu_se@:ts. Bisahiiitiés Foundation. The Massachusetts Bisahiiitieé

e The workshop extended from October 20 1980 untll January 27 1981

s

e VqL ‘:'-' ‘
;There were also several follow-up sesslons held in the Sprlng. The sesslons

i

;:iwere held for 2 l/2 hours after school in the central offlces of the d1str1ct.
& -

The convener 1nd1cated that\the

idea to use a preassessment 1nstrument

e

andﬁpﬂescreenlng them had orlglnally been

ffort to extent th1s.

ed 1n'her schooi 1n'“979 " The 1980 ‘workshop wa

receive the recognltlon.; Several resented‘

P



o

Ce
-

, the program actually grew out of‘a ‘Summer Sess10n at Wheellock Coliege 1n
whlch the convener and several others partlclpated Thls prOjECt ‘in 1978
¥ o : . . : LY
1ed to the adoptlon of a prereferrai program for SpeClal needs students

S )
. - . : I

S "’iﬁiiaiiiin'g“ 'p‘é'rénts in ‘her own school. Between 1979 and the end of 1980

efforts t6 expand thlS program met Wlth reslstance in thevschool‘system,

and had very Irttie support in. the central Offlce. .Ehe:cenwener indicated

Lo 'ff' DV S S
S that she wrote the Commonwealth Inservrce Grant to supportfthe'training of

.

e other people in the school and to spread the program throughout the system.e
. . -

The program 1tself'met for flve sessrons after school on Mondays.

- o. , Lo D o
¢ <

. o In addltlon, there were twelve s1te v1§1ts wlth 1nd1vrdua1 partxclpant

e ‘ .
- 3

Tem

téachérs. Slx 51te v1s1ts were conducted per consultant at each of the'

partlclpatlnq schools., ThIs was done in order to have ‘the consultants
: aSSISt teachers in the ong01ng 1mplementat10n of the prereferral process.

Wﬁmmversatlons with other parthIpants suggested that both the S

tlme;of the meetlng and the after school speclals were qulteﬂeffectlve, but
that the 1nd1V1dual s1te v1s1ts by the consultants afterward fell short of

many of their expectatlons that these were very hard to follegr p -and

communlcatlon over an extended perrod of. t "e, whlch became 1rregular,,d1d

N ey
-t

not permlt the best use of the consultants tlme during follow—up VlSltS.

¥ Occaslonaiiy teachers were not able to stay around and occas1onally t%e

consultants Were not abie to make 1t when teachers hadﬁa prereferrai meetlng,

whlch they w1sh ‘the eonsultants mlght, ttend. Furthermore,aﬁ_g

‘_corroborate the convener' s claim that'there'was no préssure,breught tojbear

ple tended to .

on pafticipants nor were there any other type of 1ncent1ve .uséd in terms of

-

1nserv1ce Increments for oaylng the partrcxpants other than the fa7t that

they would be abie to undertake a’ new prOCess ‘of - Identlfylng speclal needs
: V‘: j ,‘=..

i studénts through a preassessment procedure -and would be able to deal more,

7 '-'4'2

e

O

ERIC
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had glven thelr names . to me, Bob had worked at the Landmark SChool and/mad -a

effectrvely w1th parents, speCIal educatIon teachers or other teachers in

_thls process:v To quote the convener, there were bas1cally three types of

. . {
iricéntives. - ?heyflrst were the_speclal needs studentS'who.were helng_maln

streamed or who wéré,iﬁ_élasség,aﬁa needed té'ﬁe idenfif§ed;_ As a convener

o

said, the problem of specxal needs was here and we really. needed to do

-

sdhething about it: Second was the'issue of self improvement for téachérs

‘and'théir need to acqulre new skllls in an area that was 1mportant. Thlrd,

3 tE
n ) o

rrrrrrrr S

though not mentloned by the convener, was a* structural feature'of the

-

N -
e —— e

.communlty 1t was Important ‘to coordInate the types of specxal needs assessment

procedures Invoived and to have 1nformatlon flow1ng from school to school as

the:student moved‘through'the educational system.

Participants and¢the convener indicated that there were more pecple;

‘who Signeakﬁp originally than who worked or,eventﬁally-partiéipatéd>iﬁ the

-

_piégfaﬁ They cited this as bexng a funct:on of the recruItment process which

Grant; 'Further.theyvindlcated that attendance Variéd thrbughbﬁt.thé programs~

v'

and in the last sess1ons elementary school people tended to attend less and;

'less as issues focused on the questlon of mlddle school and hlgh school spec1al

needs students.

4; lf,WDrkshop ch,éi_f R R S

The workshops which were held on Monday afterncons for 1 1/2 hours

. for over a six week period and followed-up by individual site visits depended.

heavily on the personalities and capabilities of the consultants involved,

The two‘consﬁltants were selected from the Mass. Disabilities Foundation. One

Béiﬁ§ Eoﬁ Brondeau and .the other Wendy Ruben. ﬁé the 665;&1£&ﬁ£ said; Someone

.

conveners and others must go through in order to obtaln a Commonwealth Inservice

e



presentation to our selection committee before the proféct began. Se\"réral

people had been famrirar wrth tne consuitants through a child study prOJect .

o

-that had”happened before 1n another‘system; The object of the program was

procédurés4and the;r pr&sentations were considered very active: - Their
ﬁk’g’ro'un'a -and skills wéré very strong and they were, in general, regarded as

.F_ fvery knowiedgeabie in thelr flelds by thelr partlclpants Rréséntation

°

partlclpants and audio visual presentatIons As several pe0p1e referred to

1t affectlonately, it becare known as the Bob and Wendy shcw " &s far as the

o) ople c0uld tell the consultants were very actlve, sensatlve to the need of ’

P
"

"'7,teachers though onts1ders 1n the dlstrlct and had a great deal of knowledge 1n ;

Y ' v(»

.55 Athelr fleld. As one partIcrpant sa he consultantS"Were, "Gbod at: gett ng

dlscu551ons g01ng They also saId that aithough they were not &’ part of the.

a

~commun1ty they weren t afrald to deal - w1th sensatIve topIcs.v The were we;l

prepared and brought new 901nts of view w1th them that was often very

»

refreshIng.' They were “Energetlc and pOSltlve'

i f' ! In Iookrng at the negatlve features most people focus not so much

N
<

of the follow—up v1slts, brlefrng sess10ns, and post—program dlscuss1ons andf

’ w;exchanges both among the partlclpants and with the consuitants. For-them the .

"*‘ . >

'ffoiiow—up VISItS d1d not seem to work very well. Another person Indrcated»

,,,,,

-y

r

f

‘r,»
xS



As one sa1d "As they wore on, 1t wore on you.

© . in.general the anformatlon presented focused on mostly process

L2
o

and interactionsi‘ There was some product orxentatlon but the presentatlons S

SR

dealt w1th spec1f1c methods for deallng w1th preassessment evaluatron'£ ; ST

. i

procédurés.; The skllls and att1tudes were mostly presented there was

). a - B »

; a low level of spec1f1c act1v1t1es or products wh1ch the teachers could g
'readzly use; Severai people Indzcated that the Consultants spent a Lo e

<+

lot of thelr tlme 1n the middle and hlgh school areas, where the re51stance

.

'to the the procedures ‘was the hlghést._ In general therefore, the workshop_
[ ’ b
characterlstlcs focused on. very capable consultants who were\selected Lt T

: l“'.-‘ B

thrpugﬁ a rather fortuitous process and dealt,wlth'a great deal of dlscu551onu

-and preparation of people to engage in a preassessment proceSS'for spec1alu:
’ needs students.  Difficulties tended to be exogenous to:the workshop.

LY

‘A_itse'lf. PR . KR :

5. ”wledge Use and'Impact of the Workshop '

u;_ Conversatzons w:th the partlcipants in thls workshop 1nd1cated x

set, - N .
. ' ° . K

a‘that at the tlme of the 1nterv1ews, the program WIth wh1ch the workshop

-

; had been assoc1ated that 1s, a preassessment process for the 1dent1f1catlon

. )
of spec1al needs students, Was in. place and galnlng w1der acceptance - R

e

in the%district. The pre-referral process had a w1de 1mpact and people

7 1nd1cated that Its useage had cut back the numbers of referrals for

core meetlngs (1 e., team meetxngs) for specral needs studehts a greatxﬂ

}deal. However, when they:were asked-to szngie out Ehe Impact of Eﬁisc
‘ > this

workshop on that process, they felt that, there were many factors that

v Ty — — 2 —

: was one of them, aithough they 1nd1cated that it was an 1mportant one,t ,

. Vi

it was“not the.major reaSDn;ﬂ S 7i’7person put it; "x'ii bet today
’people don t ‘even connect what we re doing in terms of_thzs pre—referral'

e, €
¥ L

Q : with the Bob and Wendy ‘Show. "

oo CLTaE e S o Y. -8 » S F i : —
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TRl In addltlon, part1c1pants 1nd1cated thak sznce.the.tiﬁesvof e

oo Vo aTe o 1o,
S

the workshop in 1980 81 there had 'eén several adaptlons and nodification§:

<. made -in ‘the process. Other workshops had been held 1n order to inCIudefr

r. "-‘-,.

N -.n. A o

. . '\' . . . Co
: other People to d;ssemlnate the program W1th the assrstance of addrtxonal ‘

a

wd'rksh'o'pé. ';

" the "'iin'péét

us people felt that severai factors

ER
s . -
-

. had to be consldered Earst among them was the dlfference between short—

‘., -

term iﬁpact.ihd'io§¥termpimpact. in looklng;at the partlcular workshop, ,

dlsucssedln these Intervrews,,peopie felt that in the short-term theydl

. . ; °  a
had an impact on preparlng people s attitudes to accept a new pESéegg, N
that subséquent workshops bullt on these attltuges: They felt that, . ;
therefore, in. the short—run there was alow 1mpaCt, hut 1t was an 1mportant .

N2

, . , fIrst s%ep in preparxng people Qver the long—term, w1th the addltlon‘g{
. 1 : id .
;of other workshops and other factors, they feit that the 1mpact has i

2become much stronger. As another part1c1pant saId '"Its now In piace,l
5 . d:;'

O

. _’,ffﬁ' :. Among the other factors whlch people 51ghted £ belng 1mpgrtant Ea'

,ﬂeto the,:mpact of thls partlcu-ar'program, as1de from the workshopr Partlclfant‘

'5'iment10ned the questIon of the relatlonshrp between regular*classroom '
teachers and spec1a1 needs teachers. Even “the specxai needs peopie_A . ,
G ‘l_th were intérﬁi* for’thls workshOP, noted that, Whlle they are more . :fg
Sl . . ' »

' 1€ than they were: 1n 1979 that spec1a1'ﬂ-

pted by classroom teachers now,




:‘ o . o . ﬁ»"" o . g i”»‘ o ° v ’ » ‘
. ST Another issUe was the questlon Of authorlty, bY thls the partrcxpants

s

e were referr1ng to who s1gned on to the pro;ect who s idea was it,; and
what type of support dId it have beyond the school: 51te, espec1ally 1nh

';v37' terms of dlssemlnatlng it to other places. Wére the people in authority

w~1n acco{d w1th what was g01ng on and dld théy lend their support v1s1bly

to it. . . L .

¢

The third issue involved was poiitics; Politics

one of tfe mostgimportaﬁt factors surroundlng the ‘success of ' any program

1mplemsntatlon by the partlcipants. In this factor they considerea

the 1nterrelatlonsh1p among power, authorlty, and program content ‘and :

looked at issues of'authorship, support; who was invoived; whotwas not*~ : e
, ; -

Involved txmrng, and stated that in many cases. the polltlcs of a program

: though ‘seldom discussed rs really'thefcruci?l;factor in_whether it works
. - ‘-t ) 7(7 . B

. pre- ref rrals on students lntthe elementary and 3unlor hlgh school lévels,
part1c1pants 1nd1cated,that factors worked toward the success of the

LA
’

‘”that each step aiong L

.program. whrle tﬁe workshop Itself was only’part

- '-"_',-‘} -

program built and is now qulte well acceptéd , But, as tlme progressed

they also stressed the ablllty to tle the program w1th elther the 1n1t1al

Jorts of the convener, or the workshop 1tself were dIffICﬂit’ In L E

°

;i'SIghtIng«the orIgIns of the workshop, agarn, the speclal needs people

3

. thought 1t grew out of a 1979 Chapter 766 audlt wh1ch requlred a pre— ,m“ ';1

o .E'
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referrai program: Prior to that, tﬁa- sp’e’ciai,,heeas people indicated,
thls wa's done 1nformally. On the other ‘hand; other partlclpants stated

that 1t was done in thelr schools often, but that other people had not

H

- accepted It and.therefore they took ownershlp for It., By puttlng together

Y.
.

a workshop that started peoplQ at a slmllar 901nt and ‘grew from there,

the program was abie to gain the proper amount of support through spec1al

5

needs people and classroom people and IS now cons1dered rather successful

\ -
a

u; ) 1n the dlstrlct

6; fooking for Evidence of Knowledge Use

ESRES In general there was not much new informatlon offered by

o EE
B

partlclpants in these 1nterv1ews regardlng the questlon of how to go

,J‘

about collécting information on-the knowiedge use process_ The most X

xnformatlve conversatlon was held wlth the convener, who suggested that

v b

the observer develop a. checkllst and conduct on-51te evaluatIOns over

_,5. . ks -7,

t1me. An 1mportant factor in thls would be the concept of helpfulness, .

[N
. 9 b

the convener- suggested that peopie who are observed and 1nterv1ewed

7 ’ through w%?fshop experlences should be asked to pxnp01nt where and how

Informatxon wa .lpfui in thelr 3ob 'not partlcuIariy that It*should

e .'4,,' A

be used outwardiy or overtly, bht that 1t ls a part of ‘a_more compiex

PP
Car

nd-if 1t has a. role, 1t can’ be cons:dered

e
.r. ‘,-.

;*ss could be,applled to all aspects

B ‘Furthermore,“the convenerahm

. -.\ .

suggested ‘tHat the classrooms*be observedlprxor to the Inltlatlon of

the workshop, so that some sort of a qulck ack or adoptlng Inapproprxately
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and helpfulness; but should aiso Eonsrder the personal styles of the
teaéher and the Behaiiioral context of the classroom. - ' f",w ’;
7. Incidental Findings : .L‘;,l};: o - . o - \iz
‘In general, ths iﬁtérviéés‘aﬁﬁthis site indicated that there e

is a_type of politics which surrounds the acquisition of grants and
their application to §£6fésgf55&1 development; 'Ehat certain individuals

,,,,,

v

that this aan be fabilitatéa throuéh a change iﬁ‘aaﬁiﬁistfafioﬁ or can

be hampered. One factor”which people pointed to in this program was

the fact that'dﬁrinépthe workshop. and thereafter there was a éreat deal
of personnel turnover in rhé;éistrict, and fhat rhis'typéfofdturnOVér__
had a serious impact an the functioning of the program, levels of support;

and the -politiés :safféaﬁaiﬁa it; In pointing at any difficulties that

Q T

T may ‘have; arisen ir the 1mp1ementatron of , the pre—referral process 1nclud1ng
&
’ the workshop, the convener. suggested that the personallty style of the - )

pr ss gOes through, and who feels compelled to support it and MhO

feels\lnclrned to support ite ks i

i

i In 1ook1ng -at the relatlonshlp between school 51te 1nserv1c;i’

.7

unlverS1ty/college 1nserv1ce, and dlstrlct currlculum days, part1c1pants;

RN o '-,'
-.\.

.1n these 1nterv1ews 1nd1cated that the Commonwealth and other type of

o ¥

iexternally funded 1nserv1ce programs that were held at. ,the schools were L
. _‘U N .

)

it the i:féf:ié?n __

oSéérvzng is very nd o ten,people;have to.rely on previous

: experiente;“or’expe rat-un;yersities'and colieges to draw on these
3 WS co C '

_type of resolirces. It was suggested that a bureau or some mechanism = .
R e SO e i e e L )

o ‘;fii;r.v;, - = f:"‘. ';,f}i:i »jfiﬁit
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- be estabIIshed to assxst people who are 1nterested in puttlng together

N

" workshops in fIndxng and 1n screenIng approprlate consultants. In terms

f‘ of looklng at the un1versxty and college courses offered in 1nserv1ce,

o Tel

two factors were slghted by ‘the partlclpants. One was geography, the

‘partxcular communlty 1n which- thls workshop was held, is some d1stance
. B
i fh
: from any major unIversIty or college, ‘and those that are most accessable,
i .

by many of the people WHb were'invcléed iﬁVEEe éaﬁeéféafiaﬁé; tend to

have low or poor reputatlons in terms of offerlng valuable courses to

"i"“ \ \/ ’

‘v

a unlverslty or college course, the Informatxon ga:ned in these courses R

@ - L4

o

1s most llkely to be theoret1cal and not pract1ca1 ‘ To.quote one of

the part1c1paants,'"I don t thlnk they re; really fllllng the need of -
the teachers; there's muchatoo much-. theory. Another suggested tha_t

: unlver51ty/coliege resources,; "espec1ally locally are extremely poor,

'they re baslc; theoretlcal; and very Impractrcal;' thers suggested
"\

e - that what goes on~ 1n colleges and unlversltles is more telIIng about

L g

the needs of those 1nst1tutlons than of the genulne needs of teachers -

- : RS
PO

Ty P . R S

, andvpractitioners in‘thevfleld, a

In looking at the dfi;stfict inseryice programs, Such as curriculum -
- .

i

.days, people felt that they varIed a great deal from school to school

'and depehded on . the ablllty of the pr1nc1pai to puli thzngs together -

~. 4, . - A R

e sk o o P
ff; is very 1mportant for teachers to° have some degree of Input in dECIdIng

3whatwprofessdbnal skllis they need and suggested that districts should
. , P . -

N4 - — ~ -

v




deal w1th a. problem of runnlng the school system vs; teacher staff development
R : . . §¥
1nserv1ce,‘wh1ch is de51gned to enhance the capabllltles of the professlonal

teadhlng staff in the school system. TPartxc:pants stated that unfortuna eiy
most school systems that they Were aware of - tended to comblne the two. ,,:f *
: ©and’ not treat them dIfferently, and that professlonal development was
- . 3 ;
handled like admlnlstratlve'1nsérViCE; and both of them were poor.
oy ) f 2} @
] ™
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~”Project 232 Georgetown Junlor and Senlor ngh School
- ' : Career Educatlon Infuslon

.

'1‘ Background and Introductlon

R

;,ﬂ,} Thls case lnvolved a. two-day workshop ‘on - career educat:on'

‘A

'and awareness of sex stereotyplng presented to the Georgetown Junlor/Senlor

E ngh Schooi facultles betWeen September 2 and September 30 1980 In

1ts'ent1rety, the workshop 1ast less" than 10 hOurs and lnvolved 44 secondary

'teachers, counselors, and admlnlstrators. The objectxvé of the workshops
-

was to pr0V1de partac1pants w:th Informatlon,and strategles for the

L

lnfusxonnof,career ducatlon*into the'curriculum: -"Through-lectures

‘;f and group dlscusslons, med1a presentatlons, demonstratlons and s1mu1ations,:
part1C1pants §111 examlné the-éléménts ofA¢a;éérvéaucatibﬁ.aaa,séééifig"
technigies f05§lnfus1ng these:e;éaéﬁtg'iﬁia-iaaiaiaﬁai-gasiéai areas: "

An 1mportant factor_to'remember'in.thé foiiowing case5is’t5at' o

. Ve ‘ : :

uthe'mone was acqulred“in the very last months of the frscal year of '

_ the Comm’”wealth InserV1ce Instltute}and the reC1p1ents Wereorequlred

to usevtheifunds,prlorvt0~the endvofeSeptember 198:_"Furthermore,“the f‘w'”b'

hese waf£§56§§ were conducted was of 1mportance to_

l"

: differentiating admlnlstratlve currlculum workshops from teacher educatlon

workshops which are‘more'typita; to'the}onés we haﬁe»studied iﬁrfhe'?

-other'cases. . . ‘
. ‘ . < R Ed

2. éommunity, DistriCt— aﬁa schodl CharaCteriétiés

Georgetown is smali, non—urban communlty, 1ocated in the centrai

sectxon of northeastefn Massachusetts, 1ts resldence are both blue and.:'l

whlte collar workers, and there is also a small farmlng populatlon' ssociatéd

N “

-.W1th the town. The professlonal members of the communlty work in and

around the northeastern area, and severa1 other members of the communlty

..'.




a
.

" and one. ;}unior/senior high school. The-thrée 's'c"hao'l's serve a total =~ -

;'student populatlon of approx:mately 1;350 students. ‘The Georgetown

o Junlor/Senlor Hugh School has a faculty of approx1mately 44 and a student

k)
,
-‘;;

st y

@ :
popuiatIon of neariy 700 .

Conversatlons w1th workshop partlclpants 1nd1cated ‘that there'

. g
are varylng levels of support and 1nteraotlon between the facuity and

o -

admlnlstratlon central offmce and school commxttee.. In general the

R

»ba partxc:pants described’ these relatlonshlps, especlally concernlng staff'

»development;«as follows: the relationshipvbétweén-the staff and school'

i

admlnlstratlon is poor to medlocre, as.one partlcxpant put It' another

' sa1d that the school s ddmxnlstratxon is good but could be more supportlve,vt”vm

‘ most descrxbed the. reiatIonshIp between the schobl staff and central

offlce as better ‘and more supportlve, largely due to the personallty

and 1nf1uence of the d1str1ct superlntendent, when lookxng -at. the reiatIonshIp

. h .

between the school commlttee and the faculty assocratlon, one part1c1pant i

fare"; another called it "cat and

1= dog poi:tlcs"; In general therefore, the faculty has a: very defenslve

attltude -and the env1ronment for 1nserv1ce develop in’ the dlStrlCt was',‘ _ ;f',j

descnlbed as qulte mlxed M'st teachers do not want to take txme away

' from thelr students, ‘and others ‘don’ t want changes, there Is a hlgh

e 4

degree of mIstrust, espec:aiiy around declslons emlnatlng from the school

commIttee:

3. -Origins of the Workshop iéea' |

-

et ' 'conversatidns Wlth the co—conveners of thls proJEct Indlcated

’that'they_hadla concern for the problem of career educatIon and sex’

Ay -
e .

stereotyping in careers pr:or.to-the:r deveiopment'of thefworkshop.idea;

Y

“Eﬁis,éénéern was also.shared by members of~the school'committee which'i

LR 4»_.

T L B )
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Accordang to one of the‘co-conveners, ‘the orlglnatcrsbof thelrdea'deveioped
N A
thelr_plan 1ate in the summer of 1980 and applled to the CommonWealth ;A_’;
“Inservrce instltute for money.‘ When they got‘cléarahceéf;r‘thé monéy |
L »
~ in 1ate ehgust of 1980, they were pressed to put to eﬂ er a program

L)

1n a very short perlod of t1me. The consultants were hlred from Schema,

- a prlvate consultlng group ln career educatlon, and through efforts

-

wrth the superlntendent and pr1nc1pal, workshops were scheduied for

@ .
to meet -ds a group. An addltlonal\workshop was scheduled for 1ater - .Q/t;}
. /) \wﬁ . ot
in the month; Due to the way the program was; de51gned and the fact

PR
R RTLI

that the f1rst workshop was 1nc1uded as partwj;.

for the facuity, there ‘was no chance, nor cholce, for partlclpants, e-5f5

- .
o

the=ent1re school staff was to be subjected to the workshop. Accordlng

A,, . 1> s L

%fj" to part1c1pants, the f1rst day back at school September 2nd was a

‘very hot and muggy day, teachers were crowded 1n the aud1tor1um, aﬁd

sthe fact that there was no choxce

facu;tyvjv'}:'

were 1n fact requ:_ed to attend There was &&so no 1ncent1ve, 1neas

"on career awareness, and.no Inserv

are lmportant, no - ChOlCE, and no Incentlve for personai partrcratxon,

e Q.,x‘:,‘_‘_,}:.

.‘HA.

«:

- day“presentatron to be the result of teachers rdeas, but rather they : e

.u L

fsaw 1t as a program thch came about as-a: result of the 1nterest of

Atthé school commlttee to brlng about a new focus for the—academzc year.
Lo g {éf,'i 'ﬁ<,
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if_éi'g;fassoclatlon had w1th ‘the schooi commIttee, whlch'was a hlghly adversarlal :

“one., Faculty members resented the tlme, were uncomfortable, and another

R

,:f' two hours of the reopenlng of school program in summary,,then, the f%ft ,”?f‘g’

-'« oz . -
. 13 o . . -
-t . e

’?background of thls program Invoives a few teachers puttlng together

an 1dea on very short not1ce matchlng 1t up w1th an admlnlstratlve

7

And lastly, We have .rv

- workshop whereln those attendxng It couid have reasonable doubt as R

.to the orlglns of the workshop Idea, and 1t would not be unreasonable

”for partIprants to assume that the workshop:was a result of admlnlstratxve,_ B

© fiat or the de51re of thé schoOL'committee '1th whlch there was antagonrstlc.

'relatlonshlp, espelcally w1th the faculty assocratron*
S B

4. Characterlstlcs of the WOrkshoprit551£

W e

The career Educatlon Infu510n project was‘a 10~hour workshop
; : e T : ,

-lthch occurred on two sepearte dates. The first’ two hours occurred

P : v ' . ;
, .. . . 3

" on the very flrst'day of school the next was a fuli day workshop occurrlng

in mld September, two“weeks‘after sch ol'began, whlch was to present

't,;;'

"a prIvate»firm,calirSChef gthéy  were 1dent1f1ed by,partlc;pants Sandy ;

, . B - ’ * ° - J}' . S e E . ) .
~and Jim., The openlng se551on was”conducted by s y, who presented Ul

'»the two—hour overv1ew of the subject“ The fuii-day workshop was 301ntly

y presented by Sandy and Jlm Jxm presented most of the lnformatlon and

/Sandy presented the fmal two hours of the sess:.ons, th.ch was co‘ns:.dered

— 4 )

the rap-up

ps

Conversatlons w1th the part1c1pants 1nd1cated that the personalltles ﬁn;‘

and presentatlon styles of the consultants had " a great deal to do w1th

the success and recptron accorded the varlous phases of the w°rkshop

,l‘

£

. by the partJ.CJ.pants and. lJ.steners., In lookj.n’g’gat‘the'co'_n‘sulta'vnts"._’




oA

posltlve traxts partxcxpants 1nd1cated that they were knowledgeable,

that they seemed to be. capabie of ngrng good workshops, though thlS

‘was much more true of. J1m than Sandy, they had a good presentatlon,

and aside from the open1ng sesslons, llttle theory was grven, but the

information waf; enerally.concrete and practlcal.,.-?.t

"

7"era1 crrtxcxsms were that there was much too much 1nformatlor

’giéen too qulckly, it was very superfxcxai coverxng of the‘toplc
-%

Sandy was cr1t1C1zed for belng very: low key and not excxtxng her i}steners

urthermore
« L

T or audlence, and a1so belng hlghly n0n-d1rect1ve. As one perSOn indicated,
"1t was an exceiient example -of poor dellvery. An admlnlstrator whof :
: ¥
attended the workshop saId that he was "surprlsed at the negatlve reactlon
ron the part of* teachers that I hear as -a resuit of the workshop. The .

: workshop had three parts, flrst a general presentatlon and overvrew‘

whlch was ngen to the faculty on. the flrst day of school- and then" ‘ T

N a full-day workshop whxch ‘had ‘a sxx hour dlscus51on sesslon, slmulatlons,
W 0 :

bralnstormlng, etc., and a two-hoqr,wrap-up sessxons. Sandy was 1n o

among the staff When the workshop continued some,two and a half weeks

vt

iater;. th1s negatlve lmpresslon had to be" OVercome. JThe first severai'

* .
‘ .

hours, partxcipants 1nd1cated that Jlm was very successful at presentlng g

'Ai‘

the- atmosphere changed.f However, when the wrap-up sesslons was presented\‘

by Sandy agaln people left wlth new 1nformatxon but WIth ‘a 1ow 1eve1

,ﬂ.r ——— ‘

of,expectatxons and agaln negat1 1mpre551ons..v "_4 . .; f‘ »

'Qéﬁi*,;' thle ‘both consultants were consldered knowledgeable and

[ . iy . 3 Ll )
. . N .. U - ke,
] : R S . S
- ‘ ) : - ]
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capable of presentlng good workshops, thls case prov1des ev1dence of
| the 1mpact of presentatlon styleeand personallty as factors contrlbutlng

the effectlveness of inservice programs. Sandy's presentatron'styie

aﬁa_héf-iaw keypéd personality were not,considéred“positibé Aﬁ& capable
,of generatrng a: very high keyed up11ft1ng experlence to the partlclpants.

- Jlm, on the other hand, was seen as energetlc, organlzed and capable

«

of pro;ectlng a- posltrve 1mage around the subject ' -

5. Impact of the Workshop Sessnmns

buring these two workshops there was aumix»ofiinformation : c

presented in the three'part session; Partlclpants indicated that for

a maaorlty of the staff .much of the 1nformatlon was new, however the_;

focus was basically on;procoss or attitudinaf warenesses and not,egactiy,~

on product or activity capabilities: The object was_ to brlng out new
awarenesses of sex stereotyping and other;faCtors involved in career

.

' pianﬁing; §af£icipaﬁt§finéicatéé tﬁat-thé"iﬁpaef of thé'wafkshap:vafiéa
stereotyprng segment had a hrgher Impact than anythlng else, and that
many teachers reacted positlvely at the tlme. Ks t1me went on, however;? .

_ e N

o feWer teachers made actlve use of thlS new 1nformatlon or 1nformatlon

.,aaa ' best rESulted in some new- awarenesses and changed attltudes,‘
"perhaps, ‘on the part of some faculty members.. The experlence; however;

was s”'h that the se551on wh1ch ended 1n 1ate September of. 1980 was
7

'fthe last 1nserv1ce Wthh the drstrrct}had' One partIcrpant sald "Theref

51s a generai atmosphere of reluctance and re51stance around such programs:;_

now, they re con51dered an added burden, and they have been for'the‘ .

past few yéars.,l i el e
L mEsREEwAEES M p 57
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6. Looklng For Evi

In gen%ral because of’some of the unlquelcharacterlstlcs

of thls workshop, partlcularly the relatlonshlp between the admlnlstration

using it on the openxng day or school, and its relatlonshlp to the school
o ¥ :

comlttee s plans for new.career educatlon focus in the district. Very
little tlme was spent examlnlng ‘the issue of looklng for ev1dence of HC,

knowledge use. The bﬁ1y indications coming from thls.partlcular group -
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._would rEsembie an administrative or evaluative observatlon, that there

should be discussions rather than classroom visits, and that teachers

should be asked either through written forms or conversations to assess

7: Inczdental Findings

l el
ThlS case provfdes a good example of what can happen to a

'Jfaculty sponsored 1nserv1ce program When it is coupled w1th various

gbother mechanlsms and bellefs abou'

o

env1ronment.- Clearly,“the prbgf;

organlzatlons exlstlng 1n the school s

1 was Cohéidéréd_é,résult of the,schooi

I

;commlttee s atfentlon on career educatxon. Furthermore, the way 1t a

“

- was orlglnally prEsented to faculty, ééﬁfi{ﬁé& many peopie s bellef

e g e

I'that 1t may be an admlnlstratlve program rather than a teacher sponsored'
_ ‘effort; The atmosphere surroundlng such programs, such as, currlculum .
; : - ’ . : - _ ;‘;’i

'days and school commlttee dlrectlves can effect ‘the amount of 1mpact L

5:§and the 1eve1 of recept1v1ty accorded certaln programs by faculty and

\profe551onal staff -fhé'career Infu510n program 1s a ciear example»
‘@ ]

of mlxlng_W1th “the wrﬁﬁé mechanlsms and symbols for a faculty whlch : 5,2{;

1oW ‘opihion. of aaﬁiﬁistrativé,ihsérVicé~prbgrams.. There
;hion of adninistIatiye AnsErvic cgrams- TS
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L

that the high school environment is sot_'riewhat pol:txcai. That members

' to regard other people s

disciplines to see how th’eée

coﬁiéiﬁfféctior he.important to theIr way of teachlng. Currently,vthisﬁi‘

el .

'.}w1th the assoc1at10nal aspects of presentatIon, context, content, and’

U

ﬁthe polrtlcal atmosphere eXIstIng between ‘a school commlttee, admlnlstratlon,
~and a facnlty.- p

A

In' summary then, we flnd here a case of a program be:ng treated

fdi R 11ke a currlculum day, especlally on the flrst day of schooi, and we -

ER

see the lmportance of certaln thxngs, sﬁﬁh as, t1me, ch01ce, and presentatlon

style, both in terms. f h W It was presented by the consultants and
. .
the mechan:sm used by the school to bring the people together ] ft wouid

b’ .
. A,;

: be assume§§from examlnlng other cases and tﬂ% assumptlons that are 1mp11c1t
in -our approach to the study, that this workshop would have a low impact;

Teachers in this dlstrlct and partxcxpants in the follow-up study 1nd1cated

i
——

o L lii il
'that unlversxty and colteges courses are few and far betWeen and gébgraph;cally

'vInconVIent for many people, that admlnlstratlve curr1culum days, conducted

‘
@

'*.by the dlstrlct vary, but becauseﬁof the env1ronment .that EXIStS between

-
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- centrai offrce, the school commlttee, and the professronal s assoc1atlon, el
. [ Tt

such proqrams are met with a great deal of skeptlsm Teachers are wary A

and hard to please. Furthermore, the env1ronment tends to be charged : i;_-.‘

polltlcally, 50 that any effort to brrng abcut change ‘rust be wary of QA'

'what part of thelcommunlty the effort 1s tieﬁ Into. AndlastlyJ that .

-high schoo;s

v, ”‘readii§ see the utility of ‘an’ %

‘area‘and_may‘haveuvery iittie

as v1sua1, concrete, hands—on 1earners, who would prefer to Qet practrcal.

i . information, and “answers to questioqs“ rather than be presented w1th -
Lo . . e
theory and ambxgulty in deallng wi riew information; d '_5#.24 -
: ’ i A
. ' J
; : : T R - ¢
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o Rt
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: ,_échool‘coﬁe froﬁlﬁlﬁe‘collar families. The Chapsworth School 1tself is a:

3. Origins of the Inservice Idea ~ ' -

'she 'said. She wanted to get students 1nterested in social: s¢udxes and Into

'fwallace is a small urban, 1ndustr1al communlty 1nuthe 1ndustr1al area;;f*f

‘ stretchlng from Troy to Aldercott. It is composed of;various ethnic,neighborhoodsb

vparticﬁlarli IriSH; Italian‘aﬁd_ﬁigﬁaﬁic;v Most of the students at the Chapsworth

< w.

[ KN . . . :_ '.‘
: ": ' '4'.;4- . e r o B
fourteen classrobms ranglng from Grades 2 through 7-a’%v. : Co . :
e e 1,—_‘/—“:,_—*_,.-_—- T e e el Ag Rt SR ke e

L
Characterlstxcs

.0‘ : ; .. : . i . .:‘.»4

TWallace was xeported by respondents as mlxed Theyxv1ewed thelr own school

admlnlstrator as hlghly supportlve, promotlve, extremely helpful, and protectlve
They felt that the school was dlstlnct and- dlfferent, certa1nly dlfferent -

arl,

from other schools in the dIStIlCt.' The 01ty of Wallace 1s represented

bz/;ée Massachusetts UnIon of Teachers and people descrlbe the relatlonsﬁﬁps .

%

'.a female prlnclpal. The one male rn thIS staff serves as: the assrstant

,prlnczpal:’ The school may be characterlzed as. hlghly stable and the teachers

“have an extremely close and cordlal relatlonshlp. The Principal, having

been a former teacher and colleague to most of the staff,'works from a sﬁall

staff. T : | s

N e SRR ';

U S . . . P RS R _ - -
?fhis'project was the creation of one of the teachers on the staff
who descrlbed herself as a theater person. '"I m very active and into Qpera,

e - . —

l‘c. : -. | 4-4"'” (;Ir'.ht;..ff;js;?j;f¥, ‘rlf::;hfyh. :hf“f;i;;



rfﬁ;w certa1n types of experlences wh1ch she was hav1ng dlfflculty creatlhg 1n; -
;her own' teachlng. As a resalt of a aﬁaﬁaé éﬁcoﬁﬁter WiEﬁ'Ehérconsultant:;F‘ﬂ o
_“1',1at a Iocal heaith care faclllty, the’ convener generated the 1dea of gettlng
the'prlnclpal who was both supportlve aad encouraglng, and has the reputatlon ‘i
o for belng good at wrltlng‘grahts., The Prxncrpal’suggested the use of the N
7 Commonwealth inservrce instrtﬁté e F ma: ‘

Cideais e o L5
- ;Jﬂv?ueeu~»»Ehe4propgsal~itseif;was-* i

_supplied by the teachet, and the con

»J.

were asked t§QS1gn on. Inltlally e1ghteen teachers'and another prxncxpal “ >

éﬁiaiiéa; The" program was promoted through the currrculum coordInator of o ”l;1“~
i ' ” SRR SRR )

the city through memosgsent ”’ound;thsvarlous partlclpants( schools;' Intér- S

v

- viewees indicated that"nofpres ure was used and that the participation in;,'i. e

the program wasvéﬁtiréiy volunt “‘.f Although described as a "multlschool

?,‘ *

program," the majorxty of the part1c1pants came -from the. Chapsworth 5chool '_'

0 .

: 'major incentIVEs for somE'partlclpants»was the fact

?:i‘ that three college credlts were awarded to the inservice couse, through
W N !

a negotlatlon w1th Méadow State College. These were applled to the dlStrlCt'ii‘

1nserv1ce requ1rements as called for in- the teacher s contract ) In conversa-

s -(- ¢

tions with the school principal; t was clear that she hadrseveral mxsunder— ,

P L S _ p R e
standings about the COmmonweaith'Inservlce Institute’and?itsrpolicy; - ghe ' .

" felt that these were because district administrators-tendeanto’coﬁtroriér-

Aruitoxt provided by Eic:



fé~' ”

'%; S R ;. , » .
. In summéry,»then th1s workshop IS the result of a teacher s des1re

" to 1mprove classroom practlce by 1nfus1ng arts and new technxques lnto the ".~‘~y

s — = e ik

SO teachlng of soc1a1 studles and Engllsh. The 1dea is staff-based.. Bn aﬁm:nrstra-

‘ihserv1ce Instltute fundIng °®ther teachers were encouraged to partlclpate

i

and the major 1ncent1ve used was 1nserv1ce 1ncrements~-three college course ‘

id»by Meadow State °c 11ege.< Other 1mportant 1ncent1ves in 7

.I>.‘~. et

n M‘onday\;a,ftérnoons:; iﬁéféégiéié::a"féw-».d.ﬁingi

rekcons1dered by ‘some to be 1nconvenlent Théré

Saturday sess1on, but partlclpants vetOed

”3“".'“week perlod was con51dered sufflclent for the content of the workshop

1

—/A S

The convener, however, felt*that‘there should have—been more sessions over

-:, . u,;-;.-

the same;amduhﬁ of'tlﬁe. For'éXéﬁplé,'lnsteadﬂof twelve;;three-hour;sess1ons;u"
R e ”””,"”;m,s”,i‘fm””:” - ' ‘ ‘
. ‘. she wanted' to have approximately twenty-four,’

two-=hout "séssions,.;meeting ~ . i .

oS

Thé consultant-was‘iarry ﬁiéiﬁéii:. tarry Isna local personallty
who has worked in varioESvhuman serv1ce prqgrams, and has done some 1ecturin§
R . s . i . L

at Méaasw State Colleéé.:fThETconsultantxwas 1ntroduced to the pginclpal

fldand other partIprants by the convener,; whom he met by chance. When the -

.f‘v
EER

partlclpants were asked\to assess ‘the’ pos:txve characterlstlcs offthé'Cbﬁsﬁitan;{
. they generally noted h1s knowledgeablllty in a 11m1ted area of the field;. -

" .that he was non-threatenlng and enthus1ast1c, that: he was good at dealing

.

Aruitoxt provided by Eic:




#g}them ondslte.fyv"

'.ez’j

5'the act1v1ty handoutslthat the consﬁ%#ant-dlstrlbuted

theIr attItudes were changed they stressed that‘th" focu

:lntO a tralnlng course;"We reaiiy need more of A chance tOJdevelop programs

'When asked to descrlbe some of‘the PrObléms that the déﬁéﬁifané
. . l ‘ .

had or/faéed, in general, people451ted‘hls'InexperIence--iack of age 1ack
. g : Q

B
Loy

. of je'xp'erience

Vol

\ 3

and act1v1t1es.0 ﬁost paét1c1pants f'ﬁt the Lectures were not as good as

T
P

Enowledgeslmpact and Use'_; ‘ %i' 5 SR .

Wheﬁ the 1nterV1ewees were asKed to evaiuate the types of 1nfof

2

‘ I

they had rece1ved in the course; many 1ndC1ated that they had recelvea skllls

Ri s PN
o - S P

and actlvxtres Wthh were characterlzed as products., Though some felt that -; ,v,;

f the course

was one of ska 1. ulldlng. In 1ook1ng at the leve of new 1nformat10n ga1ned

(, s f

from the course, one, berson commented ‘"What tarry gave us was a good 1n1t1atlon

% ’

/

by ] D
and act1v1t:es out of thls,~there 1s a need for a“%arry-over.f Other peopie

l N N

commented that. the 1nformat10n was not necessarlly new, but that It was

- 3
-3 .v\, . -

[




"entertalnlng and 1t offered a new perspectlve on’ the topic. '~ One person - o

'felt that she had gotten genulnely new 1n51ghts Into tﬁeir teacﬁihé as weil'

"ﬂfas technlques'for 1nfu51ng varlous approaches to the classroom.

~ course' 's technlques to speC1f1c sxtuations In~the1r classes; espec1ally

I

durlng the 1nserv1ce and 1mmed1ately after the consuitant had v151ted thelr '{f
"ciassrooms.e Over tlme, they used other technlques from the 1nserV1ce, but ’

they could not say that»these were "a result of the workshop.h .

\

pne of the difflcuitxes of u51ng informatlon galned from an 1nserV1ce

- program was" the text—dependency of the 1nformatlon and skllis acqu;red

chances of thelr uslng the xnformatlo.;they acqulred at tlme "A" Tiay change .

con51derably in context/tlme,"B"*" fiigﬂ 'T'-tf3

‘and. "

SItﬁatlons,

needs,




2 | o

R In Ehat cléé% or 1f the class 1s samllar to the oné prev1ous. If the clasS'

B
P -

.secondly, 1f you‘do not have the same: grade level, or there are some other -
'/forganlzatlonal changes in the school,/the probablllty of your us1ng the lnforma—vi_
7,txon gaIned In a Workshop exgerlence, ‘under dlfferent/new clrcumstances is

jgreatiy hampered,: (Thls syg§em is worthy of 1nvest1uat1ng and could have, ..fl,:f?:.

In looklng at the knowledge use process Itseif teachers at thls

©

s1ght began to descrIbe a phenomenon of knowledge adaptatlon and transformatlon,

;where*certaln_knowledge_achIred“atia point invtime-is ingrainéauiﬁtbga'téaCher's

,repertoire or'hehavior, adapted and reused when necessary its slavxsh ImmItatIon"
- . : L ‘ . .

'5 or. repllcatlon seldom exlst -in pract:ce becanse they keep ta:lorIng the 1nformatlon

to suit the»situationii'ﬁs one teacher saId, "We don t conduct th1ngs exactly

z

-

the way they were ﬁ?éséntéd,tb us, we adapt them to our classes It's a very 8

sﬁhtle~process;ﬁ' Eufthérmoré,’i;, :sald that act1v1t1es and skllls Wlll ténd
, ‘ ‘. S ' S
to. be used falrly 1mmed1ately,"‘"”

=t . e

‘ Wlll change more slowly

,get ev1dence about knowledge use. ﬁi thlnk you have to experlence xt, you

have to be there..;intérViews are too subjectlve, teachers tend to maie themselves

.'.~,

look good...you have to get a feeirng for the sxtuatlen and spend tlme 1n
\ r . A - .
. ,3» . l
. i .
';the classroom, keeplng a journal may be useful " Another teacher commented A

i

"“7'"Hav1ng bu£1 se5510nS among the part1c1pants 1s often usefdi~“fhere has to

'be a certaln cllmate f%r v1s1t1ng classrooms, an openness, a freedom. fﬁéié,

.
: ,-‘.;’-

has to be a certaln level of SOCIal xnteractxon among partIprants in a school

68
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‘l

gmfor them to accept you." Thls teacher feit that questlonnalres 1n and of 5

.' _' . -
e .

o themselves .won ¢ t work, and that Vlslts, i. e., occa51ona11y comrng in and observ-

' Ing a class, won t work 1n mOst schools.' Many teachers stated that they are-'

By

urned off to ertIng, but perhaps maklng tapesfof theiruObservatlons
o &
would be useful,

One teacher suggésted that there be a pre-workshop Observatlon

3the ﬁIfferences occur

v , ;77»7 Inc1dental Fxndxngs _i;"f,ﬁ LT U »,,fu"_,: e ‘;tb

"

S el % ' ' s
»in conductlng the Intervrews in thls prOJect 1t became obv1ous that o

.,',»-,_ . . . s

e monles of the Commo Wealth Inser1ce instrtute can be used ln a varlety

"iiof ways, dependlng on the polltlcal env1ronment of the schobi”systemvxnvolved;

,\'

Whrie the admrn:strator ‘in thls school was used as a fac111tator 3 she compiarned

/

that other levels of admInIstratxon in- the dlstrlct were parcelllﬁg out'the‘;fi;;;

°.

" access to such grants, and that neIther teachers, nor,_ln some ‘cas ses; school,"'

v
‘ .

: 51te admlnlstratoraahad aRpy control over gettIng eommonweaith inserv1ce money. T

: There was ev1dence in this round of 1nterv1ews that Centrai force Admrn:strators

vlfln Waiiace were actxng as b okers of these resources. They suggested that

Jdlstrlct or school system cor trol of access - to 1nserv1ce funds represented
K . ,,\, a

;f”f'j _7lva prdblem in the way the Instrtute fundrng process was - structured f;ﬂ

In lodklng at other aspects of thls program, It ‘was obvrousrthat{fm"

the clxmate of a school does make a difference, as does the attltude"and posturel’5

a > N

'of an admrnxstrator ugtgln that school._ Looklng at admlnlstratlve leadershlp

LY
9 . R

",styles and behavlor may-be an Interestxng way of representing school c11mate.

=2 A o
Staff examlned various profe551oan1 deveiopment programs ih terms .




the school.' If they were dxstr:ct—wzde pregrams, partxcxpants felt that thesé

were frustratlng, especmaily when teachers had to leave the1r own schocl

5 °

"They are usually a. waste of tlme.,‘ There was certalnly an us/them mentaii?§

fev1denced at: thls school

W,
o

v
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1. Background and Introduction: & = - iR

‘\','t" I 7',,_ S o J—
'ommonwealth fnserv:ce fnstitutgg

Thi

for elementafy‘teachers was de51gned to. "hélp
. ‘ I ,
. more effectlvely'w1th Hlspanlc students." 'In this workshop 1nd1v1duals ‘ﬁ;}iﬁ‘

‘“fwere d1v1ded 1nto two groups, an advanced and 1ntroductory, in wh1ch they
practlced and learned phrases that would helpﬁthem communlcate better w1thfi.f_.“€,f

v —

the barents of Hlspanlc studentsirn theIr ciass ' Although partIprants

 came from several schools, only the teachers from the HamlltonQCommunlty

s ﬂ ® '::
- ,

Magnet School partlclpated in thls follow-up study.- This worksho%%was the

flrst of several CII programs in Hamllton, one stlll on901ng,'deslgned to_ _ H:;j_tgf

! T"‘ﬁhéiviiié is aﬂiargé iﬁéﬁgtriai ané ?omﬁéfciai cit? in ﬁofthéagtérﬁ

Massachusetts, hou51ng an ethnlcally and raclally mlxed blue collar populatlon,,

on the edge of. the clty s- southeastern commerc;al sectlon, surrounded by

..r_ -

1ndustr1al and commerclal buldlngs and flanked on two s1des by 1arge apartment
$. .

c:omple_xes,.,9 The, buIldIngItself is. quxtebol& The prxncxpal IS consrdered s

‘hery§lnnovathe.””f ’ffPartlclpants £rom thlS school B

reported a hiéh

~in the a‘ist;ict T

\*\ :




‘;vlevei bf confilct between teachers and central admlnlstratlon 1n the dxstrlct”

_as a whole. They added that its 1nten51ty varled égeatly from~schoot tof:'

_ school and that 1t was’ not worse rp Qﬁexr estrmatron than in ‘other urban

H

o

3. Orlglns of the Workshopgandsstructurél Characterlstlcs Do L R

- |

:the increase 1n the numbér 5P ;1sh—speakxng students in the MeIV111e g?
prwl - - v N &a 4 E ! 7o ' : . ] : .‘
.?ystem and especlally in thé gua i } : ‘ L

‘e Mﬁ%net School.f Over,sev

‘thls barrler-could be,

1;1mp1e convérsations In Spanlsh 4Qs onev-’ ch

ii the Spanlsh teacher 1n the school.. The .convener coﬁcelv _f'- a ﬁfo§réﬁ }

s
T - u..f,

,“”fcould better commuﬁicate w1th Spanlsh~speakrng parents._ She approached

the prlnclpal and through hIm became acqualnted with the CommOnwealth Inserv1ce T

Instltute. The prInclpal wrote the proposal for funds. As the convener

of Skllls." she c1ted several reasons why the prInprai was a good ch01ce

" . P - ) »' - R

Q

ERIC
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':,' possrbly handle, especrally as the not:ce went out to other bu11d1ngs. Soon_‘;‘

we had over thzrty teachers. It was becomxng‘unruly*" Twé or three 1nserv1ce

®. IR . . e
. R

1ncrement cred1ts could’ be earned-ln the program, but the convener feit L

.
o

that this incéntiVé was,sécondary-fcr most,partlclpants;' She belleved that ff

the-major mothatlon for the majorlty was the need to communlcate better A wff O

W1th parents. She reported that before the list of potentlal part1c1pants

Lo was- flled w1th the Instltute, enough teachers had sIgned up andzfye organlzers

A

dec1ded to offer two clas sés’ one for beg1nners and one’ for people w1th

. 1ntermed1ate or more than beg1nner SRlllS. One part1c1paﬁ§§remembered,learning';.i

- ot S
: : .. : B ROF
‘that there was'a waxtxng.list to part1c1pate in the courSe."}ﬁl;ﬁasrghockéd;"_
(;W R . ’\7‘./ ’ LA - . . . ‘ ‘_ N X ' t L o
" she said: “There.wfs no pressure: It was all genuine need and there was
a very enth”usi'astic“ response;" ‘The conireners.notéd* ﬁi&iEﬁ ‘some. amazement,
. .a,a‘. R , L , s . R . . =
that "No one dropped out and that was. very unusual " Do o .

in addltlon to teachers, the prlnclpals of the two magnet schools ) E ?f_,:

partIprated in the workshops.¢ All of‘the 1nterV1ewees‘taught at the Hamllton

o - . ,'_

School;'bnt the majorrty of partrc;pa:%s came from theuothercschools,jthe.

X

s

Hamllton cont1ngent found the Iocatron'," ‘Imxng extraordxnarlly ponvenxent,

e

g but the rest may have been less well—pleased although happler than 1f the.
aﬂprogram had been staged at the nearby state colleges, for example. The : o
- . : ,%;;_h“
program began 1n 1980 and has remalned ong01ng in 1982 clear ev1dence that
It has prov1d1ng a valued ser:;ce for teachers 1n the

9. ﬁ 1lle system.m!__? , T




) - "~ ¥ 5 70
' 5 . T -
%ﬁo>c1asses were" held one on‘Monday‘afternoons from 2: 40 €0 4: 46 -
the other on Tuesdays durlng the same hours hoth at the Hamxiton ‘School: . .l}f';‘
fo Each class enrolled about flfteen stodents and extended over fifteen weeks.';;\%,:.
: ‘ No entraordlnary sesslons!were held The consultant/lnstructor was the \i:
o K .
B :
sh the a551stant also conducted some ciassés. South Amerlcan or Carlbbean :

.,

1sh ;ather than Castllllan was taught. At the beglnﬁlng of most - sesslons, i

ﬂ\

"falr“ and “§ositiﬁe“,
f One teacher sa:d, - S S
’ x

‘he'atmosphere é}& énggronment well. There cas no-i::lfkgﬁ;%ﬁ,‘?;
. néed‘tof%ell,her'Whatﬁzent‘on here. She was frlendiy, encouraging, supportlve, d
; 11 enofuvgh_, an’d the_ %Qh?;bl; and 1ts 'sitiiatioii.b _
Jery well prepared. sh__éléééélapea’ work shests which we coutd o ,
5 the classroon and other actr;ltlés whlch Qould make the information
in the coursé more meaningful." S
R . ;sséstance;’ﬁs; Williams, also Was‘rated as hélngifadrlffefféCtlvéj V :
~ Some 'pe"c—pie noted that ghé ‘gave itiore"structure to séssibﬁs than Ms‘:.%ﬁ;dsworth o a
'.dld, and made people do thelr»hpme;ork and developed excellent ciassroom | | _ lj ﬂ:
[ERJ}:ﬂ 7;, i » €‘ . E . ‘ .,'? ’ . - , ‘ o
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materlals, as well In addltlon, many cIted her as bemg eas:er to understand

)

.'.jbecause she spoke slowly and was an Engllsh—speaklng person usmg Spanish

N i . . - T
. .

o ‘previous exposure” '~

- to., Sp"a-nish;' Gne person commented that she could have been more Strﬁétiired : .
i u .7 .v'.-\/l ., -

that Ms : Wadsworth

among other teaohers

,..D‘ . 7"5 k.
P ’:% b

it woi;ia have been

, o P ’
1ntervlewees cotn;!tinued In “the, program:through ‘the second year, whlle two )
5, others dropped out due to scheduling probiems, hut afti; aa&aéﬁéagéa the
'p'oéitiiié fiii’rii:tioj'i:: the Works’ho'psj s'erved;we:pe-;:lally in that partlcular conmmnity
. and in their school. They agreed that because thelr prlnc:poal had been Te | ]
" L& part of ‘the workehop shd Fad helped ¢ it gsther, he uaderstood '
.its purposesaffaWS gfaié ‘to‘:f»fnfoi.;idera ,supgorylve env1ro§mentin the~ 4 ;
: 7 . . A .

= 1tse1f7 mwh 7
[ B

teachers were encouraged

characteristics»bf the workshép in their.schoo!

ERIC
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school enrolllng a great Many'Hlspanlc‘students and located near an Hxspanic

“in thlS school andvthe atmosphere are dlfferent. Mééi’%éééﬁééé”ﬁéfé“aié S

rnformatronws usefulness was 5%4a tion-bound ti’;“” dépéndént'upon thé'”
LT E oo . _ .
populatlon of students in a class at a glven tlme A th1rd reported ﬂHEt

"’-and that thJ:s 1ed t? :

They&certalnly had acqulred

understandrng.‘

the workshop. They felt they had begun to understand Span

with - them and the1r chlldren

e ¢ : SRNE S
l‘§?< : The 1nterv1ewees belleved that the actIV ies’ suggested by the

consulants for

" of the 5£aaé%t

. wafkgﬁaﬁ._ In 1980 when the'workshop! begagx,

roaect took place 1n a" magnet ﬁ”;:""";

L2



=

lasses in the schooi and there ‘was ‘a gréat ‘need” to develop Spanish-speakzng

e

-ﬁskllls apong the teachers. But by»1982 the school's population~had changed.

' Partlclpants had often employed their Spanish In 1980 and 1981, and some

st111 dxd so in 1982, with certaln students, but usage is not as constand N

,o‘-.

.and ongoing as It was dd%lng the flrst two—workshops, when they were takxng T

out the actxvxtles.' One person stated that the .

o '7f1rst year was falrly confu51ng in- terms of dealxng with’thé‘léﬁéuage,‘;'

' the’ courses and try1 ’

but that the second year of the workshop reinforced the first_year.{ﬁﬁhébdd

: utIIrty of the tralnlng becafnie apparent and now, "I usé iira"iaé;ﬁ S .

"generated by part;cipation In ‘the course) and the act1

3

'presented 1n 1t, one, part1c1pant sa1d "Actxvxtles tend to. be faddlsh

. In

'4mod1fy. But ...attltud
xs lnterrelated and the 1nformatlon galned w111

. T
“jstaff with' you and only be used dependlng 1) on how useful 1t was when

‘e1ther caseq the proces

.you tr1ed 1t, and 2) the need to use 1t In the future."

Sal

-~ . Another partlclpant 1nd1cated that currently she has several blllngual

- s;udents In her ciasssahd frequently uses lnformatlon gained in’ the workshOp

;1n conversatlons w1th parents. '"I have ‘a need to use it in preparing and‘

t

Y

“ibﬁl :j,i')f; 5o, 1 try thEm twlce - never

o

Ji”fﬁbe sure what s 901ng to happen. Even if it was no good I'd try 1t agaln.

.r

. AiAfter the seond tdﬁ" 1f it dldn-t work I *d abandon 1t. Thé’; 's 3ust too_ﬁ

@"1f;much to do.*

3. -




) , ’ E
" EEE

and a teacher,

made their use «

gsu"c&t—,,;'if it

more often than I would "

6. Looking for Ei?i'dence'of Knowledge Use

\1n that berng .
ng peopie in

y oﬁ’us As

]

‘~another onejsaia “We 're a magnetfschoot, we! re observed constantly Observatlons
i SRS S e

-~

é/fhere would be no. problem." stcuSsxng how to geﬁihard data on changesl}_li~wj

that m*;Lt occur as the result of a workshop,:One part1c1paﬁ

Y

"what came . frog the workshop aﬁa what arose from the teacher s reactlon.wi

L . f, . . . . ? .

fto the s1tuatlon. Severai feit that observatlons durlng a workshop would )
: . " s e, - : B !

IEOne wbuid be able to trace out the lastlng effects; Others beixeved that'°

after_slx months 1t would be too‘difflcult ‘to see dIfferences. One,partxc1pant

nstatedg'"Observers must be ware that 1f they go from one teacher in one

'-ClaSS 6 the same teacher in another ciass, 1t may be a very dlfferent Lk
SR TR o o




e .

| riew act1v1ty, or 1t‘has &- posrt‘,___ _wqhhon theﬁ, teachers w1ll be xnclrned
o : - . mb )
to use it—and%a-cycleﬁof’reinforcement will.be.set up;v If a’new practice '
doesn't have a posltlve lmpact on students,.énd the. teacher is at all sen51t1ve
to Ehéﬁ, though the teacher majxllke 1t he/she is not llkely to use 1t | -
. - agaim, - even though the tebcher may like it a j
7. Unant ted T , |
This lii’isherVi’cé program cle:arly _?W'es ‘ ' '
administrator who Srbugntfﬁbgegher“ﬁgsbﬁrces'and.ﬁséé.his talents to establish
i . - R e . 2 : T : \:. -
“a vorkshop that responded to specific teacher: ome participants j

[

- \* e .- -
may attrrbute the orrgrn of the rdea to that person. Indlgéutably, the ’

I

prlnclpal knew of the Commonwealth Inserv1ce Instrtute and the teachers

. ..had not{heiEg of it. To some it remains _somewhat ‘of a.mystery; because‘i 7
s . ";\" ) . . .
-as one saidf “Teachers haven t got the t1me ¥to sit down and wrlte,proposals,

admrnrstrators do. They also haven' t got thé tlme to go through all of

the Informatron that 5 thrown at them day after day. Admlnlstrators do.ﬁ

N .: - -

t_ The‘workshop sprung from a strong need wrthrn the school and

V -

& dqbegan ‘to behmet; There waSgEﬁneed’traI“I“g‘

' use—re1nforcement cycle,thL:’hglpﬂd generate a second year and then a th1rd
- h 0 . Qp
5 yeara, People admltted the dafflculty of worklng w1th a colleague in the

: . ’ . P - ; R

' consultant role, but they fekt, that the nature of the1r partlcular school P

,x. i
%3

‘é' and the skilos of th%Sconsuitant were suchrthat r% was very poss:ble to

‘do so.- In other s1tuatlo S:. theyEfelt, thrs mIght not have worked out o —'}«-‘

,,,,,

T "*Bébéuée;schools can be s019011t1cal. '"Especl ly 1n c1t1es," ‘one sa1d.

Gy T P Dos o

. 'i,"7?7_}




ay from the‘classroom.

;Furthermofe;t>"

one.téachér ééidi *ﬁistixct

f A Speclal educatlon person po:nted out that the staff 1n this area had

S : N
and dIsorganized: They set forth conf11ct1ng 1nformatlon and people became
5 L . %

_,- ot

be used In the scc os fordteathérs to communlcate w1th each other.

Lo

Y :
TClassroom"; another insérvice in the school;? “If they re not g01ng to

help me rIght here=where I work I mgan ;pner~c1ty school teacher, then;'v &

‘ I dén" t need thém. Theory ;s w0nderfu1 but it woh?t" ecessarlly ‘help you."

-

One partlclpant c1ted a program she thjgght a&g ideai ,a Museum of Flne

Arts course. offered under the tItle, g
. - . I )

pralsed the course as belng practlcal Well-grounded and non-theoret1ca1 ;

. \— .ﬁ.- ~==,a

; It showed t?achers how to 1ntegrate thelr experlence of the MFA w1th spec::tfxc'j

\)77_ - ; oL S ‘ '_;"; ..~,,:"‘V:?f':'-"7
[ERJ!:' S S L e e .. 7
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‘3
ke

o

.

educatlon or contlnu;ng educatlon course 1n a cqllege,roﬁe partICIpant

-; and programé

. the district.

of infariation that could be useéd in the classrdom. .~ . i

. : e I ) ‘f ‘é‘\.«;‘ @ & ;."—1. ﬂ, .
-ciassroomdﬁct1v1tres.,Qb%herw1se, 1 .

'

of what needs to be doﬁe.v However, in pOlntIﬁq out the benef:ts of a pxo

, R
, . & R

'stated, "At least you have the varlety and‘the rlght to plck and chooée..-‘ﬂfT? o

A B . ‘
In dIStrICt Iﬁservxce we have no choxce*"i

.

7 ;.. on ' L
.. e oo 1?._ ..

Il ,v.

Thelr own experlencescled them to belleve that admInIstrators I

N -
& 3 . uﬁ o

should be 1nvolved 1n developlng and melementlng CII sponsored workshops. v
. - 7 ;“Q ;_7,” 1 ‘.l."‘ H
TheIr pr:ncxpéi “had wrltten thelr proposal and helped create a. supportlve o

;, L S

énv1rqnmeﬁ& in whlch they couid reInforce each other in’ the use of conversatlonal

Spanlsh, with each other; with students‘ and WIth parents.

- R ‘,,._,

They also cited . '5

another CII:fiihdéd wcrkshcsp“"compc.s;‘ition for -tl'_i'e"Classfoom" ,“convened b

- v o aet

*They felt it equally good: .practid
XY u - ,,:53 PRRN ,J s h R 2

; ez .o o . LI .8
R z, g e ; : L
R - X . L . R

-1§a§isaof fﬁéif‘éiﬁafiéﬁaéé;eéﬁéy.félf thatf

thé timés,: fiafe;"a‘éi‘*o’ﬁs -

’;;'7* have a hlghe Ikelxhood of contalnlng useful materlal and a e
N of belng theoretxéai and Ioﬁf§ct;qaig S .
. . 3 ? v ) F . . . 8
- . . - ; - :/_\ N I
. 7- » i ) ) T, ;,f?;,a'
- »(‘ _.' . .: , . d . 7
Cw ) o . ) - |
- “ i . : : '
N ; _ - -
roo- e L
P P "w 3 ’t ?9 ) 4
- : Z 3 ; .. . %
(& I » RSP - %,
EMC \E : qu ’ = ‘ ' = =
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and February . ‘-i;_ly

S
|n a. serles : o

7 Coe

‘ «‘f‘_.. glve te chers skllls to |dent|Fy gnF ed and talented
LW L shudents deve?éﬁ &l?ferentnated curriculop and adapted .
el 7. -présent téacﬁlné téchnlques....As a- reSplémof this tﬂalnlng,
L ;:léartlclpanty'WIIl be better able to meet the needs of g;fted :
., 1.7 7 students’in the classroom ~, - ,( - : N e
XKoo : o ',‘,=4;. e L

Two factors make th|s prOject particularly |nterest|ng l) the large T
umber of part1C|pants in this multa-school dlsﬂrlct wndeielementary pro- s
NS HEIRE - S

I"l
.ﬁx ’
Ject, and 2) the Fact that the pr:ncupal consultant, Barbara Lennon stevens
; s

22

D was the dlstrlcth specnallst in educatlon of the glfted and a colleague

Coat -"..’. . . . . ;'.7 . ‘_7 i

e

- '}q,'

*mm of the lnserv1ce Workshops(JSSO 8]) it had*three

x

'schoqls and a d:strict coordlnator of program‘for glfted j"- -

d

.:9 ;— [ 2 »ﬂ ] : 'l‘ i
1Q dents;. As a\&§§ult of ProﬁoSIflon 2% and deckunng enrollmen's' there - ,»VEE:
| are only two elementary schools |nfthe dlStrlCt, one- K 3 and the. oxher 4= 6 -
NG
PreV|0usly (before 1981 82) all three elementary schools served stu

Rl
<1

E :,L in grades K-sg ' .v'. _ ;;._ ?
w:ndsome is. aurglatlvely small communlty (less than 30 0563 and the i5.a
R htLh degree of - jOb stablllty among both teachers and admlnlStré@brg'iﬁ tHé~;

s

: o Lo . . -

S dlStrICt. - The follow ub site visnts occurred'durlng.a dvsvdté Between
’ ! ) n B




~ . -

lncreases foﬁ the rew con%gact Teachers therefore, dld not have a con-

V{ract and Were wnder a‘ﬂﬂ"? to rule“ order requnrlng, ln effecg, that

o'

teachers do no more than that wh|ch was spec|f|cally requ|red under the

' S;é?terrrfs of the old contract.’ while potentnal]y damaglng, the work to rule'

[ P !
=2 B a0
L e - E .

& - crder 'd not appear to affect the teachers' wllllngness to dlscuss their_

;inservi'e xperlence wnth the fleld staff S
S R .
Uvérallf participants lnterV|ewed |nd|cated general satlsfactlon with

. v -

the levei of Ieadershlp of support in the school dlstrlct., The pr|nc|pal

",of the Spokeham School Slt of the |nterv|eWS, had been their si*ce'it

S was opened ln 1969 and he was wel] thought of by the maJorlty of the stafff.h:
.7'_ |ntervnewed However due to reorgannzatlon ment|oned aBove, the Spokeham, //
K P . . ' ‘ y -/

R school is now.a grade 4- 6 school.and severii‘feachers have hadmtoftake

R . ("

new pOSItlonS within t§% school., Many other teachers who had been. in the

C e

iQ' ’

schoo4 |n 1980 81 were reass:gned to other schoo!s 1n th' df trict. Thus,
e . . ¢ .
therefore, thos lnterv1ewed représénted people who were not necessarlly ]'“‘ {
;'ln tbe School . when the lnserVIce wofksh: . ‘
7 the prnncnpal James Honneman, 1nd|cated
| baslcally sound but that the current.controversy over the teachers'.con- o -

tract had created a hardshlp for the ;pachers and the adm:nustrators.'

i3k

Orlglns of the Workshop ldea,‘ : LT e T
\ / - . L N : - ‘77 S TR . )
o Conversatlons Wikh ‘the program convener and varlous partlclpants suggested )

” . That the |dea for tﬁe lnserv1ce proJect had come from a varlety of sources'
' parents, dlstrlct personnel teachers; and administrators. lnutlally, the _fgf
'-'} 7 d4str|ct‘had a‘sgeclal or glfted student program whlch Was conducted at a |
e 'f‘ lt.was an enrrchment"
. ? program in whnch the speclal (glfted) students were brought fno herr
Q s?;§ <

[ERJ!:«A : ;:ff:vﬁj
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‘y..

is '?ct s coordanator of- glfted programs, BarBara Lennon Stevens. ;

]
_: o

.(

approach caused some reseﬂtment among classroom teachers who felt

SRS that it was- elltlest, separat t aﬁﬁ somewhat dusruptlve Stnce the studentsm
o e -

who attended the program became lesg manageable and more dlfflcult to in-.
._tegrate |nto thelr classrooms, Thls utuatnon,resulted in am aSSessment '

R . &° LI

f_i -+ of the program and di§éd§§fon§ at the%ﬁlstrv;t Ievel; lt was felt that

D Sayal
= *3.1 -,

o ;the progTam should be decentrallzed in order to create optlmal effects and
. to avoad organazdtlonal as wel] aé'éducatuonal problémé. The other idéfoff

o

‘ ;ff _the issue was the Fact that Ms. Lennon Stevens' pos:flon

‘..‘ .' H
UL _,consudered ‘for, eiumnnatlon due@ao budget but-Backs and dec1|n|ng enrol]ments.

B Loy -
. . v .
. . . . . . N s

' The purposes of the program were to |ntegrate glftep and talented skills

[

e _Hjlnto the c]aserOm approachs of teachers and to dlssemlnate the skllls of

5

7. B . o - ;

fthe spe cia ifét among other members of the staff in W|ndsome,_

a. _
.

'vwas wrutten wnth a partlcular consultant ln mnnd

Y

L0

. -2 . v i
v . -5

e t:ves for enrolllng in the |nserv1ce pro;ect@
$an L e oo S
o~ teachers to.know the dustri&t'é gifted and ta}ented approach ‘Furthermore;jg
o R . é;z? - : o e T E
. . o - . - . ol 1 i ~
e - - o e T I Co g

B T e . e : . . - L A O
O M . N oo L - . - . . . e
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3 N 81 .
o ‘to their repetoire: There were. L
- V- . . . s C Lo
ey inservice work-

These cred:ts prov:ded Som

;'5_.-“,:0"’;.' .

- . o ’
/ 9 - }. - i " - 5, _.A‘c,”—‘:'. .
The unserv:ce wo,kshops were he”'dfm the fall-wintér term of l980 81 :
Sessnons of approxlmately twﬁto threeiyours each were held on Tﬁeéaai R
afternoons after school from approxunate;]y three to flve or six: 'The '.ti'nj'e ’
“,"; I L - D%
devoted to the pr%ecta (36) had to conform wn:h“ he -di strlct s.tandards L %’
-,4'.'_ for three professnonal :ncrement Ereait hodré (l Cl"edlt = l2 hours) . p% 3
S . - R
'—'Al'l of the. respondents to the 1’htervieﬁWS |nd|cated that the t|me allowed . },
for the course was adequate.v_ SR o R s a‘ R - o
. [ . .v A IR . . - N ' - i& s ’('h‘ . . . i‘;:
’ L ',i e 0 Vf o
F e b B
the progect tended to l|m|t the types of 4nterac’t|gn styles that were ST
: el @ S . ] L : -
" possible nd forced the consultant/lnstructor to use a llecture @‘Qﬁnat for AP P
x - . - % N ! o> 75‘. ;‘, -7 B
rnost of her presentatlons. Howeyer the part|C|pants d|d not blarnﬁ the' ’J
' :consu_lt , rather they recognlzed the needs of the dlS?I"lCtX(O dlS e?i‘i'naft_e’%;&
as, “much. of thI'S |nformat|on to as manyﬂpeop~le as possr(hfz. yhen recall-' N g e
Ce . R ) SR ) v .o 4 e
cr et ,ng the pro;ject, one ccgrnent mentloned often was,,ghat t?gﬁvas a’ vi;y B p
ST Y e PE .‘ . :
' heas(y workload assotnated wi h the mser\ﬁce. Whu le those who were |n"a
B . . - . ' ] N < .. . S o . - 63
o R ) 0 ‘2 . - i
Q ‘ S . R . .
ERIC -~ = . &
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& ﬂ. ra ¢ P

chers who were not enrolled in graduate pro-

. o

:’load was excess_i\?é and pre: f;lmptmus.» They IR

Lo . ‘-*'_'_,,fr},é:j P crntlci§m of the in
. K
- : % | |
. = éd?duatélﬁ’and Clearl,y:: She had great ; S, and a great deal Of 1 ok
- A 5,8 R e
Ts knGWledééiébbththe“di§trECt;’ Most of all "'?¥
in"a classrbdmﬂ. |
- o
¢ ~asude from there belng °
‘ R Sy
} L v FUER ‘ %

: Ehere was.a- great deala@ % ? -

s

» bij chh
i af ”theoretlcal” InFormatlo igsed in the beglnmng: the consultarit-—-
I ‘ B » ™

tempered her presentation over tlme and gave a Focused‘ a":

'1
S

-

their system,

'"ne from w: thp@

W”T“

” , __.:; . d}ﬁ)‘ :k;‘;’ . . \T B E S \ ke "‘.7 : ." L _ |
¢ The - pg entatﬂons }nvolvedf a great dea i di SCﬁsgﬁo and ise’ of AV . i )
- mgtgr{,l The consultaht mntc}a méth :{E d sty]e§ o? presentat|on and ﬂf

- 7 -

SR ' ‘that was: 'c'o'nmdére b"y‘ ii to: be a defunlte pIUS.v Her usa o? her knowledge '.'_'\z

.
‘tfa~g5-=

: ' -



resenter. Furthermorg;

ade people more :
S . , TR S A :
o ! s
ﬂg froi her %here were 3 great many g&bducts, actuv:tues; i

Teachers)

T 't@pn.in a_ theoretlcal way,,taus;ﬁﬁtfesentment andlr
-~ % i ﬁ », - u'- E
f' the partl ’p nt Thosehwho were*?n graduate programs at'
?@T-_gT enrolled A contlnuang educatron oourﬁéé feft they understosé*where the th
e 4 B . *,._., .

were: able so handle’ i

- o

e

d d'ff'cu]tY‘Wlth thfStform offpreseﬁtat

o - L b
. o e L, B o - . P . RN
B o S B . (A L. N . o v -
IO . Ce, : T . v -

maF? teachersrfelt that the'

a

;*"‘e'fééQkPQﬂdOUts fo: use in class were 6

3 ~. 3 by
3

oo her ﬁgterla] very well kne*

4 Tiseutn
L dISCUS OQ§ anq‘?ﬁformatxon'

WES ext I"E,ms

. e ‘ . s
L |h the;r reSpenses, Teporté of kn@wiedge ‘useand 4
' 1,? TWO fagﬁoﬁéqiere cngfd as re kosibl . N

El{lc

JAruitoxt Provided



&

e '
N

_ o h . :
- - *”’faCIIItatlng the teachers usage of,the skllls and ﬁ brmatuon galled S "o
& o : ’ C o
. . seo__ - S %}Z
f"om ﬁhe“’ ms;rvrce WOF{‘ShOP “"the ‘consultant s pb i tion and program. S
- ._a-:s“ SIS T I
5 nd the gnfted ggd talented
s ’CrlaﬁshéS.- Marfy of the i" 5' 'dents felt that-‘vhe workshi\ﬁefgi
S ‘; L &7 “’ ‘-

: consult;apt. s behaVIor Qﬁo

8 knowledge of ‘the sy"

L in the classr80m durlng afd"after the workshop w,ere consndered lmportant
.ot . . : A -

i ;"1 —y- ; s o . [ -;. . . - N (9 ) ,> - . : :, .
S ST to thIS process. Sl T T ’ o B

ToE ’ A . o @ . v L : - . O s R

[ 0verct|me~however other ?actors appear to have lnhlbed thg~knowled”"”’!}

.

/‘7 B of the ~prtz_}ect§} skn] Is and anformatlona lTeawcehel‘s, face a new sutuaﬁlon

me 7grade I?VeP' o rf.laéé ca be very dlfferent T
|mpact over ..
,-v r '$, | .,h

el ass r oo teachezs R

wt
WE

,i§ﬁ

N

he felt she ‘ ,

also Felt that‘ o

ﬁ‘ﬁ Glfted and Talented S g’nt‘s’

o sure to the\ msel‘vuce workshoﬁs. , She' §§m “l ?x be’ﬁn us¢ng
' 8

S o y ~ * ' -
vél’ t’lmi, éh’oué I don t thlnk of\\; that 'way ﬁﬁther I

-

(.

ENC o

e Y
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i;zf’lp ts fe]t that thelr*use of the prOJect" i P
5 . e ¥ 2 - B p P A . -
égpf;;? Eéi'nlques varled OVer tlme dependlng on the ‘mixture oF stuﬂents in. the;r .

o However
& - © Gap
e durlng the course ahd lmmédlate ¥ hereafter

v
[P
<

}1 'fof |mplementlng somel
. .r.‘

-
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5; and gIVe\‘D the -5f éopuiatib" ecllne and’ f:.nanqlal problems vy
etz , : ° ' 2 ; U .
', gareated by Propos} 2 1/2, it was’ dec:Lded by the knowledge use program ..
t an r;,nterv:.ew w:.ﬂ'l the project,@convener aione, as an , 7~ i
;f.f; 1nd§?ator of whatfwent on in. this program as part of the follow-fap S &': ’
o~ 3 ‘ , v
R S K : .
v;} “ study to PHase I of t’ne general knowledge use stu;iy(. Therefore,..on ; i
"v - ) { - b . t{ - ‘ ‘«" .
- Tnesday, Decemaer 2? ithe pro_'Ject convener, Mr. Ed Abenro , was contacted - .
- -_l_l__—_*.j;\_\ . T _}' ; ; o
in East Boylston by telephone, and a 45-mnute telephone :m&s;vi:éﬁ P AT
oo ;yas conduéted ) LB E - _f‘:v Ty ':. ’, ' T '
;’G’ o > . . . @ . . N . - - -
- o 'K rL‘he APT ’Program was- a "3O-houz$"mser61ce 'program “for K—B )
e N ‘. -
"~ scsxooi; personnei wOr;k‘shops, classropm_ db:é?xrvatlon, and follow-up
. ‘e ; RN ‘.
o s.essz.ons prov:.de Qart:.c:.‘pants w:.ﬂv sk:.lls 1ry Ldenalﬁzmg procedures-
o A LN r\
FooN 19/t %: ngtedvstudents. P
_ ; S . 7,,’ % .i :
“l the f.schooi: andi conununj;t s can. o
Q' ; v e & - ?J .
d stud@ts. . As a re,sulm o
‘. - - ‘}.t :/'

tJus tram:mg part1c1f>‘ants Wlll W :'rk \mgxe e‘ffec,tyely w:.th glfted

N 0
Y ) - v‘ a! . ‘,.- !
a;nd t‘a— entedl students’ in the classroom.." The pro;ect J;nvolveh 23 teachers, o

Ch"o"o]t' adm_j;;nist%or, and 2 p,agrt-t,imefcons,uij;ant% o

o, v

AR

— ".'L.., \ S .

- N hd

> »Beca?e' Mnte&? 73} L

the &onvener—wa StCondu c @6&? §

i telephone, theré wag noj.;, an oppgrtunltyntﬁg\}s&t -‘F_he.\ commun&zt}n 6%
. AR J

Y e d

\ . EE P

SV e K RN o ST -

~f j S . \ b ) O A L - (. S

. . by y ', 8 - s G- S ey . S [ ‘
. . . Y B P~ v - . . —a AN ) Y v, ; o .
T SN L - ! g . .ot ] Sy e L 5

- e B T b * - L . . . > “ . 4 ’ : . . .

: _ . : . ) - : . . .
e rovsed o enc gl -



e e o T e e
s D - : L ™~ i
. ) : I - - N I ¥ 3
. te T £ . - .

kY 3

. and school slt@s, h’ wevér, ‘Evetlgatln o

@ B

’7ala for ngted and tale_nj-_ed; st‘tﬂents ‘intrhe

. dévélbpiﬁé’- Ciir
dl%i%lct Theﬁaﬁea fznaity tookvoff In %he mlddie of t

5 "

—80* Around thaf‘tytlme thekccn%nEx\\\was 1ntro,du

;'. o " t ;ﬁ;' o
gducatmn dlrect in the &i

;,ﬂ % L L

s
-’

Q .;‘_ _"_v . T
RCE

v [
FullToxt Provided



, -
: . \ . - - Lt H )
AL - -’ .'.'sx '. 92
X e o
— 1
Sor
A -
) ,,.; ' so%on a purely Voluntary bas;s. Approxlmately 20 staff rEsponded POSlthélYl
s G .
I - :"\hf :
3 C 'rhe J;ncentlves used for the program were basxcaiiy that of one rnserv1ce ;
: oo H :
o credlt, or oné sérGice Increment, wh:.ch was : aiotted for approxqmateiy
l§ hours 'qf inservice tme; Because the total program was less tljan v ;,;5 e

o 32 hours there Wés only : r&ht t'haE coﬁ’id be alott% Other 1ncent’1ves, .

ere those of-- 1) mterest in the subject -

“

accordmg to the convene_

ign for approx:.mately ' .,

a?"

M 2 _, i ,,,
A 8 We L
L . ) sq _ - HY

A T devei "pxng a GUII':LCUiUIIL in gifted and talented, gd the second 3-4 week
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roblems of creatmg and developlng enr1chment focused currlcula for f{
gifxed and talented and stndents In t'_he readmg %nﬁ"math/sczgence areas. )
o : ',_ In examlnlng the strengths and weaknesses of the 1nd1v1dual
i .:‘ o . Lo - ) ‘3 5 - - o
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- ' : =
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@ e 3
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ﬁibllographles, but she brought the books themselves and had the resources -

- made the evaluations of the part1c1pants much more p051t1ve than If they
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. strengths of the two curr1culum consuitants at the end f the‘program S

on hand On the other hand the other consultang the one in c?harge

“ . . B ‘\
,

of the readlng program, had several excellent resource 1ist$ and presented°ffﬂ

several outstanding av Shows. It was the conveners oplnlon that the

“

had evaluate&Athe program oniy on the ba51s’of the first four workshops;

; v v e

Interestlngly, when asked where the convener found the consultants, he S

»

stated that several came to hlm through word of mouth from other people, S

v‘ 4 v " :

but that Tony Deceaser was recommended to h1m by the Reglonal CII CoordInator.. N
. \_ - X . . Ed .
while he felt that Tony ‘was probably d01ng an effect1ve job in his own
v .
dlstrlct he felt thatuhe was too defen51ve around hIS own program to . .

Voo . a U ‘ -

be usefui as a consultant and teacher of teachers.

e

s _ what the.convener found very constructlve in the program is . . {ﬂ

the amodéé of hands—on experIences that were brought by the curr1culum f' o
© _ - -t
. \ i

development consultants; He felt that staff development and 1earn;ng

would have been greatly inhanced in the program if materrals could have'
“been presented to the teachers in advance and they could have had them ;-'

on hand’ for dlscu551ons. Furthermore, he feit that more prlor plannlng

>

was, needed to 1mprove the workshopS, and that 1t would haVe been better S S&;

Ck

- had there been more feedback and sharlng 1n the f1{st half of the program. .,

v-S.' Workshop impactrandrxnowledge Use'ff »A . : o ; o ’ ‘.
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The conversatlons w1th the,convener IndIcated that he felt

there was not at Present a great deal of eV1dence of the 1mpact of the ' C,

lQBp workshops. If we look at the,nﬁrkshops as a two—part experIence, ) .

it was obvxous that the f1rst sectlon of the_workshops presented a good

deal of theory and some of the polltlcal rssues that surround 1mplement1ng
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Due to the method and format of the 1ntervlew, 1t was very

ra

use 1n a publlc schoois system. Through conversatlons, however, he d1d
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on the type of workshop 1nvolved
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. .;' 7:". Incldental Flndlngs:f
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making him aﬁaré of the program'and its possihilities'as.a'sourCézof

funding. He dld pralse the role of the area coordlnator 1n helplng hlm

P 7 L% , .
. P R * / .
Z.,‘wxi e propo al and obtaln fundlng, although he felt that the recommendatxon
. . ¢ ~ . R 3 .
of the coord1nator for the cpnsultants, Mr- Top Beceaser,,wasnnot ‘a

I . : ﬂf - S -
good one’ “Furthershe commented, “It wauid be n,ce -to have'some information

>,
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- . 8 - U G o :
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' Ehe 5}6§£aﬁ§ offeré& by coiieges,an“ﬁmluesatles vary 1n the1r quallty,b iﬁll
that WDrCESter State College,. the local servEng facllrty had strong elementarf
l and readlng area program, and a good consultant and resource in a Dr.
dohéson, for’ glfted and ta%snted programs. However;, in 1ookin§ at thed

;,1, . _ T o o 7 N
. ;courses offerings ih generaif he two major‘needs for these types’

T Th—— '
of experIencesz, 1) the need for more courses with greater relevance .
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to the practlce of educatlon, and 2) more courses in the area of classroom
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managenentgwith a practical focus. ‘ , - ) , .
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CIn looking at dlstr1Ct 1nserv;ce programs, or what we wIll

refer to as curr1culum days, he felt that there was a mlxed record that

some are good and some are bad, but that teachers must have a ch01ce o L

et vv'of what they want to take in these days for the 1nserv1ce program to. - iﬁ
W‘B% successful ‘p. _ o C t.s ,' o ;z : "';;l ‘ e
. (” o LaStIYr looklng at the CIG aﬂ&roach, he felt tha ft dia incofporate

iboth ch01ce and part1c1pat%on-wh1ch led to hlgher 1mpact, but that it

;ﬁeeded to nge better safety and guarantees to the quallty of consultants

1

and néeded moren{esource people to help. conveners develop programs. _As

e'—.

a

- - he s’a’i’d,’_ i;y'csu could_have the best ideas and’ the best intentlons; but

if you don t know how to bring’them togethef;'it can ‘fall through and

e - if you make the wrong ChOICe in a consultant,,lt can be afdisaster:“';',]r‘ s
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In 1ookingrat*the questlon of'professlonal education for'teachers;f‘

4

eachers_are "not'passlve.learners.". oOne problem that he felt

;ISSU& In staff development currently, was the 1mpact;of ﬂf

'}ﬁ2 1/2 and the changlng prlorItIes In educaéioﬁ. As the convenerfsaid,‘.
"we‘re 1nserv1ced out, presently, we've got money for a wiitingiskflls'n;-

“zreplxcatlon and dlssemlnatlon program and we 're really not blg on doxng .

»
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- FE

t " wh g@#asked to 51te the %:ea of greatest need for professlonal development

ando rowth he felt It was in: the are of computer educatlon however,
. : " he' indicated that the research in thIS area was stxll ong01ng and because %
\ “/". < .

of changes in the technology and changes in the demand in thxs area
T, - N

the curr1culum were not 1n a form that was ready to be presented to teachers',.-f
) ; : iﬁ order to match up with’the hardware and to promote thélr profe551onal

] ) N . . L o 77" o : o o o / "
development. He felt that at present the'private'sector was_mdré_capab1e
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" of ding rhis and that as schools bfcughtxébmpﬁﬁersfcﬁ line ‘there . st

-should

R be a _éap'acit’:i;

P

fté help teacher

s to look to, this new technology for improved !
R I i — " '“ : B . s ;,"I S
~curriculum and instruction. o o : ‘
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,,Proaect 453 St.lecha”l”s School Swansga} Massachusetts ) . : . f
i G ov1ng/Wr1t1ng Skllls mﬁw' L SRR ’ ,

Background and/I

ntroductlon

ﬂ 7‘ "“J '
r1tvng resource center,vwlthln the school"

seLected frOm the flrst phase of the knowledge use}study.

' N P
‘om,the outset, ev1denced certaxn dxstxnctxve dxff ‘ences

. Q B u —

RN

LE /n,lnterwiew/r. ‘;oth the format of the 1nterv1ews, whlch were conducted mostly
I _ ’ L ), : ) , : s L . .
/1n gxoa sl?and the settlngs (ovér lunch at a restaurant, after some group

; ; -2
B A S -SSR {
w%tﬂhfaculty; over drinks) established a tone of tremendous open-

N /- ’ . Lt

ness and relaxatlon im the 1nteract10ns—-there was genuine concern on the

! /

¥

part of the facuity., The total hours spent at thIs site. probably exceeded o

: those spent at other 51tes in that the interactions with the~staff and the
conversations involving all of the workshop\part cipants ranged over a pine-
. hour period.' wi . = SN , i

Y ‘ 2T : Co. : : - . L :
' These interactions wéré,éviaéﬁéé of the uniqué atmbsphéré; climaté,

/ cuiture, if you w111, that pervaded the settlng, and 1t.was only after the _
[ ' i — i
'1nterv1ews were - conducted that It was reveaied that thrs srte was the IOcatrmn ‘;

il FEN
‘o
¢

! . of the'prOJect which scored the hlghest predicted and observed 1mpact in the

phase I, data collectlon analy51s., The range of 1nteractons went from 51mple -

questlonlng of. the partlclpants, all of whom were 1nterv1ewed, to consultation .

'an% ‘a prescription of act1v1t1es and behav1ors for a couple of the teachers,

:__A—\

who were currentiy experiencing drffIculty in dealxng w1th_their ciasses this -

. . , _ . e
: - : SR / R L :
- year, as$ a result of. a reorganization. T
' T /
) R - J
,".-'n'b, . ;
i v ooy ~

s A
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2. Community,. District,; and Soﬁool Characteristics

_'Swansea is & smali communIty In southeastern Massachusetts, niear the

ooast; iooatedrhetﬁeen Prov1dence (Rhode Island) and Fall Rlver. The towni df‘w
itself is divided more iéss between north and south by Route 6. 'I‘he

.’
1 . .
-

_ higher soc1oecqnom1c-area, it aiso.contains mostgoﬁ theyschools in_the districti

v - E .
LA . 3. . Y heS
- .

" The southern half of the town contains most of the companies; busindss; fishing

areas; été; and is of & lowér socioeconomié lebéi;»'Ehe~§t;'Michaei;s School
ls.aﬂformer ﬁomanJéathoiic parochiai.school)tﬁat has h;ennleased ffom the.
= church hy-thé town ofdswanééa,Jéo,be used by the students 1n tgét,partlcular B
éréa,. The faculty members at St ﬁ;ohael s school refer to the1r students

as: the poorest aﬁditﬁe best; which is probabiy an. IndIcatron of some of theIr \Af
. own feeIIngs regarding thei; school and the‘community:ﬁ The oommunity whioh
.o Lot . )

L]

is served byiét; Michael;s, whlch us now a K through 5 school hous1ng approx1-

experrencrng rapId decllne 1n enrollment and s12e.1 The school was (In 1§28 79) d ,_“

serv1ng approx1mately 450 students, in l979 %9 1t served 237 students, and
j R ’ ‘ l:. ’ .
) '1n 1980 81, 1t was serv1ng less than 200 students, as 1t 1s»now. f,{j?f” b

i,

2R ".-_w.- P AN R : - ..

- ~ T e 'u ;..’,;' e b e “ C R
©

.the 1nterv1ewees toward the admlnlstratlon was, extremely close and very §}

Ll i ! ‘ . ®

f*'iizéﬁﬁﬁortiue.e The prxncxpal of the schooi Was descrxbed as”a fb f assxstant gﬂ ;f>

superlntendent (and the hlghest pald person In the d1str1ct next to the super-

v.-\t. A
N

o o ' S
- 1ntendent) who des1red to go back to a school s1te 1nforder to develoPra,,w,“__bd
j‘ . . . . . ‘. - . ;', .

. 'staff and work ‘on schoolws1te admlnlstratlon._ Hé'has,a‘small»s' _f;bflapp203§?ﬁg

~ =

. -

o mately 16 ﬁaculty, and the stor1es and'eplsodes related by tﬁ‘[?ﬁté%%iewees‘,,;_»

L dp

Ty

A FuiText provided by Eric EREY of



ill;lrff'; . o ’ o i .y : .
.;eflect:a hlgh level of carlng, support and general warmth. One such stofy

OIS

' .
> e

r: ; - . ment_that the: prlnclpal s blrthday featured a surprlse party for‘the pr:.n,—".~ -
i ; ".;_f cipal; on teacher s day, the prrhclpal came in dressed in-a tuxedo, gave- .f
éaén'of the teachers approprlate g1fts, and.reileved them of all extra dutles /
- for the day*{he} hlmself taklng on- the necessary dutIes) The othen admlnlstra—.
‘ ,_itlve.sty&es ;n the dlstrlct are‘characterized much dlfferently-—far less sup—IY§ﬁ.
;ﬁ;‘,‘ portlve, far 1ess knowiedgeable, and showlng a very strong tendency %o be ‘
o ‘ : 1dent1f1ed.as."us?; versus‘"them N It was’ very élear when talklng about

other prlnclpals at other schools, and even the super:ntendent, that thls

.\.."VaSAtheicase- SR ?_ : - - -:_ ) o o fa; .”T : A ,‘

. -
© .
-

S The school bu11d1ng ;tself 1s rather small 1ocated on a very narrow

,,,,,,,,

'.;,7";”‘ parcel gf property, at the Junction of three roads-—an 1rregular shaped 1ot.

-

: Thé classrooms are very hlgh-cerixnged, the bulldlng is old.‘ Conversations

:ffaff also addéﬁ to the sense -of hlstory or saga of the

§ 'eét, Mlchael s settlng. Observatlons 1n the ciassrooms lndlcated that there »{'
. CREPI - . ( n .
IR ol
wasra hlgh ievel of act1v1ty, studeng work was dlsplayed aimDst everywhere.»
’ 1 . - \ \

The communlty, bexng small had many 1nteractlons w1th the schooi, especxaily

the people of "the. grove", and’ there was obv10us ev1dence of both faculty

- o ‘\ . . R

o and adm;nlstratlon from st. MIchaei's attemptlng to reach out and extend thelr ]

jﬂiﬁteractions with people in the surroundlng communxty. i ==

v:‘3;f 6£i§iﬁs of the WOrRshoP Idea

LT ‘in'conversatlons w1th the convener _wh1ch occurred for the most

:f_was generated from her (the convener s) attendance at a management meeting

for competency testlng.. As she was part1c1pat1ng ln that meetlng, 5he sald,

: §( "My xnvelvement 1n the competency testlng resfited in the 1dea for'thE~Commbn-"

-~ _

“.f_;;;tgmeaith,inseiyiceﬁﬁorkshop._ Other people were notIerd, in a styie wﬁieniwés» o

wy e I T . .

PRrairo povseair e I : o . ol
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RS » <
'yplcal of the school s cllmate or. culture, through 1nformal conVersatlons
TR S S S i oA
. T N
r”d recrultment on the part of the convener-‘as one part1c1pant sald.._“Wesyy”

E L& AR A B
_learned abo&t the workshop 1dea 1n 1nformal conversat;ohs at lunoh.',Most ;,/f;?

thihgs.hére aré;dohe%overilﬁhéh.""Whiie'Eﬁefpriﬁéipa;_waSaa parti¢lpant.in

'féiiaw;aﬁ.iﬁEéfaféwgyjaiii

peopie Indicated very'stronqu that thergfwas fio. pressure whatsoever, on’ the:w-"

‘,because &hat s the way 1t was done@at St Mlchael'snz"j-v 3'?Zfﬁ"t‘ R
i ; ) ,/7 o . : <. ;,»_, o : + R . ,_'*. ; ‘. T
There were other factors'whlch brou@ht the part1c1pants together. o
‘ 7 U

’Many of them had known of the proposed presenter, or c0nsultant, Dr. Ray

‘\v r“: ‘.Y.‘ . -.-q..»r

‘~Harper;j 7777777
. ‘ ;
had had Dr. for a z:'ourse--irﬁr 1974

Q
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,_and the 1nd1v1dual teachers,‘both Dutsxde and 1n51de thelr classroom(s)

.

St

"[came to thexschool 51te fbr the se5510ns._ There were nx e teachers and ﬁwo )

ERI

R



V
.v -"S‘\.‘

S0

to the fact that th1s workshop was S50 successfui and because of 1ts character-

:ISthS, both to the Rartlclpants and the consultant,-lt mlght be helpful

e

: to spend some tlme“looklng at the observatlons and comments of the partxclpants B Tf

,..

“o o itself. _’ j‘ ' . \ Sl

a .

One ParthlP%?t, when asked to dlsucss the consultant s posltlve;?;f~

: .characterlstlcs;\ald that he was "tactful and had a way of uslng posltlvet“h”'“ R

,cn.

3

frelnforcement and encouragement W1th faculty memberS‘that heIghtened thelrlv,

N ! o 3

~1nterest and partlclpatlon " Furthermore she sald -“he knew what teachlng

. . S \. ol <
5 < 3

flrst W1th our own‘students "

Another part1c1pant sala that the consultant, Dr Harper, was

,-” ) ..*
. ? I, . B

IEININSK very enthuslasth, he behaved as an assoclate rather than a superlor agdf e

"‘t M

NI TR
practlcal 1f you wanted',_l. )

He was

ERI

PAruntext provided by enic [HECHR
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_-ln:mpressed by ::t xn the end He fllled me -

-
e, ._,

,Can be fun, .thatgy students as weﬂ as i o

ﬁ‘f_,.'.'.r'ie made us belleve that every student had capaduty to ﬁ
hé gave us Practlcal and useable mformatn.on, he" was a r

T

/ i a Eiiéhd and a colleagﬁe.f' Another part‘ic1pant 1nd1cated that the"workshop

L
was ’o'n' p’r’o"dii'cts/o'r matenals. One respcrgdent mdxcated that th'}'

: 'towards students and theeuse of pos:.tlve remforcement and supp"ff"f*_'_"'"f"_

changed as a result of tghelr 1nteract10n'ﬂith ‘the consultant. -

P L







-

loose some interest:" This s was the only negatlve comment whlch ‘was coilected _

]
N . *

’ throughout all of the 1nterv1ews In general no one else felt that there

was anything negatlve about ﬂle program. T

. ,\ R

: The content of the program was hlghly practlcal, as was:said'h

" : -

before, and had -a very academrc focus.. It focused on teacher attltudes,

. '

'activitieS5 and'resﬁlts; And one of the strong p01nts of the program,,r’

5was that It dId generate hard copy. Students were encouraged to*wrlte B -
. B . . "a » -"-’v\".;

1etters and responses were dupllcated and c1rcuiated, and they learned f L

: I TR ; : , {

fthat words meant somethlng, and that wrltlng could do somethlng.' Thls

PEEN

t: was 51ghted by many of thegteachers as a very strong 901nt 1n the program. .

;EB: KnowledgelﬁsenandAWorkshop Impact | o "ff”“ idﬁ?i

Conversatlons w1th the partlclpants in the improv1ng ertlng_'
'Skllls Workshop, 1nd1cated a vary degree of utlilzatlon of 1nformatlon;,3
. 'e‘i-’-- S

-fgalned from the workshop. They 1nd1cated that.there were two types ofﬁ~

“1nformatlon wh1ch they recelved one wePE processes and attltudes, andid
. 4 .

5'the second was. products, act1v1t1es, and materlals., Almost all of the

”1;_ feiiow study partlclpants 1nd1cated that theIr practlce had in- some way

~fbeen effected and changed by theIr experlence 1n the workshop.” Only a
few 1nd1cated that they were stIll uslng the program 1n 1ts ent1rety 1n

U"thelr classes, however, they were also reportlng very h1gh"uccess WIth

the program ' Other respondents 1nd1cated“that they wer)'uszng

e

L / L
-All respndents Indrcated that thelr attltudes towards the students,,and

teachlng 1n thelr classrooms thch they were usrng 1n an ongorng manner. ’ﬁrv S

certa:n mechanlsms used 1n thelr 1nteractlons wlth students were belng N

: used, in an ongolng way. By and large, when lookIng at the reasons-for

07




—— .

;;‘hlgh success, but they felt that they wouId not achxeve the same effect

. gained over time. .

" imméaiatély, and the thlngs;that tended to precxpitate.and couple with

o : o
"themselves Wthh has created a peer support un1t or network that encourages

_w1th each other. Though people 1nd1cated that there was a lot of one-é -

T ¢

twhere when the developed the program thh one student group, that had

v

® |

.

B

as they 1nflue§ce needs and appllcabv:

e

N

’vé .. In looking: at the phenomenon of knowledge acqulsltlon and knowledge:

use, man@ of the people Indxcated, espec1ally those that had had the consultant

[

as a professor at the college, that much of the process 1nformatlon that

they had ga1ned was a review for them, but it was a refreshlng rev1ew'

Sin that it was coupled with the reallty of the1r classrooms and ngen
‘f a practlcai sett1ng. But the further 1nd1cated that the new, 1nfogﬁat n,»

.the technology—-the act1v1t1es——were the thlngs that they tended to use

-

jthe1r attltudes and then change the1r practice over tIme. it_is impbrtaht T

‘to note 1n thxs partlcular case, the relatlonshlp between faculty members"

: people to use and communlcate, and share the1r successes and the1r problemsfl'”

fto—one xnteractlon w1th the cqnsultant, the long—term Ihteractxon w1th

[

E thls profes51onal culture generated at the school probabiy had some 1nf1uence

'.;ln the workshop; As had been 1nd1cated above, there was. varylng use of -

'Wrthe program at the t1me of the foliow-up study, but there was almost unlversal

'hhacknowledgement of changed attltudes or the use of certaln attxtudes 1n

dkii“ 110




109

teachers; 1nteractlon w1th‘students, whlch they 1dent1f1ed as be1ng generated

\

n . . . ia

oor comrng from th1s workshop experlence. Furthermore, 1t should be noted

- 7 ~
that atl partrcrpants Indrcated that in therr use of the program there

. .

was some adaptatlon and modlflcatlon toiﬁlt thelr classes over the perIod’

‘rthat they d1d use the program

Lo

o very posgégle 1n observatlon to detect a false 31tuatxon In the shorté

used,_and when'they are used; They furthermore suggested that observatlonal

' technigies Wo'uid b’e.«the Most. effective 1n ‘this ‘regard; Others 1nld1cated

that the 1mpact had a w1der effect than on %ust the teachlng of wrltlng. fﬁ;:?_ f,’,f

= Lo
This theygindicated was'much more‘true ofgthe process or affect portlon .
‘of their -information versus the activities dnd technélogy.

..problem'of’developlng a methodology to detect ev1dence of knowledge use. .

They Suggested, among other fhihgg, that one sﬁauia*éxaminé the way in

v : 5

777777777777 ’ <=‘>'\;\

whlch materrals are adapted or modrfred In the ciassroom, how they are

that group d1scus51ons of faculty members would help generate someﬁgf ‘

The questlon of examlnlng knowledge use generated one b1t of

agreement among all of the respondents, and that was that the methodology

would be hlghly personallty dependent' It would depend on the personalltles K

] of the teacher berng observed, of’ the 1nvest1gator, and also dependlng?

on the values of the school envrronment._ Several xndzcated that It IS

| run and that they Were all Capable Of puttlng on "a show; or an act for

o 111
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. . A . . /
5 R S
a short period' of time';‘f As one person ﬁétédi "'Peb'ple;

rs, are afrald of acé‘untablllty " Lastly, the respoﬁﬁents

atever methodology is employed should be more open—ended 7

\indihgg’.glir

¢

.ré'éévéra;":*“"*‘

or- the study.#y~aﬁty”

terestxngrf
that once a person IS successfol"mn developlng a prop0sal £'¢,\*
~such as w1th the Commonwealth fnservxce instrtute" ‘that

;d upon by both other faculty members and admlnlstrators'

proposals or .are looked toward 1f theére are 901ng to

to be»written.p Fdrthermore, th1§.1nd1cates thatlln terms

e

t and recognltlon for a person s role as a prop0sal wr1ter'Jv
‘ 2w

an 1novator,‘that the Work setélng is very Important,~

*the peoplé in that setting. It was noted in thlS partlcular
vener was.’ recognlzed for her role of brlng new 1deasf
w Ideas, and ertIng prop0sals was supported by the admlnlstratlon

a by other faculty_members\as'doxng thIs and dozng it

E and a school can be mltlgated or medlated to a great ‘

of the prxnc:pal and the leadershlp It was clear .

,m -

and this admInIstratxon had a very cooperat:ve anatéélhfafe-l
the faculty grew. in knowledge, the role of and: iﬁﬁéf{&ﬁaé
ration . and. that' ‘the‘ a’dm_j.ni_sftrator ‘likewlsje appreci_ated
he value and expértise of his facﬁiﬁy. This particular

when there is a §trong rélationship between administrative



- relatlonshlp. g ’ -'_‘if'f -~

Al

;style, professronal ethos, or value system and schooi characterlstdcs,

1earners and teachers 1t became obv1ou5*that they Shared many th;ngs about

.saana‘toi;’

s
s

A

that these thlngs can é@% 'be brought together to create an extremely supportl””

]

-

ﬂenv1ronmemt for- knowledge use.

culture or value system, and th% school clxmate Itself in an Interactlve S
- S : , : A S

u.,' o . A.\*

When respondents were asked to reflect on thelr own sty

. .--\~ x? . S '

A
\:

-thelr learnlnq stylé and attltudes towards students, though theIr teachlng

style varled greatly, dependlng upon what they called "the generalablllty
¢ \

o o
-level of the students within their class:" Seﬁeral sugqested that the

-

teaching style was situation hound; but,learnin&fstyle téﬁdéd‘to Bs fiore

. : ‘ L
t 1v1dual and to a relatlonshlp with other peers or other
\

professlofals, as well as experlences galned in workshops or in"the coilege

settlng . - o
' S L
Iin ekaﬁining theutypes'of_inservice available it was clear that

the faculty at this school preferred a staff 1n1t1ated——or teacher 1n1t1ated

-program——to one 1n1t1ated by admlnlstratofs other than thelr own.

S L
éufribﬁlum days, Commonwealth ‘Inservice or Eéééﬁéf initiatedi and university

eaﬁféés;. The part1c1pants at this school clearly 1nd1cated that thelr

K

preference as was sald éBbve, teacher 1n1t1ated programs, ‘that they-did
4

-nc‘:t get much "out:- 'o'ffdistri‘c:t "curr'i'culum-days or indervice days, that they 2

o were generally an 1nsult to thelr intelllgence, that they were often told» .

- '

5 1nstead of asked what to do, and thatrthey were not v&lued as professionals

teachers 1n thls system

-

or experts-w:thrn.thexr own-erid;~ As one teacher put 1t, “i would’néver

,teach or deal w1th my students the way the éentral offlce deals w1th the

S
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In lookxng at the un1ver51ty settlng,_respondents felt that .

there were some very 9°°d people, but that ‘the advantage of havxng an'”i7.'

v

inservice at the schiool was obv1ous, and that the time and placeﬂxs much‘“

more convenlence than travellng f1fteen ‘or thlry mlles to an 1nst1tdtr
- » e f

of higher educatlon, furthermoTe they 1nd1cated that often though{not

Je

’ always, the types of ;pformatxon offered xn a college or unlver51ty sett;ng

‘_o-

. i .
tended.to beJEore theoretlcal and 1ess practlcalfﬁ In general, because

_v.,

n L

of the1r experlences w1th the.consultant 1n thls case,

,,,,,, R
S

whlch'the convener had put together, they werf?very p051t1ve and ﬁelt

.. &
7 .

7 that the inservice exéerlence was the most approprlate for\professional=n
edncation;' : ' N v 7
® [ ' . o : . o B S
The unique interaction of personalities, staff
‘ ; e R
leadership style, school size, and rel?ations'hip’s"-between

2

-a,

a unlt and the consultant both prlor to the worRShop and dur1ng the workshdp ,Nz";

-’v. > . 5 ~. o

- . -

are Important features in understandlng the value of~thls 1nServ1ce progect.hfa;vl

Especially Important IS the focus that the consultant took on the p01ntﬁ,‘,

of practlce, and on maklng the 1nformatlon offered as applicable and as.i»ff;v“

n . b . '-.,v ., "el . -

situation rélévant as he.dld. . T e S

LY
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" Project 454; Ocean Vlew Publlc SChOOlS e B o .‘ ‘ oL
[ . Art Therapy For Spec1al Needs Students, - e

v

. . L 'Y .
The Oc.an View 1nserv1ce program was a twelve weék course for. art -

'1and specral needs tegghers lntended to help them understand and use art ' g‘-

‘4,colleges 1n the Ocean Vlew area..»A course srmrlar to' he eYentual 1nserv1ce
H N N
. i . o ‘ o
--,1nst1tute had been announced at a nearby state unlver51ty Three art teachers
£ e . R ) e .

T Pfrom the Ocean Vrew system slgned up, but) was cancelled due ‘to low enrollment.

'frustrated and approached the

Dlrector/ oordlnator of Art 1n xhe dlstrlct and asked hrm to apply for e

AP

a Commonwealth Inserv1ce Instltute qrant tovoffer the course 1n—house.

- ",
J-,,,

ni‘EHe dld thls,vand "Art Therapy for Spec1al Needs Students" was the result

nl

lbi ’2; Communlty Backgroundeandecharacter1st1cs

Ocean Vlew 1s‘a 1arge urban area located in southeastern Massachusetts,

. .. sy
S ke

-,w1th a large and mlxed ethnlc populatlon and a pervasrve Industrlal/oommerclal

atmosphere.‘ The Ocean*Vlew school system, as of 1981, served 15, 000+ students

‘ >

i

1n over 22'elementary schools. three JunIor high schools, ana;allarge central

ethnic_minority,

ST o R
__ ,,é _ .; P IR
system'is administra-

»

3ft1vely complex and somewhat polltlclzed There xs a notrceable dlstance o

7onounced than that.

. Iﬁ -
Wﬁ}fad~n "geed,'ﬁfﬂlh].ﬂfﬁ‘ 1l5 'frilf.'“l

between teachers and~adm1nlstrators whxch is more

L 3



o “
5 Tﬁ dIstrlct

. "o ,
T e e S S - e SN ) ¢
v has a new Superlntendent who ° was formerly Deputy Superlntendent’ While - -

.

Q&j our>respondents requt 1mprovement they stIii sense susplc;?%*andaantagonism

-
7.

between ‘the central off ce and rank-andnfiﬁe staff’ L )
? . o o T

A | The staff members 1nvolved in: thls ?roaect were mostly art teaCherS‘“wZ'

) wlth responsxbliltles 1n several SChDOlS,‘VlSltl

the sources of these cirmates, many p01nted to the nature of the stﬁdent : :§§§

L popuiatron and to the att1tudes And personallty of the séhooi‘s top administrator:

a

3: Qr;glns of the Workshop Idea

"This inservice institute resulted from the recruitment efforts- -
. * I R e _ \7 e
' ~of a local university for a couse in art therapy for special needs students.’ R

After the course was cancelled due to under=enrollment, three potential
”{a&fEiéi{:énts' from Ocean View turned to the "s'ch‘o"o'l system's Director of -

ﬁapr-krt, who was kriown to be 1nnovat1ve%and a strong promoter of courses and
' workshops for hlS staff members.v The BIrectqr wrote a proposal subseqﬁéntiy

Lo -

funded, to offer the course. While planning and writing the course, this
administrator also discovered a very competént consuitaht; one Barbara
- Martin.of Hope Junior College, located approximately 40 miles north of.

t < A

" Ocean View. Awaré'that his téachérs were alsé iﬁEéEééEé& inhréceiving

acadefiic colrse credit for partlclpatlng in the workshop, the D1rector

. - - <

managed to get the College to attach three Credlts to 1t, at the cost of

‘a $25 P%f person proce551ng fee. The Dlrector advertlsed the potentlal

Eoﬁfsé, and as. part of the CII proposal—wrltlng process obtained the signatures
of approx1mately twelve art and six spec1al needs teachers as 1Ike1y part1c1pants.
- : ) . . - ) 7 ‘; -
: _ ) _ = - o T o : 2

ERIC

PAruntext provided by enic [
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- ‘ . ) ,." ' o

the p esentatlon of an’ 1nserV1ce program .-SeVeral sald that the;r part1c1pantlon

. ‘was to: recexve these- cred1t7.

v

. They prafséd the Director for his ability

PO -~

to get the Coiiege to offe“ three credIts For some, the opportunlty ot :
- f
B I H

earn these cred1ts was a very 1mportant incentive for theIr paré?cxpatxon

r~
.

1n the workshop Many of the part1c1pants 1nd1cated that they felt that :;;g*f;,g‘f

' credgted the sénsitivity‘and‘taieﬁts'of the Directorrof Art, and the consultant
‘he hired, for these cutcomes. - :

- participants noted that the timing of workshop sessions 3:00-6:00 p.m:; oo

w-.

..Q on either Monday or Tuesday, right after school--and the ioéation seiéctea—-‘ i
centrai admxnxstratlon headquarters, in the old hlgh school--were both

N . very attractlce to enroiiees._ of the five people 1nterv1ewed two!indlcated

o

. that they wanted a. second workshop gOIng Into greater depth in the areas  °

of spec1a1 needs, and art’ therapy: and creatlve therapy HoWever, they .

' expressed satlsfactlon with the flrst course, 1nc1ud1ng the amount of time
allotted for the material oovered;

when asked to comment aSaut the $25 fee, respondents indicated

that 1t seemed\most reasonabie, COHSIderxtf the usual cost of college credits
) _ : o
. P

5
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'f, : . g me et | e “Jv_‘d' ,, L

I C . ki 3

7” theSe days, and the fact that the course was so relevant and convenient

R

to atten’cl.~ As one person put it, "I'd do It agaIn If I had the opportunlty,_i,f.'

1t was really a very useful experrence.W

'Thé'iﬁférviéwéég*wéfé agkéa their opinioné'ébout the size of the

workshop. They Indlcated that 1t was“a very comfortabie group, fiqctuating

ol between flfteen and elghteen._ In1t1a11y they-—a11 art teachers--dld not -

mlx wlth”the spec1al nee&s teachers;*but durlng the course they got to *41h;

-

ue,étﬁaeﬁtéhin~tﬁe;arte;fg A

ig

i Thls/pro]ect 1llustrates an 1nterest1ng dynamic relatlonshlp betweenW
' teachers' 1nterests and the actIVItIes of a pert1nac1ou':local admlnustrator

that brought about a conflgurition of resources that efabled the teachers o

. -

to satlsfy their cur1031ty The Dlrector of Art v1ewed hlmseif as'a fac111ta-

tor for his teaohefs development, and the part1c1pants who Were 1nterv1ewed

strongiy agreed With that-perceptlon. This drstrrct admlnlstrator was

and his talents at brlnglng resources toqether were near-ledgendary in

the dIStrICt They felt that they had greatly prorlted from hIS taients.-

In this partlcular pro]ect but this particular accompirshment wasv not
mugm:mrhun R .. ' '.,‘: o _ f“ﬁ"_ 4_//‘~
| vfhé com@cnwéaltﬁ';hséfviéé'fhéEEEﬁEé Eéﬁas to rely strongiy on -
teacher ihitiation; In &his case, teachers initiated thé project, but

then an administrator obtaired the grantsand aggéﬁsiéé the resources; including

' the oonéuitaht and college credit which gave ‘this 1nserv1ce experIence
high ievels of appear and satlsfactlon for partlcxpants.‘»




&: Characferlstics of

As noted earixer,

1ast1ng two and a half to

.

LI
. . ~

in the presentaticns’ ; but we

-.',:;.. w - Se . L - o . -
real Elfe 51tuatlonsf6f¢ 7th the“consul,ant and the part1c1pants.‘ Thls ; .
connectrng of theory andapractﬁ&e;pccur:edtmost cftentthrougﬁ the use of- f}
f{:'f_ Indxvxdual case studies,'or thgbugh '

;
1ﬁ§; ~to thelr 1deas, refusal to talk down to them, and good knowieage of her_‘ ;,' ;f&,dj
7 G “.‘ ‘
St ei;$spec1a1 schoolg.".:, "
; - Y , »

’ PartlclganQS tend d to 1xke her manner,_felt that?she was practbcal and
i A R
P e ' ‘ e
: grounded 1n what”she dxd and tha? she was veryQ5ympathet1c and empathetlc oo
* v" ) - " '{ . : R \:‘ ) L EN

) . L - R . e T ) : -l L - .
Y “ - R . - . . sy AN , S v, - .
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e was a 11tt1e upt:;ght,_

,_):"

b:Lt of xnexperIence T

- .7-1477 &

style %ore t;haq é deﬁczehf 3 the consultant. fibWéiiéi:; few éEﬁéf f)écspi'e

ERI
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"SfiiKnowledge Acqulsltlon and Workshop Impact :
In lookIng at what ‘the workshop accompllshed in terms of 1nformatlon o

: v “ : Q :
d1spersal and 1mpact on people s practIce, there were mlxed revrews. Wlth "';?

i

“respect to 1nformat10n, most partlclpants agreed that the workshop conta1ned

’ more reinforcémént‘and révléw-thanfnéw data, although 1t stxmuiated theIr

”1nterest and provoked new 1ns1ghts. One person sa1d j"we deal w1th many -

'*fﬂ~ - réview'and reinforcement;", However, many of the art teachers felt that

'a great deal ‘of the 1nformatlon appeared to be new to the specral educatron '; //2';

- P . ,‘ a

' teachers, whereas only some of it was new to them.w;'s3~‘fvif

7777777777777 _ sfﬂa B B R NV
However, one teacher 1ns1sted that partlclpants did.léarn~a gréat,

deal of new. 1nformatlon, that the§ got a 1ot out of 1t,pand that 1t d1d

\ {
C e

: have an 1mpact on thelr practlce. Thls respondent explaxned that fellow : f

*partlclpants tend to use what 1s practical, and becuase the presentatron'

.

practlcal appllcations, they would not be dorng thxngs dlfferently today.’-ﬂ

‘ Another partlclpant 1nd1cated that durlng the workshop they used some of
rthe suggested act1v1t1es 1n the1r clasigooms, especlally ones that were “'f“'fﬁf*“

'-specIfIc—outcome focused but at the time of the 1nterv1ews they were not

T, S e

'ﬁ:dolng so._-;‘

Most 1nterv1ewees felt that the attrtude of the consultant was

';the ‘main. initial stlmulus for new attltudes among partrcrpants.:Lks actrvrtres
i and skllls were employed in the classroom, these attitudes were positively

reinforced, if they worked or negatlvely,plf they d1d not. Th1s phenomenon

AT TS . : - ERE

,1s, perhaps, a common .one :n 1nserv1ce programs., SRR e

In summary, then, we find that partlclpants var1ed in thelr perceptlon ‘,: _f




e L

'f]such Investlgatory act1v1t1es and technlques be used and 2) what would

f»vof how much new- 1nformatlon Was presentéf They felt speclal needs teachers

'»got more new materlal than they did as art teachers, because of the overall

Afocus. Nonetheless, they d1d acqulre new 1nformatIon, espec:aily new, act1v1t1es -ié%:;;~

e

'and skllls.v We begln to giImpse here some factors that affect knowledge

'appllcatlon and adaPtatlon in the eyes of these teachers..'Actlvftles and . .

oy

-’result from the trall process, nd can be hlghly 1nfluent1al 1n determfnlng‘;:“h }:;f

-the outcome of knowiedge transfer.{ Partlclpants 1nd1cated that long-l ved.

'UInfiuences on attltudes, in thelr estlmatlon, come from three sources,'

o I SR SRR, -
'f_of the experience on them.. It 1nfluences the act1v1t1 S

‘scou sés.

6. Looking for Evidénce of Knowiedge Use' .

&

eaﬁvéféaéiaaé on tﬁis,éﬁbjéét focusedb_

ol . - N ' N

.. be the best way of going about dlscoverlng or. uncoverlng the prOcess of f-“{‘.?fj ‘*}%jhﬂ

"knowledge use?f On the f1rst questlon, there IS near-consensus that the ~557,3

YIS

f:?hlghest 1nc1dence of use of new techanues, actlvitles, and skllls occurred

e -

- whlle the workshop was Ong01ng Durlng the workshop, ﬁhiﬁgﬁéwé?éﬁtfiéQQ‘};if*;;=“éqif
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;' perIence/ They also dlfferentlated between

';Iact1v1t1es are ea51er to detect than outcomes that are essentxally attltudes;,

3 P

vand-behavibrs;.Or are more complex., However, they belleved that both sorts T
,would be more detectable whlle the workshop experlence -was. on901ng, and ‘

1.that‘1n'the long run new attItudes and adapted technlques would be the‘

'maln evrdence of oh%ervable new 1nformatlon.-~. S o - y

. -

Regardlng the problem of how to observe new 1nformatIon in use;

- responses were more mlxed People felt that classroom observatlons are\

’ all rlqht, and would y:eld some 1nformatlon, but that thelr valldlty would

'%depend on the‘securlty and the 1eve1 of comfort experlenced by the teacher

?belng observed Another suggestlon was to look at lesson: plans over the
. £ . :

_years and see" 1f you could use them to determlne how teachers had changed

’ especrally during and after a workshop. '_ .

Other respondents IndIcated that they would prefer to have casual

"E:

chats or'a debrleflng se551on w1th an observer, over tlme. The observer;«;b

. -
'S

'could be around and watch but that there should be no strIct schema of
r i

'data collectlcn. It would be- better for hlm/her to observe informalty

'and Iet the teacher decode or 1nterpret behav1or later. uThey further 1nd1cated

[,

'As one teacher sald, "I can psych myself up. to anythrng for a short period
”‘of.time*" '
. o v

uof observatlonal tecynrques in a classroom would probably be very dependent

on how obsérvations are made and ‘used by superv:sors and other admlnlstratorsf

.

SRR B S

-~




Cin the aiéiilct., AS one person said;_iin;agdistric% where 655&563{%65&
T o T A T PR T S : . : .
s are fabused; ,bécomingr évaiuatib’iis:. aﬁa,::apﬁaiEﬁi;

:1avsuch technqlues would be very dIsfunctIonai.“ However, 1f observatlons

4.-,.
v

;are conducted In a profe551onal manner, they could produce useful research Co

knowledge., £

S In generai, the,interviewees emphasized that whatever methods are
used,Jthey will have to vary accordIng to the persenalities of ‘the people
- ¢
belng observed and that they shouid be_relatlvely standard once adopted

becuase otherw:se peopie will become nervous. They expressed ‘a: preference

4for conversational debr1ef1ngs and for the analysls of secondary ev:dence

F;der1v1ng therefrom.i There was llttle mentlon ‘made of evaluatIng student

performance, becuase the teachers feit that' zl) rlsky and

2) the result of many other factors that have nothlng to do w1th the teacher

or the workshop.:f

7;

ThlS partlcular project features an able, Innovatlve, and energetlc

K admlnlstrator who pianned the entIre workshop and selected a successful

)
' " t . =

'consultant; The Commonwealth Inserv1ce Instltute 1tself played only a

3 -

.smail role\in organ1z1ng the program.

2

Partlclpants in this workshop feel that they have a uanuely capable ;;2;

. F
admlnlstrator in thelr departments, who puts together for them 1nserv1ce

prbgréms that are based on theIr'Input, that requlre them to act 1ndependently,

and that Ehey find extremeiy helpful They characterize these tralnlng

experIences as very d1fferent from other departments "currlcuium days" o » S

N

requ1red by contract for‘teachers in the'c1ty. One person referred te

, these programs as "the puts", concernIng whxch other teachers have nelther

s -

. 1nput nor ch01ce, are generaily toId what" to de,land are treated 1n a manner
’ 7 - - : :




. suggesting a hi h"level of mistrust. .-The'vquaiity'of‘ insen'ii'ce training S

e

”'5fﬁin the district thus seems very dependent on. the personalities andﬂattitudes’f'

o of‘the administrators involved, and,the'proceduresfthey use tofput programs E

together.

o In comparing college and univer51ty courses with this workshop

: eipérience, the teachers agreed that professional development opportunitiesf o
in'education tend to have a strong academlc or'univers1ty—based-bias'which )

they feel is irrelevant to a lot. of practice, especraily sInce many are

e

best acquired through short training experiences.v Many univerSIty and

N
-

'college courses are. geared to a semester schedule,_points are thus belabored

and repeated in them, Wthh "turns off ‘the partiCipants.“ In'general,

' part1c1pants fe1t that bringing people 1nto the distrlct, and hav1ng a

capable and dIscernlng adminIstrator to coordinatore the effort yield a.

::very pos1tive professional development experience.

I3

On partiCipant observed that teachers tend to have more control

:wnén"thé instructor coies into ybﬁr district,fand that ybu feel mdré at '

<

- the mercy of the profesSion when you go to the coilege. Several partiCipants S

I

. agreednthat they feel ‘more comfortable educating the consultant when he/she

=
L]

~

comes into the school. The dlstrict, espec1ally the art department, has

‘s

c.a long history of working with outsiders, 1n connection w1th teacher placéments
and staff members are not intimidated when people come 1nto their schools.

However, in coliege and unxversxty workshops, they feel that 1) much of

the instruction is- repetitive and very pedantic, 2) a great deai of It

is impractical'and too‘theoretical’.and 3) they are powerless or intimidated

‘that settingg; There was a sense that your own classroom experiences could
. be valldly 1ntroduced conducted on—s1de, where as these thrngs were more '
liabie to be categorrzed as "was stories" 1n other 1ocations..

.'!‘_

»
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ﬁrlthe content of the program can be more clearly focused A third advantage' o

whlch people can partlcipate, but these toplcs were ‘not- dlscussed in the
: . -9 ’ . '
rzlgroup interviews: ' ' e S

: . ‘ P
5 : ~

e et & ' *,<, I S i gtiia el gt em——— 5 —
3 In 1ook1ng at these evaluative statements; it should‘be kept 1n

-

mind that the qualltles of the partlclpants and the extraordlnary capabllltles

of the admﬁnlstrator had a great deal to do w1th the success of the prOJect

'

There was what mlght be caﬁ&ed a sub—ciImate or a sub-culture if the Art’
,Department of this dIStrlCt, that v1gorously encouraged.profe551ona1 development.

. We have 11ttle data on the rest of the dlstrlct and cannot valldiy contrast o
it w1th the art segment. Certalnly, however, the personaixty of the coordlnator
and the 1n1t1a1 attltude of the partlclpants, though they worked in dlfferent

- schools, gave. them an 1dent1ty as a sub-group and helped'make ‘the workshop

an espec1aiiy meanlngful experlence for a11 1nvolved

\ g . . T .

5]

™
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' ~§f6jecﬁ;455:, The Alberts School Robbln, Massachusetts , : ‘ .
e Improving Teachers Instructlonal Capabllltlesfrn Baslc Skllls _f”.J,““

* : : PRCEEEE

——— 1 Tmackeround and Introdaction
This projéct was one of the first examined in tﬁé-foilow:up to the. Inservice

’-

"séaayié.fiiéf,gﬁaéé. Consequently many of.thevldeas, 1ns1ghts and notlons “
.whlch underlie later follow-up studles were just belng developed or Were "dlscovered"
1n lnteryreWs,w1th the partlcléants.of thls proaect. The Inserv1ce on ImproVLng
: Teacﬁers} instrﬁctionai’Caﬁabilities iﬁ the éasic'SRiils éag,actuaiiy an iﬁgegyicé
on staff aaﬁﬁ’iaaaaa and.moralé: Project 55555&& indicated: g
Through the develoﬁment of teacher Skllls in effect1ve communlcation

'specIailsts, ards, and admiﬁrstfators, and several consultants."— The intefﬁieﬁs"Vi
for thls case study were held in late November, aimost a fuill year after the
x__ ,

conc1us1on of the inservice workshops.'

- . - !

2. Communlty and School Characterlstlcs - rffi‘

7 . .
The Alberts School 1s a 1arge blonde brlck elementary school s1tt1ng

s /

astrlde the maln street 1n the smaii communlty of;Robbrn;'Massachusetts; Tt

is thewcommunit§fs on1y~school and .therefore; the'school commIttee of : ﬁoﬁﬁln
is actﬁaiiyfthé overseeing boay for the gchéol. while the school has a prlnC1pa1 ’
.and a communlty(superlntendent, there 1s a. great dea1 of lnvolvément and dlrectlon‘
1n the ooeratlons of the school by members of the communlty ‘S school commlttee. ‘ﬁ

“ /’ - Ly

Aiberts 1s a K-6 elementary schooi w1th a staff. of approx:mateiy thlrty and

a,studeng enrollment of about four hundred* The prlnclpal has been there
. . / . '
"3 great many years" and is percelved as a concerned and supportlve'edncational
i : '

"fleader by members of the staff The school's re1atlonsh1é w1th the’commﬁnft§

ﬁag been descriﬁed By teacﬁEEs as "very Important and cﬂose This can-be -
o |

readliy understood conslderxng the school s unlque posltlon in the communrty..
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_3; Orlgins'of the Inserv1ce Idea LQQ"ffi'jﬁl ; L D

The 1n1t1al 1nterv1ew was held w1th the convener, Sally Byrns.b'ln;. frf%f~

r

rwtalklng w1th Ms Byrns rt was determlned that the aetual 1dea for the workshop
. 9 . .
came from a Needs Survey whlch she, as the school s guldance counselor, 1mp1emented’

P

She was descrlbed as a person with whom most of the members of the staff feel Lio

v '4«1

, ,comfortable talklng and confldlng = In this éﬁfvéy Eé&éﬁers 1ndlcated that’

, they needed help in communlcatrng w1th each othen, parents, students, and o
- ¢ . -
' other members of the communlty. The Needs Survey 1nstrument 1tseif broadly B

N
=

v-defrned the. communlcatlon problem and when Ms. Byrns sought funds she found

e

that the categorles covered by the Commonwealth Inservrce Instltute only covered

.bas1c skllls. She, therefore, dec1ded to entitle her prOJect,‘"Skllls to”

- -

Teach Basic._ 5k111s,“ and thereby 31destep the llmlts of the Inserv1ce Instltute s .
. . ¢ S . e .
‘ pollcy. “The prOject was really an 1nterpersonal communlcatlons workshop deslgned

and students."" :

" In conversatrons w1th the convener, she revealed that the 1dea behlnd
the prOJect 1dea actually came from an 1nserv1ce workshop onihEacher burnout

v

wh1ch she attended at the reglonal hlgh school - At that workshpp, a flfteen G f

:E =~
session course conducted by Dr. Zuckerman of Boston, MS. Byrnes became aware

_of the fact that teachers need to communlcate w1th each other to forestall

1solatlon and_burnout;' She descrlbed herself as & person who llked challenge-;

y

and was “looklng for somethlng new to do’"_ She wanted someth1ng that would o t o

E I

5févive and’ revltallze herself as well as the sta§f. She translated the 1deas o
from the burnout course 1nto the basls of the Commonwealth Inservrce Instltute

t [

..grant In 1nterv1ews w1th other workshop partlclpants on the staff they

A o JOAN
PR

. saw the 1dea as arising from the converer s experlences and interest "she. R ;

"percelved a- need in the school We talk w1th her, she asked us' what we need;;,,:'f'

MY -,,,.' .

.
. » B . 2 e - R
)

e and,ptt it 1nto proposal Other teachers .sa1d the guxdance department,




o

i.e.; Sally Byrns and staff' fért"thei'was' a need for better commnications

and need to 1mprove Skllls 1n chila- béhav1or aﬁd Behauior:ﬁodificatioh.‘ fﬁ;ﬂjL'_;ﬁ

¥

z

. pursne a,grant under the proaect s t1t1e.

. Las-g fac111tator and "very helpful."~ The proposal process requnred that; -
‘_v . -~ 7/';-'0'( . N \ . ’ -

prlor to,submzttlng a proposal, the convener c1rcu1até .a notlce or llstrng

.l in order to’ get enough’people, she also recruIted others from schools outslde ;

R

1mportant

e L4
3 B
) -

Ms; Byrns approached*the Reglonal Coordlnator of the Commonwealth

Inserva.ce Inst:.tute who mltlaiiy mformed her that there was: no fundlng for -
- S . . \_’ ‘g - :
such a proaect. Howeyer, after fufther conversatlon, he encouraged her to

Lo 8 . L gt

.-

The Regronai GOordlnator was'éeécribééﬁ,f
2 2 , - ‘.', 4‘ . . 1 B

¥ (,:

of those who~wou1d be 1nterested In attendlng should the.proaect rece1ve fundlng” E

Y

\e

Cof RoBBiﬁL: When the project was funded-these peqple were agaxn contacted

S:, c...»* o

: 5

to 5lgn up. shouid they SO de51re and she sa1d many of them did. N

J‘ L

[

o ﬂ ~While 1nd1cat1ng that‘thé pr1nc1pa1 wag capable of exertlng pressure

pressure on staff or other part1c1pants.

\

In exam;nlng the 1ncent1ves thph motnvated peoﬁie to ‘atte

_,.\‘,,,_ .

1 R

TR

B?Eﬂslsaid; "the money carrot fo

ISHtIed to the salary tep 1ncreases of the d:strlct s The couyener;""

, to

N

the other part1c1pants itawas sboﬁ,

¥

1ncent1ve ‘in.

this prbjecf

‘Z;w

requlred that teachers

1nserV1ce credlts from



T e

very 1mportant 1ncent1ve to the proaect. Intexv1ews wlth four other part1c1pants .

heae

”:.~ found that all four con51dered the 1nserv1ce cred1t 1ncent1"e to be one’ of-~

that the workéﬁbp;iaste_i
:v S [ o

a

e Conversatlons w1th the partlclpants 1nd1cated
foraapprox1mately 45 hours (15 se551ons of 3 hours each)
’v these se551ons were held wednesday af

were several extraordxnary sessxons7§e1d"

- workshop\ﬂas at the Aiberts School* This was found

- ~by-mostlof*those 1nterv1ewed.. Furthermore, the fact that the workshops w

-

at the’school who dxd not want to break up theIr evenrngs-or have to travel

- far in order:to obtaxn credlts or 1nformation; (It should be noted that thlS
: factor was added te the f1eld researcber s Llsg of 1mportant factors to conélder

]

- e

in developlng workshops and thelr attractlveness to teachers )

- < N

. of_ the several ,sessibﬁs_héia;_aﬁ .’Satiirday;‘at-the fé'qaééi of the presenting
| 'éénéiil_fa'nt—,.'tiiéfijéﬁé?éi‘fiééﬁéﬁéé was that “a:ég;f'aefé considered useful but,..

Er . PR °

The duratlon ofzthe course was from September through January of
_1536;31’ L f_ﬂ o ;“"»;1 A _ﬂ:. g : i[?~l;; N

s B

There was dne prInc1p1e consultant, B. T. Saunders of Eesley College

B~ '

1n Cambrxdge, nd varlous other consultants 1nvolved in the pro;ect. Partlclpants ;

~

: 1nd1qated that the prlnclple consultant was very effectlve and 1nterest1ng

. - Lk ’ ‘ ' N

and that other consultants were valued for varlous aspects of ;hear‘ EyleS‘f"

;of presentation aﬁd attitude. Inc1dents of lecturxn ‘were no apprecxated
L —o 4 . .."

- of the Program. Pos;tlve aspects of the prlnclple consultant were hlS sen51t1v1ty} SR

<.n.

'- A o LRk . - - .
. v . . ., B
.o - . . S e e -




h1s faclllty w1th group work, persOnallty and charrsma, and'hiS'ability-to,jg

brIng people out of themselves.‘ In general whlle none of the part1c1pants

v

- -

'1nterv1ewed felt that the prlncrple consultant had gone: "to0 far“ for them,
they al*gégﬂlcateﬂ that there were members of the faculty who felt that they
had probed too deeply or had dIStuZEfd them in a way whrch 1s st111 be1ng

‘vv felt by other members of the staff Other presenters were vaiued for the;r

sensxtxvxty t0 .the classroom, for thelr ablllty to brlng act1v1t1es to the

progect, for thezr knowiedge of thexr f1e1d and for thelr knowledge of teachers

problems.vf U ‘f’%tf" - f' o

Several People felt that one consultant, a member of the school d1str1ct

-
,,,,,,,,,

.

r?-to the'teachers rather than to share 1nformatlon w1th them and acknowledge

cea. - their position: Hls presentatron, of the f1fteen sesslons, ‘was cons!hered

1ess successful’ than most of the rest. 'There was a..xijreat_deal of 'g"ro'up wo;k,

s
,,,,,

"done in;the sesslon as well as several act1v1t1es thch were brought 1nto

A

the sessxons to be applled to the classrooms. Most of the participants feit

. that the aCtIVItIes were "just great" and 1nd1cated that they would go back
»to their classrooms:and use them the next day or w1th1 airelatlvely short

, ;_:'n;_;érioé of time. 7 | R o

- “'In cons1der1ng the method of presentatlon aii respondents interviewed

. rv . “ -
fﬁ : IndIcated that they thought that the mlxed styles and presentation were a

N v

"def1n1te plus " The-multifocus nature ofrthe workshops kept.lnterest_up

) - o r

and by uslng not oniy a prIncrple consultant but several other consultants,

¢
the personallty changes kept 1nterest at a hxgh 1eve1. Furthermore, most

people 1nd1cated that they felt the tlme perlod‘ailotted to’ the course was l';;

. -

suffxcient for ies content.-'”' L R .
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5. Xnowledge Impact and Use

Conversatlons w1th the partIprants focused around the types of 1nforma—

t —

t

tion presented in fhe projecgs ,It was decided to conslder-maaor~catégoriés'

or tOPlCS of 1nformat§on-- (1) Products, i.e., currlcula act1V1t1es, technlques,"

and 1mmed1ately,‘and (2) Processes, compiex ideas; behaV1ors, and relatlonshlps N

between 1deas and people whrch wouid change teacher att1tudes toward thelr

“practice; in addltlon to these two typés of 1nformatlon, sources of 1nformatlon

were also examined such as research or practice or ‘good vébmméﬁ sense."” 7hese

corresponded roughly to categories ”'wknéwiéagé known in Eﬁé’iiEéE&EﬁEé as:

research, craft, and situational or *65Eé£E'(ﬁéﬁé and Lehming, iééij; for

the most part réspondénts,indicatedgrrat the focus of the proaect se551ons,

In thelr opinion, was toward process skllls déVéloplng attltudes that would .

help them to react and intéraCt better With fellow teachers and students.

Many of them con51dered 1mpr0ved staff commun:catron an Important focus, especiaiiy’

»

to work together longer and not to be Invoived wrth new personalitles or 1nxu51ons
i .

of new rdeas and experrences brought in through a changlng or expanded teach‘”g

staff'

when pressed to examlne the. types of 1nformatfon galned respondents

vHowever;_they found o

process skiiis were
more dIfflCUlt to apply and that when they dld 1t was usually on a one—to-:

r o

“one ba51s, elther w1th students or other staff members. As time passed.they

. ’ ! . - Y [
- N Y i U Y o~
R T o N :
: Bt AR & |
‘ : S _ . : .



e
«

found the Orlglns of'shch ﬁétioﬁé aﬁa attitudes difficﬁlt to,idéntify. This R 8

suggested to. them that examlnatlons of knowledge use around act1v1tres would

v !

A

prohably be more 1mmed1ate and that att1tudes and behaV1ors,'1 e., process

1nformatIon, would be more d1ff1cult to 1solate and 1dent1fy as time passed’w

o .
..

but would probably be longer 1ast1ng Many teachers 1nterv1ewed 1nd1cated

- . % - . . . . ',«
. . . .- . - .

and actIVItIes.-v-f

Gather;nngv1dence of Knowiedge Use __faﬁ;;:ﬂ. . N Qi .j?" ilﬁ

: As 1nd1cated abOVe, most of the partxcxpants felt that, 1f tﬁey use .

P

i

f
Tot

.

»difficult‘to trace.' Most teachers Intervlewed felt that they do not not1ce _}f 7

themselves uslng 1nformatlon from the pro;ect, as such, at thlS time. However;

= i

—

: e i r ' - -
_communication interaction skiltls, most-respondents,felt-that a classroom focus_

o . - S L S S RS S
- was sometimes inappropriate for examining evidence of this workshop and that.

. of them felt that thelr students were very good barometersiof thelr own teacherst"

¢

it did apply more to individual interactions between other staff members and -

students.

e

behavior. some fe1t that Observ1ng ‘the teacher Wouid heipfand others felt

that examining the téachérs 1ésson plans over'a'perlod ofltime%would be a
usefu1 way to gaIn Informatlon in thls area: ﬁowever;'many"féit‘that‘teachér,Fj
observatlons in themselvas may 1ead to a WHawthorne Effect. ~ the teacher, =~



o

by knowrng why the observer was there; would beg1n teach1ng to. the expectatIon

)-of the observer in most cases. They also feit that keepIng a Journal may -

AL T h g}
BRD L

1

create similar types of Bi_aség;" Th General, it was felt that there should RS

x,

Bé"samé indication of'what teacher behavior was 11ke before the workshop began

L

in order to better assess evidence of knowledge use. when explaxn:ng the

?

.method whrch was proposed for the next phase of the study, many teachers felt

a weakness in 1ts deslgn was in the fact that 1t was coming in after the workshop

‘had begun and that evxdence of teachers iesson plans,and 6ther;béhaVior_shoﬁld‘

rbe.collectedaprrorvto‘the.workshop‘experiencéTandvobsérvationsg_

-

. éinCe thls was the f1rst workshop examrned a- ciear taxonomy of categorles

i

forzinciééntal f1nd1ngs had not been developed. It was from thésé aanérsatibﬁ§3

that the fxrst Ideas_of_examlnlng broader:quest;ons wéré~génerated.f In iookingff

at-the various categorles of 1nc1dental f1nd1ngs 1t became obvxous/that many -

: /.
... of the people 1n th1s school at the tlme of therr workshop d1d not know a

/
great deal about the Commonwealth inservrce Instltute. The proaect represéntéd

/.

a learnlng experxence about the process of obta1n1ng grants and ﬁhe varlous

\

e'functxons and p011c1es of the Instltute. The Reglonal Coordlnator wasuconsideredg

heipful in th1s proc ss. He was. con51dered a facllxtator In that his 11beral

lsith the1r pr03ect. Partxclpants aiso IndIcated that they are pursulng new

' grants and 1nserv1ce rnstxtute progects on the ba51s of thelr 1n1t1a1 ekperxence.

Tn 1ook1ng at varlous teache rst i rn;ng and teachxng styies, it -

R

became obv1ous that the types of settlngs and students 1nvoIved in these Settlngsﬂh .

-

hhad ‘an 1nfluence on the teachers' styies of presentatlon d that wh11e haV1ng

a généralttype'of Eeaching stiié; they adapted thls style from tlme to tlme : S :'

-

dependlng on. the composltlon,cf the1r students (the studehts 1n therr ciassrooms)

-

A.It was 1nteresting to note that teachers began d1scuss1ng themseives as learners. ;¢ .

" / s B : &A‘t



®

‘g

Thls seemEd to have bearlng on the way they apprec1ated or percered the Inservxce'l“

-

exper1ence; ,ThoSe_thh.ongo;ng experlence in. un1ver51ty/college settlngs

~

—prdgrams; After a full day of teachlng, many part1c1pants felt that it was'er,

1nvolved in’such programs found thét”they giéféfféa‘ﬁaﬁag;aa1Eypé'éxgéiiéﬁeés,;.* -

'ofteﬁ_the case that these 1nst1tutlons d1dAnot offer the type of couses that

1nd1cated a coricern about - the quallty of dlstrlct 1nserv1ce (also known as

“found iécturinélto Se;toléraﬁle or‘acceptable; whereasathosevwho were'not,

This fads the 'fiel"d staff aware.vthat this area might be an important one to .

pursue in future 1nterv1ews.. o L ,v.""l_ R

tn 1ook1ng at Indlvxduals perCeptlon of college and unlver51ty profe551onal

development courses, 1t became obv1ous Ehat time, dzstance, and convenelnce- v

were 1mportant factors ln determlnlng 1nvolvement 1n professzonal deveiopment

o

very dIffIcult and 1nconven1ent to go to the local‘college or unlver51ty wh1ch,-

in the case of Robbzn, may be some thrrty-flve or forty mlles away in order

-
-

- to ohtaln courses wh1ch mlght\help them. Furthermore, they fei 1that it was'

Ehey need~or mlght f1nd most beneflclal in the1r own practlce. Lastly, 1t'
; < [ . B-" ’ - .

of the quallty of d1str1ct inservice programs arose. Varzous 1ndxv1duals

= = - Cor Y

d

curr1culum days). They felt these were fa1rly effect1ve in- thls school:due'v

to the hxgh level of - 1nterest of the prlnclpal and the ongolng learnlngistylé»:;f

ofvthe'staff;' However;'they,indicated*that they had not heard posztlve fhingsff

[ L e .

about d1str1ct 1nserv1ce experiences in other districts: 'fn-fact;‘they»felt"

, that these 1nservlce experlences were very negatlve and created negatlve expectatxons‘

.on the part ofvmost.teachers. .

?

-
B
LY



South. Eden, MA v = 7:'

'orldentlflcatlon and Referral Processes for.
Chl]dren Su;pected of Havung Spec|a1 Needs

L
v, 7

Backgrround éﬁa'iﬁiiaaﬁziuii e T e e L T
ThIS lnservnce workshop was descgned to construct a tralnlng program for'

e

c]assroom and Specla] educata%n teachers and to help part "pants deveTop T

-

- a referra] tooJ for students in theur classes su5pect7d %7 hé"7§7 pecna]>
'”:dneeds - The workshops were he]d durcng the ear]y Sprlng of 19 %E

. .'_; '.‘./é
77777777777777 ]g

S ¥ room- teachers and art and remedual peOpIe o0, .It shou]d be'noted that'

+

”:;.'_%' th|s pFOJeCt |nvo]ved ‘one fu]] day of workshop that was held on a Saturday,‘*JI

Co ,and tWo on- site fo]]ow -up” v;snts by the,consu]tant These fo]low-ups.were S
S S P

'not conducted in an organlzed fashlon and dea]t wnth only specua] educatlon

' peop]e or 1ndnvudua] parthlpantS who generated questlons that they wushed RS
to have addressed in. a follow- up meetlng. }hose who partrcxbated |n the R

. follow-up study were all drawn from the Spindle Street School, a K. through

€ e
3

;ﬁ‘school Iocated héar the town center ln thlS partlcular foliow -up there,‘

. . . . AN
were only thﬁee interyiewees the convenec and two classroom teachers: .

- . »
»

Eemmunity'éna'§enebi§6naFaCtéri§iic§

‘-'ff‘ "w, s . .
S . . ;

o dSouth Eden IS E smad] 5ized b]ue co]]ar townuon the southern slde of the

(R

v R s

wealthiér and more White collar Nortthden whigh cont gi”s ?i?‘hy0011égé7éﬁa e

‘

-xother lnstltutlons of higher educatlon ' Workshop partlcnpants represented

‘x

many of the seven schoo]s in the dIStrlCt. TheﬂSouth Eden dIStFICt Serves:‘f'

‘ U

s

labout 2 506 student\\ln four elementary schoo]s,:one ﬁlddle school and one‘ : o

.hmghischoo[;.

- 13
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ERIC

Aruitoxt provided by Eic:

dfétr’ctf eople noted that South Eden was, qunte unllke North Eden.

i
cot

The people of the communnty were descrnbed as havung basnc values, P

ufeelgng that educatlon was: not seen as a Stepplng stone to further educa-

““tion, méréiy as a- nece55|ty for gettnng a Joh.

N

‘WOTkShOp which would brnng Dr Watson out to South Eden

-

>

Origins ofthe Workshop Idea A S

I
'

clear that the workshop |dea came from the convener.rr“The |dea was mine 7§~J

-Gity and

V'Y

'A i L-,t,"

'heard Dr. Fay Watson, in 1978;5 lt was then that' decnded l wohld llke to

s

brlng her here. The reason it took SO long is a story in. ft§éif.ﬁ”1fhé

. . ";1

Aconvener, dnm WOrth had made several attempt at gettlng fundnng for a-

L ; . Jf" - i .
tried. to get a natlonal phnlanthroplc organlzatlon to Fund the prOJect,

‘£
4

then he approached a reglonal educatlonal collaboratlve.,'Fynally; he turnedv .

7

to the Commonwealth'lnservxce lnstltute. Even there, he

recelved very Itttle §§§ta”ce in
undérstahdihg the 'p"r'o"cé’ss. .
§pétiaii 5ts to a one- day workshop.

;’ o »Z%

e [

ator tO agree tO graan: :

Lo .«»

lntEaSt'Eden, a. o
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.

l ':"degrees must a-qu1re three credlts oVer the same , thréé:yéar7period

Therefore, the one- credlt for~a one-day workshop was tued to profeSS|onal

5

'developement and salary %ystemc o .'i ' ff‘J

o v - - .

. ;'Some years prlor to thlS ln erv:ce proJect' Dr: Watson had spoken to
i

"teachers in East édénfatfa dlstrlct sponsored conference of SpeCIal

'Educaiiah;' Since the workshop was schedu]ed for a Saturday, Jlm dcd have

o _somé”dlfflculty recrult[n§ partucnpants.k Desplte the 0ne-cred|t |ncent1ves//ww

partlélpatlon was voldntary* However, because Br watson was comlng frOm A
'the other end of the,state, and because of her reputatlon in her f|eld ”

° D

0

pe0ple felt fortunate to have an opportunlty ‘to hear her speak Saturday or P

A A

not;

&

;Dr. Watson 5 f|eld was the assessment of special needs students an th’ r .-

7',

phySIologlcal/neurologlcal functions. However, Jim lndlcated. hat he . ..
wanted her to make & presentation on the quest*ibh of the ? 1a tlonshlp
B " between the brain lnéurolo§icall and learnlng functlon in all chlldren and

how ch|ldren with- SpeClal need dlff’red from these Pnormal”’functaonlng

cﬁlldrén. ”é;dla ﬁoi Want the workshop to become another ”assessment/

"VIEP” experlence.- So far as Jim was c0ncerned, the workshopydld meet

The workshop lasted for one day, Saturday from 9 a. m. to 4 p'm. .The}

consultant'made a generally long'presentat ion focused around a very structured
\‘ . p \

lecture, use of case 5tud|es and AV materi als. lt concluded wuth a very

abbreV|ated dISCUSSIOn session: "The consultant had a hard time structurnng

in a quastgonfand answer.pernod: Teachers had to be’ very assertrve to'get;

~

&l
s

'

"t

.

P
L
o4]
L

-

Rl ..

Aruitoxt provided by Eic:
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- Al B .
9

EA the’r_dhestions and concegns dealth’with.". The other participants agreed

*  that Dr. Watson was vary~ihtérésting and worth:seeing. ‘- However, they
<" .noted that, S&®urday inseriiceTTﬁstjtﬁ?es'neré‘6éF7;ynconvenient and a
S ' ¢ e
definIQF disincentive for teéachers:

* ) . . : s

Eharacterlstlcsfof the Workshop Itself <

» -As stated—’ab'ovei th1s<was,a‘5hé:aay.w6Ek§ﬁaa with a’ ra'lawéab session

snvolvnpg approxnmately tWenty teachers. It occurred on a Saturday The
: b '
© . .. ‘session was predomlnately a Iecture presentatlon session wuth I|ttle tlme

devoted to questuons and ansWers or d|5cuss|on On thé bos|t1ve side;

e

fleld anvexpert~WIth a very bubbly~and pOSlthe personality She had an hf

understandlng of chlldren and the brain dlfFerences in them and knew a - .

she was excellent- She held the groups lnterest at ii times and she seemed

s pathetlc. You got matertal you could really apply Another

m%

standable manner She was dynamuc and possessed clarnty She was; sympathetlc

toﬁteachers. T’,;ome extent her background Was much more cllnlcal than

R

f;flthat of the people that she was deallng with.,"

.\..

- - : N ) L - "' S . 7(; o ,,,,a.,,',,_,,,,' ,-Le‘
The~participant§ indicated that despite the‘“brevity of the warkshop; the
consultant was not as practlcal as some would have wan ted her'tovEe. Many

were there/)ooklng for anSWers based on real needs in the classroom With-

out a good iscussion and qﬁestioﬁ and answer session,’ and-with a very
Pa . ‘7 77777 S - ' :

R T e . . - T . S Jﬁi v el
structured Iecturer, many concerns and needs were not addressed. One teacher
T 7”,!;7;77 e ,, L
lhdicated_that Dr. Watson had failed to address what. you can. actually do

\;-‘; FJAA f_""V: - - 'i; ; V}}' :_lé;f;v“ .; ;A i
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%v/x in a classroom with the techniques. Théfe was a need féi ﬁﬁie,tnfbhﬁattbn

-based 6h.préct|cél issues and teacher§ desnres for answers. jﬁ §énefai’
héwehegz,hebﬁie ebﬁﬁénted and_C6mpllméntéd the Doctor on her ability to
givé’s,véFy gaaa day-long presentation on the subject. They characterized
it as being, ”Reai,iiﬁe;.hhﬁhii;.and interesting: Good to iisféh tbvﬁith
a mixed t'o'i;rii'a't and ’p"i’e'n”ty of iiiustrationé and hand outs: There was: 'no
‘grbup diéeU’Efon and Very llttle questlon and answer, but people felt

fthey got a great deal out of it." . . . C

/ | Knowledge, Use; and Workshop lmpact Workshop lmpact ' ' -

In looking at the information that participants acquired from the workshop;.
one. teacher indicated that the tontent, the theories and the activities used

in the presentation were not fiew to her. She indicated, however, that the

N information offered some new ﬁfb§$étti§e§ aﬁﬂaﬁé§; | refresher. . It

n,. PR

" had reklndled some of her lnterest lh some - of the" thlnga.shé hadﬂcoiiecced

over a perlod of time and brought them together*for her.
|nd|cated that there was a\got of new. lnformatlon whnch was. of great |nterest

however; she found ft was dlfflcult to hold ofito’ because"t-Was not tled in_'

S
°

-'..;.p\
to any sorq of practlcal app%:catlon Other |nformat|on she felt was it

_had been a revmew of ‘what’ Br Watson had preSented to teachers |n the

Partncupants noted that most of the lnformatlon presented deai W}th._
3 i )

abstract procééééé, conceptuallzatnons, and complex Behavlors whlch they
: 'l’

) tbuid not réaaiiy use. lf anythlng, they lndlcated the workshop changed

-




. . ’ »
LA P
' Lo . . e -
/ - ] 2ot :
- . B
/o . o ~- 139 s
b ® M L

° ' \ . /.

attitudes: The ehange was mlnlmal and it was not relnforced " in genera4

people blamed the Iow :mpact of the brogram on the workshop on. the fact RS

/
R !

that |t was_ a one-day experlence deallng with a great deal of lnformatlon.:' S

There was not chance to tie in and use the knowledge through follow up | ~

/ \

feedback cycle, whereby people could apply a technlque, get some . feedback

on |t,‘and then try to blend |t |nto their teacﬁlng behavuors. Furthermore,

o

people |nd|cated that theoretlcal ideas are more difficult to applygln‘.
/ - % .

- /

the classroom._; B P : S Coev

/ . . 3 .
! [

/ 3 ~ : ‘ . ’ " .' . - .’

' tooking for Evidence of. Knowledge Use - ,

j . _ =

i

There Was llttle discussion of the methodologlcal problems lnvolved in

collectf'g data on knowledge use in the classroom. in the one conversatnon

at fas held on thns subJect, the partICIpant indicated that teachers who |

e i o

:clate field: observatlons wnth the pFOJeCt may artlflcnally enhance o

r .l, e Par el
DA [N

or adopt behavuors from the workshop in. thelr classrdom in order to

{
: - ) :
» A i ' 4
T !

Sat'Sfy the’ observer (Hawthorn effect) He felt that it 'ij

,5’

R to conduct Very low -key observat:ons and to»dé it over a Ionger perl od o

o

Bt tlme As one partlc ) suggested’ “If it's useful nnformatnon it won t N

”get@lost* you ll.flnd ’t Bon t be in such -a rush to produce lt.f Another

_|n519ht |nvolved the qUestlon of Iookung at support and follow-up systems

4

S AT ddltlon to any dlrect observatnons of the teachers. By th|s~he meant

# Z

A
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,éﬁtéﬁrégement and,nncentives are an important pantnof helpung non-f":“

' admlnlstrators take on the responsubllltles and additional burden of

ln rnvest1gat|ng thls workshép, thre aspécts of thé'experienceﬂﬁécaﬁe;

r.

vﬂerychEar.- I) The attutude of ‘the schooT system and the presence of -

P ;

' ! v . 4

a -

‘
.

preparung a- proposal and puttlng together a workshop 2) The role of T ”‘j

e La

A

the Eommonwealth Inservuce Instntute and dlstrlct"adnunastrators can

-

;.
a

ube |mportant in eﬁcouraglngupeople to partlclpate in a 'd undertake lgservlce

= .

Lmechanlsms in order to brlng about a workshop. However; in reV|ewgng'the

'lnformatuon given: by the conyener ftfs pparent that he had . to write over

- five proposals in order to get th|s “one- day workshop together 3) There

FLER
-

v.fs-a great deal of difference'between the types of Iearnlng opportunltctes

;avallable for professlonal deve1npment, be. they through uanef‘itié§ énd

col]eges, through school systems themselves, or through Other mechanlsms .

N ., L e S -(.

fsﬁch ‘as the Eommonwealth lnservnce lnstltute or;the teacher collaboratlves i

that serve vatious reQIOns. Resea?chers should attempt ‘to di ff nt te’ .

K

' between professconal development courses that are offered at schools and ‘

RS

- professor at a un|Vérs 'y or a Iocal admxnlstrator, or group of teacher

B .,-\’} .
- .-

is also of ihipbi—ta_h”céf in this process; LR ;

—t

courses that are offered away from schools. The types of fnrtuatlves or~; -

caae




,ih ékﬁiériﬁé Ehié,queEtjéﬁ With the cchvenér’hefobSerVed that:ﬁthe S
T basnc dlfferenc& between elementgry school feécherﬁ'éhd §Uhi6r high,dr“;

R - 4)(
- N

hlgh school teaphers ié thé"ih the . ¢ Iementary school settlng the teacher

.

ired to teach the whole studeni, ln the Jun:or h|gh or h|gh school

‘i

- a
e
a

>
o

v .o K i .

setting. the teacher teaches auSUbJECt or has a particuTar currlculum focus

¥ ' -

«

o end cnly aééi§ Wlth ‘the. Student part of the time and then around the issue

e

of hns or her part:cular currnculum.‘ Eleméntary school teachers téach
' '(;’ 1 : ‘a

v

e —»"'ghi;ldréh:“. - J_Uhidr high éhd.’hf.igh school teachers teach "siib_je;ct“'s."

° [
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- Project 668: Student Advisory ;xbport Unit |
7 o FT Bessimer High SghooI¥ , -
o - - f"East Benedact, Mas%échd%étts a
Background and Introduction . }\}_ o o ‘

' ¢

'rcjéé&; cbhaﬁctéa be tween seatéméér;aﬁa;oécémséf‘5% jééb, was

part of a Iarger program desugned to train 28 Secondary school teachers-

N : 3 - - .

in gwldance skills and to permlt them, wuth the help of an gutsude

consultant, to develop a Z -year. currlculumffﬁr adVI5|ng students on

eaucatuohal career, and Ilfe chonc es. The project |nvolvedaall the

- A
g B B
1 N -

L]

] - |nstruct|onal and gUIdance staff at the Bessf r ngh School ' R , ‘,
. (“ v ) )

0 ) : : e “. 1 @

P

. Because this project involved a school-wide §éaaﬁaéFy Broéréﬁ'aﬁd
because the inse?vice project‘was one, bart of a larger multl-Yéar,

’ tralnlng and development effort,_lt ns of lnterest to - other Ioca]es.‘"

It has one central high school the Bessnmer'

T < séhab?g a recentiy aa”é ;?
N overlooklng the maJn hlghway lt houses approxnmately l 000 students and : ‘.5
O
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- "BécaGSé it isona ﬁi'i.ié-iaé it is multileveled and generally has an

55&5 classroom;enVIronment Each discipline has a teacher café area
3 : - é -

; ¢

'-7; the lnstructlon of students in that particular subJect., The library area

o
. ©

is a Iarge open space in the center of the school .

Wi

;
- .

‘ Currently; the district is fééiihg the p’réssures'bf both 2 172 and

decInn:ngeenrollments at all Ievels (2950 students in 1980 and 25&0 in

?h . 1982) There have been faculty cut-backs because of - flnanC|al pressures.
Asade from decl:nung faculty and student enrollment, staff gnments
- in Brury ngh School have been stable and ;e]atnonshnps between admlnlstra-

;t1oﬁ¢3nd staff have beenidescrnbed as sqppdrt;Vé and cbrdlal.

a . . . : . a
2 - . i .
R .
LN S .

T Accord:ng to the 1nterv1ewees, “dministrative styles appear to vary.

an adnnnlstrator or bur 'crat who m rnt

¢,

district; waeVer East Benedact' is-a falrly sma]l communqty,{people o 7/;

know each other well, and both unterstaff and central offlce staff admini{;

o o AR e

stratlon relations are cons;dered §663 " The staff value the'relatnonshlps

D

that they do have‘gnd have E?own each other and the admlnustrators for< s

Iong_perrodslof Eime: ES o

« . .
. » . ) .
. P o .
< . . - - T I R
3 PR ' L . : e . )
. )

*

There is'a servucfng |nst|tut|on of hlgher educatlon in the area

i East




- . . L. : . P

'.nncentlves in the teacher contract whereby faculty are requnred to take | l
certain - numbers of coursea over a per|od of tlme in order to achleve ?; :
, NRETE N
or attain certaln salary |ncrements. Bne respondent indicated that
the dnstr'ct had pald 80% of the cost of courses related to staff's ol
subJect areas. However, dije to Propo51t|on 2 l/2 that amount~had | e
 been Fééﬁcéd to sozrih tgé current school year: |

Lo

6rig+ﬁs of;thegﬂoEkéﬁiﬁglaéa

5

The Student Advnsory Support Unit Program is part of a larger effort thCh

. “,4

has been golng on at the‘Bessnmer ngh School over the past several years}

Though sited as a new grant |t was in fact the second ina §er|es of four
= ) § -

lnserVice grants mh'ch ﬁh" school has recelved to promote - improved staff/'

CAY

;tudent relationships and servnces to students, especlally around issues
nv R4

of academlc performance and career chonce. Much of the |mpetus for theSE'
F .

programs comes from DE. Wllber Orvill, Dlrector of thé People Personnel -

e
[

J

.:Br; OrVIlb has been actxng ‘as a l;alson between the school and the

-i CommOnwealth Inseerce lnstltute, and ‘has beeri respon5|ble for br|ng|ng”
"the consultant, Dr..Fred Ronsen :nto associatlon WIth the varlous prOJects.sm&

8 . FEY . s

-

At that tlme the school conducted a




- improving relations-with 'student and to’hélpiné students Wlth thelr academlc S

B

‘and career choices. As a direct reSult of that assessment, several teachars’
'decided tordeVelop, as.part of a summer course belng offered by the

_.Grassyknoll Teacher Center, a ser|es of leSSOn and |mplementat|on plans

'ln the fall Asslstant Superlntendent GrVIll asked teachers to develop a
‘. : w + -

program in response to the spring needs assessment. Usnng sofie of the

o 1.

-~

ideas from the summer project, the staff.proposed the development of 'a i =

“. Student Advisory Support Program (SASUP) to be implamented through the

. homerooms: -,

° LI
<

 The 40 un|t curr|culum was to be developed and |mplemented with a dlfferent

RN 4

goal or aim for each academlcayear._ For example; in year one there wou 1d
be ten unlts on helplng n|nth grade students develop self-awareness skllls.‘“

in year two, there would be ten unlts on helplng students w:th goal and .

PSS .
value clarlflcatlon, |n year three there would be ten’ unlts for career . :

1 -

awareness; and in therr_senlor year there‘would be ten uﬁlts on career--
. goals, college chloces, etc. Baslcally th|s represents a deveIOpmental
i B LY

.icUrrlculum ln that each successnve year wouldlbulld on the skllls and

|n varlous groups and declded tb focus on develOpnng a. program for each

v‘“ € f".r,'-' 22 T

“‘part}cular year; in the Jntervaews;-thls was referred to as Phasé .

I T | SR v.,f:l‘ﬂl 14




oAl

- ‘) - ‘ ; ih6
. BRI 7 C g p CE :
. ) @ .v . , \J;‘,, Con s
é: -It was durung Phase l that Dr OrV|ll introduced the consultant Dr anson
"to the program and Ronson helped the teachers to develop thls initiai “
) . R ,1 . . . . . °. .__ : -
R curriculum; ;‘ N h ' o 5 L e “'wz.;:-"? -

’ P :
o

;In the sprlng of 1979 the SASUP currlculum was |mplef'nted in all four

, . . o . o

-gréaés at once. Certaln o]der students found thlS change dlfficglt .ihfi,?“;5

a
: As a result by the end of that year, |t was decuded that certaln revrsuons

At the beglnnlng of the 1979 1980 academ ff

Qs?éé in the program were needed

{

,under a teacher s slgnature.

'There were. approxumately 15 20 faculty members involved in the revision™
: . effort. Thelr objectlves Were to ekaﬁiﬁé the turricuium, make it'more ’_.:

»relevant, ]ook at |mplementatlon and Content problems Tﬁithe r partlcular

Cess
Y, Teme

areas, and. then proVnde support to the other teachers. Dr. Ronson was the =
resource and process Consultant to the |n|t|al SASUP program and,was

'pald to glve ass:stance to the varlous staff members and to the currlculum a'

A .
N

revision commlttee un er the Cll grant. 5“, ;k_f 3""$_:- "f‘ﬂ«.<~ S

S ﬂo:kshopeﬁharacteristlcs

N . : . . »

. Q) R N . .
One’ oT the ‘iffréﬁlfies of gettlng lnformatcon about the characterlstlcs 2 s




. o CoaL O e sl U C

Or. Ronson and hiSfpehsonalit?”hayefbecome synonymous with=the SASUP

effort, and he is currently worklng on a c11 funded career educat:ona" 'j

_|nservuce program at the Bessumer High School Therefore,:lﬂ was: dlff:cult

'for the respondents to separate Dr. Ronson S efforts in th|s partlcular'

'project from h|s general |nVolVement w:th the program and the dlstrnct.

A . . . -
- . . N

L . . o

.. -
RN

every other week wnth Dr. RonSon. Whenever posslble, the commlttee

<t

- would also meet durlng scheduled released ttmes. “ﬁr, Ronson brought
vmany resourcesvvmh h|m |nclud|ng a team of teachers from Troyland o ‘;si
'who had lmplemented a s|m|lar program thh Br. Ronson ln thelr school

es to SPEleIC lncentxves used to get teachers ;oopefétioﬁ‘

% were ment|oned other than “your belnef in the program ",‘Hoﬁéyér} somévx,
O N l_'i;v . . \ . ,} ¢ :

in other |nserV|ce proJects 1nservuce credlts

:ln

wefé‘éﬁé?dea‘to teachers |n cooperatlon wuth “the local college “and’ these,

- were applled

y_A 1
P

The participants were generally favorable in their assessment of the.. . =

bl
v

caﬁsuitaﬁt" Tﬁéy conSidéredfﬁlmi' vé?y avéiiasléu5ﬁa'aaﬁ§&iéﬁfiad§»
';in his [nteractlons with the faculty, very knowledgeable in his flel d; .

a person who is open mlnded and has a strong gu§dance or|entat|on, a good,,

4
. . ' . . . o
. PR
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P .
&

'Jlstener, and an excellent facllltator of materlals and |nformat|on and

.

| if resources. People felt that he was very knowledgeable about the schools

CE © . and thenr enVIronments, and because of hlS assoc|at|On wnth schools,'

'

t he had. become a very acceptable outsnder. HIS ablllty to get or brnng

.good resources to the group was consndered a very p051t|ve factor ln

"{hls lnteractlons. As one respondent sald “He was wulllng to help us’

?and had a sense of what eachlng was llke |n thls school l thlnk heb

"'; by,
s o

NN
-

.”grounded manner;

'People could not thlnk of many negatlve attrlbutes of the consultant.

. {"\\ ' T
”They sald that most teachers at BeSSImer had a crltlcal att|tude toward

8.

.

_;the program and that the members of the Workshop commlttee and the i

‘c0nsultant have been deallng Wlth thls. R

n
', . ) .. :

In the Student Advnsory Support Unlt Revusnon Program the consultant drew

-3 - o

' ”extenSIvely on the expernence of people and acted not as'a lecturer but

¥¢Q,mod|fy and deal wnth other proceSs lssues

brought them tended to be practlcal As many noted;;the maJor reason it L

. /. .
had to have more of a practlcal focus and have more of a usable orlentat10n

Vfor thOSe teachers in the homerooms, eSpecnally those hav|ng.8”??'5ajfy -

deallng wuth the SASUP unlts.

Knowledge,.Use,Aandelmpact

Currently the7§tudeht'Advisory"Support Program is not benng |mplemented

the school because they are havnng the currkcula printed up and there are
an .*f!"f . _' :: ) c;




A

:program, the lmpact_of the program they'fééiiﬁwfij Ee.fn~_tsjuseﬂln.thej

in. a book form wuth a. currlculum gunde suggestlng what to do

<

~l

in each of he ten unnts per year over the four-year per|od ' Once

Y

" the currjculum gu1de |s adopted partnclpants feel that the program w|ll

Bé 95% us d;mand that i‘ is i ow less dependent on the-. |ndeuduaJ»ab|lut|es S

of teachers and ‘more deaendent on snmple applncatnons of the~goals'of each

session. Agaln revnsnon commlttee members sald that-certajﬂgteachers e
. 3’ i . 'i?i'-’?

;G'Within the §aﬁaai will have dlfficulty“‘mplementlng the program whatever

they do prlmarlly becauSe of the|r own |nterpersonal styles. However the

.

Ve - - ) . .1.

,

reVlSed progra is o ‘ dered much more practlcal and more Foolproof"‘

P

,.gécausé the program has

by members of the schoo] to fine-tune the on{glnal StudentAdvusory Support

5 Program. 'l . ) o T 435”; SR '/‘:__ SR
Attitudinal outcomes were considered secondary. The partlclpants felt that
. . ' ) /] q
teachers‘ attitudes and students"attltudes would change over time and

[y

functlon in the school as ‘a result of the muitl-year approach.kFThey c1ted

nshi p Eetween a product and aFaaégg form of outcome where a product

.
: : : R ~

a relatio
can. be used over tnme and adapted@d then Iead to process changes in
S

= . . 1
. -

”For sofe teache f these attltudes are. present before

-

A

teachér attthde§.
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i | : ; .
2 hand and Iead to a more é ger and ready aCCeptance”of the currlculum. . ;i
T For other ;eachers, the structure and the currlculum aré Supports unt|I .

.

“Looking for Evidence of Knowledge Usé’ =

.

,Eonvergatlons with the SAsuP,févis on commlttee members ylelded lnformatlon_"

‘~,,._ . oo *\t
;on traditlonal types of |nvest|gat|ons |nto eV|dence of knowledge use,

.JSuchvan observatlons, conversat|ons Wlth the faculty tbemselves and

b

::conversatlons Wi th students to note changes in teacher behavuor. ~One -

'ftéacher suggested' “Leve| WIth the students and the teachers and tell them‘
:'7;5what you re’ Iooklng for. A fe!/partnclpants suggested the use of controldgﬁ;:

groups w1th|n the same school. That dlfferent teachers be observed and that?f'm;
R

e dlfferences between'the groups be noted Gthers usggested that you Iook
B ,9..

-at the relatlonshlp betWeen act t% S and products or outcomes through

T

-*observatlon : Many felt that observatlons may generate some problems;:bf“

'7W|th secure teachers thls would be no iss”e,‘ '"1rh S
. | - JJ’ . S .
'“pétﬁér'suggesiidﬁs_inciuaea;'

A

”';hééssiaﬁg;,kéapihg756urhais;
. ;how teacher behavior may be chang1ng; The respondents felt that for the

N
,,,,,,

% :
'hands-on th|ngs that can be brought r|ght to the classroom ‘ “What teachers

like, they use.' e :" = . 1hug:'  :
A SRR g
= . . - 1 52 » 3
Q0 L : . .




.
o ' 51
— ; )
T Regarding observation; one teacher stated; “The longer | am observed,
1the more: comfortable‘ivfeei about ft noA. rfééa”chérléhouio be brebared
:::::::to—spend—a—great—aeaH—{H;4Hﬂnrﬂ++—the—e%ass—%earn1ng—a:4ot—about—the Ca
teacher
;students;u'f
;;xih;i§3htaie;ﬁhé§n§s#”’“:*-. o f;; ;:.;'7' 71' ' . eﬁgi;'J .:#%i
- ‘; S - 7 L S ."., L “ | ‘ o
As:in other cases; it-is clear here that the rolé of administrators.
in %ormulatiné‘or deveiobing a.@rant is muéh stronger than ééédaéa in the
'Eommonwealth lnservnce lnstltute s pO]iCY Dr. 0rvnll has beem promotnng‘ -

O
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_the time to sit down and write such proposals.”

??The SASUP program is. extremely unlq

‘e

teachers nameg |n thl’ d tr|ct for several years The lnformatlon about
the Commonwealth lnserw;ce lnstltute, furthermore, is ehanneled through _j

v

;must s:gn off on the proposals* ,0"5 person sald to me,.”Of course

'Fadmnnnstrators will do it, they! 're the oniy.pecple around'here'Who havea,-c:

°

) < - N
i

f;It uses many dufferent-géants

D'\

e ‘in E

.demrf“

Etoléupport and lmplement a program in he school and to |mprove(” rrous

ey

+

teachers in the area, respondents clted two'tYEEésof schools:.” the East

- y )
LR . - o
D i . 6.
- . - » . 3 s
¢ . 2 wa s
A Fl . " . :
. : t .
v
1 . . : -
A RS oo T
ey U ':155*"
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hln Iooklng at the quallty of contlnulng eaéuatibh courses offered for "% " -



2 . ! - - e S
: e

'

' East Benedlct State College type whuch offered several courses' and

PP
Rogers College type whlch was far more dlsctpllne orlented rather than

——————————profeSSTOna141rﬂ3rfented~——9ne—of‘the—mathLﬂen+t+e+sms—was—that—mest

;proérams in universities and colleges deal w th a sntuatlon in educatuon

l
that doesn t exist anymore. They deal wnth vast amounts of resourceg; and
as one ‘person 'g;aid, iThere's a strong theoretical and impractical b'i'a'svin'

these programs. © One re%pon’dent thought that"’cbiié’gé' and uriversity .

) -.jkiweaﬁfsés should ”...deal wnth what s really here and Iearn to |mprove

teachers' skllls glven-declininé Eésaafaés;" 'Another'teaéhér said:that;
E "There is a great need for more self-assessment for téaéhéFE and for
improvingttneirﬁimages_nn the classroom...Teachers I am fundung; aren‘t;

reaiiy happy peopie.“' Many thought that Teacher Centers and Collaboratuvea

» S ' , : : .
do a better job of;proVI@jngfprofeSSIonal educatton and‘i”§é'vu;e tralnung,
S < ' S
than do universities and colleges:

1n ‘1o kung at d|str|ct lnserv1ce, respondents felt that tﬁ%’r system offered

'5 mi :ed experlence._ lt Was UEUaIIy hard work and the half daY SChEdUI'”g

'of the pzxyrams resalted |n hECtIC mornungs and often‘di§§app”i”tf”g a”’

“or- oyériy Bﬁéy afternooné. They preferred to be able to work or |nvolve'~§”

L

<5‘

Other referred to d|str|ct lnserv1ce as* “lt s

ERIC
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?é: ';ffla-i~-” : :
lh-lpoking at thélduestioﬁcof ihélFéiéiichship with‘the consulta
‘ffhéiwoéksﬁap; many people felt that a consultant who has th .
u..ng dww'ce varnety or perrormance and. presentatno styles to a workshop .
“is preferred to someone who ts only fonctlon;ng on one leVel. Thev alsoi o

.
i

felt that the abllnty to generate resourCes and brlng materaals that Were

!

t thi 3 polnt

of inservlce

»
v

he types of |nservnce cobrses funded»or(

colleges and universitiés

»

supported by Commonwealth lnservnce lnstntute or provnded by teacher centers

"

and collaboratmves another- and the thlrd dlStEigé)lﬂSeFVlce.n The

4

v

e programsfdlfférlngi'éspéc1ally concernlng

t

f'the type of nnformatfpn entéd; the way that lnformatlon is presented

- .
“and the &appropria teness of;the |nformatnon.--lﬁ.the three éipé?iéﬁ&éé, it
‘seems that thé teachers perceive the.seCond’ that ‘is the‘teacher center,
. e
collaboratuve, or‘Gommonwealth lnserv:ce mode to be . the one un wh;ch

af

they have the most influence, vis-avis the;college or unlverslty : Further-'

more, |n th|s program we flnd that it is a program desagned td change Do

-

"currlculum |n a way that some staff want and some don t: lt is not-the

\‘ -

f&- .

3 4 9

Instltute, but rather the school development model and as such,deServes .

; closer examlnatnon. K _}*“_ - 5 T i R
;o _, . S o
B o Y - R c e . v -
UL % PR S SRR et o > S
Y A -
I ' vl
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c oL e g :
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